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CHAPTER I
THE RESEARCH PROBLEM
Statement of the Problem
While quality parenting is essential to the welfare of society, it is
the least prepared for profession (Abidin, 1982; Dinkmeyer, 1965;
Hicks & Williams, 1981; Pius XI, 1929; Pugh, 1983; United States
Catholic Conference, 1992; Wolfendale, 1983). Although "it is the
primary role of parents to serve the formation needs of their children"
(Nowak, 1986, p. 80), requisite skills and information for parenting
have changed and the socialization of children has become vastly more
complex (Costello, 1988; Hicks & Williams, 1981). Both secular and
religious writings (Congregation for Catholic Education, 1977, 1988;
Hicks & Williams, 1981; National Conference of Catholic Bishops,
1972; United States Catholic Conference, 1979; Yankelovich, Skelly &
White, 1977) asserted that parents are experiencing confusion,
inadequacy and bewilderment in promoting the unique life formation
needs of their children. Hicks & Williams ( 1981) reported that parents
throughout the nation admit to a "parent inferiority complex" (p. 580)
and seek direction. The National Conference of Catholic Bishops
(1972) recognized that parents approach their vocation conscious of
their limitations and in need of a formative support in order to
accomplish the integrated formation of their child. Parent education is
1
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a matter of deep concern and is in a period of expansion at the local,
state, and national levels.
Vatican Council II ( 1965 [A]) hailed parents as "the primary and
principal educators" (#11) charged to meet the total formation needs of
their offspring. The document also declared the educational role of the
Church in supporting and guiding personal formation and identified the
Catholic school as the primary educational instrument for the total
formation of youth. Subsequent Church documents (Congregation for
Catholic Education, 1977; John Paul II, 1988; National Conference of
Catholic Bishops,

1988~

United States Catholic Conference, 1976)

identified the Catholic school as a formation agency of special
significance because of the inadequacy of the family and society to
promote the holistic formation of children. The National Conference of
Catholic Bishops (1972, 1988) challenged the Catholic school, as the
educational arm of the Church, to nurture parents in their vocation by
providing formative support. A need exists to research and evaluate the
responsiveness of the Catholic School to this challenge and the
effectiveness of the Catholic School to function as an agent of formative
parenting.

Purpose of the Study
The purpose of this study was to evaluate the effectiveness of the
Catholic elementary school as an agent of formative parenting that
facilitates the integrated, consonant formation of children. The study
assessed the degree to which the Catholic elementary school is
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functioning as an agent of formative parenting as perceived by parents
of school children who are attending Catholic K-8 schools in a small
California Diocese. In addition, this research identified which parenting
practices parents considered most important to the process of fostering
the holistic development of their child and those parenting practices
which parents desired formative assistance in acquiring.

Background and Need for the Study
The welfare of a society depends upon the healthy formation of
its children. Catholic Church writings (Leo XIII, 1878; Paul VI, 1967;
Pius XII, 1939) have long related the quality of personal formation with
the quality of society and have placed primary responsibility on parents
to provide quality formation for their children. Contemporary authors
Abidin, 1982; Dinkmeyer (1965) and Hymes (1970) echoed the concern.
Hymes (1970) suggested:
Any effort to build understanding about healthy child-rearing is a
matter of prime significance .... We allow living with children
to become less personally satisfying than it could be, and less
socially productive, as far too many youngsters fall short of their
human capacity .... We are producing too many people who
function less well than they could, who enjoy themselves less and
who are less of a joy for others to live near--people who
contribute less than they could and who hurt more than humans
must.... How can we raise better humans? How can we avoid
the waste? (Preface)
Religious and secular literature express concern that the vital
vocation of parenting is the least prepared for profession (Abidin, 1982;
Hicks & Williams, 1981; Pius XI, Pugh, 1983; United States Catholic
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Conference, 1992; Wolfendale, 1983). Parenting is not only the least
prepared for profession but religious and secular writers (Congregation
for Catholic Education, 1977, 1988; Hicks & Williams, 1981; National
Conference of Catholic Bishops, 1972; United States Catholic
Conference, 1979; Yankelovich et al. 1977) agreed with Dinkmeyer
(1965) that some parents are experiencing confusion and inadequacy in
promoting the holistic formation of their children. Dinkmeyer argued:
Parents really must manage the basic education of the child in
emotional, personal, and social matters. At the same time,
parents seldom have adequate training and experiences to enable
them to conduct this education efficiently. We require training
for a great variety of professions, businesses, and trades, from the
barber to the bricklayer, but at present anyone can become a
parent. The result is a large number of adults who are playing
highly significant roles in the development of the next generation
and who are often quite unequipped to manage these roles
adequately. (p. 372)
Vatican Council II (1965[A]) acknowledged parents as "the
primary and principal educators" (#11) and reiterated the responsibility
of the Church to support parents in their role of guiding the total
formation of their offspring. In addition to providing theological
direction for parents as primary educators of their children, the Church
recognized the place of psychology in the rearing of children and
advised parents and Catholic schools to use modem psychology and
knowledge of child development to foster holistic development
(Congregation for Catholic Education, 1977; National Conference of
Catholic Bishops, 1972; Vatican Council II, 1965 [A]). Contemporary
scholars Berger (1991), Biehler (1978), Biehler & Snowman (1990),
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Dinkmeyer (1965), and Dinkmeyer & McKay (1989) agreed that sound
principles of human development are foundational to the holistic
formation of a child.
The theoretical research of Dinkmeyer & McKay (1989),
Dreikurs (1958, 1964), and Gordon (1970) supported the belief that
parent formation for the serious task of raising children involves
identifying and specifying the basic skills and knowledge required for
psychosocial development and providing the parents with the
opportunity to learn and practice such skills. Abidin (1982)
summarized:
Child psychologists and other workers often report that they have
never met a parent who purposely reared a child to be unhappy,
maladjusted, and ineffective, yet millions of these children exist
today. In the course of clinical interactions with these families,
what emerges are parents who are ignorant about their own
values and assumptions and about the many different means of
managing and develping [sic] desirable and effective behavior in
their children. All too often serious problems in personal and
social adjustment in children are related to gross knowledge and
skill deficiencies in the parents. Poverty and physical limitations
are important factors, but we know that the child is a sturdy
organism who can cope with the conditions of poverty and
physical limitations if reared effectively. We also know that
children reared in affluence without physical handicaps can be
unhappy, maladjusted, and unproductive when raised by ignorant
and unskilled parents. What is needed, in part, at the present time
is some means of increasing the chances for parents to develop a
range of specific skills in child rearing. (p. 3)
A critical review of the literature gives support to the need for
formative parenting. Furthermore, the empirical studies of Cox &
Matthews (1977), Croake & Burgess (1976), Dubow, Huesmann & Eron
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(1987), Gruen (1978), Hinkle, Arnold, Croake & Keller (1980), Huhn
& Zimpfer (1989), Moore & Dean-Zubritsky (1979), Nystul (1982),

Schultz, Nystul & Law ( 1980) confirmed that formative parenting
programs are effective in shaping parental attitudes and behaviors which
make a positive difference in child rearing.
In summary, parents have the primary responsibility for
establishing a foundation for the holistic formation of their children; a
foundation rooted in sound principles of human development. Parents
are in need of support that facilitates the integrated formation of their
child. A long history of Church writings offers support and guidance to
assist parents in this role. Vatican Council II and subsequent Church
documents identified the Catholic school as a formation agency of
special significance because of the inadequacy of the family and society
to promote the holistic formation of children. Finally, the National
Conference of Catholic Bishops (1972, 1988) called upon the Catholic
school to nurture parents in their vocation by providing formative
support. There exists now a need to determine to what degree the
Catholic school is functioning as an agent of formative parenting.

Rationale for the Study
Contemporary scholars Berger (1991), Biehler (1978), Biehler &
Snowman (1990), Dinkmeyer (1965), and Dinkmeyer & McKay (1989)
agreed that the holistic formation of a child requires sound principles of
human development. Developmentalists, like Biehler ( 1978), recognize
that "to understand human development it is necessary to take into
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account information on physical, biological, intellectual, social,
emotional, and other types of behavior" (p. 97). However, for
convenience, Berger (1991), Dworetzky (1984), and Webb (1989) each
considered human development in three domains: the physical, the
cognitive and the psychosocial. The researcher acknowledges the
interrelatedness of the three domains but, for the purposes of the
research problem investigated in this study, focused on the psychosocial
domain of human development. That domain includes emotions,
personality, identity, and relationships with other people.
A body of scholars from the psychological community
contributed to the development of the research problem. Scholarship
concerned with stage theories of child development includes the works
of Adler (1927), Dinkmeyer (1965), Dreikurs (1958, 1964) and
Erikson (1985). Child rearing practices associated with the holistic
development of children evolved from the scholarship of Coopersmith
(1967), Havighurst (1972), and contemporary author Lickona (1985,
1992). The research problem for this study included theories related to
parent-family socialization of children and stage theories of child
development that correlated with the psychosocial character formation
of children.

Research Questions
This study addresses the following questions that emerged as a
result of a thorough review of the literature (see Chapter 2).
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Research Question 1

To what degree does the Catholic school function as an
agent of formative parenting as perceived by parents of
elementary school children in K-8 Catholic schools in a
small California diocese?
Research Question 2

From parenting factors suggested by the psychological
community, what factors do parents identify as
important in the total formation of their child?
Research Question 3

How ·well does the Catholic school assist the parent to be
effective in those areas of parenting that parents
identify as important in the total formation of a child?
Research Question 4

For what parenting practices do parents want formative
assistance?
Research Question 5

Is there variability in the parent identification of
effective parenting factors due to the following
demographic features?
A.

socio-economic status

B.

ethnicity/race
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C.

parental experience

D. education of parents
Research Question 6

Is there variability in the parent-expressed desire for
assistance in parenting practices due to the following
demographic features?
A.

socio-economic status

B.

ethnicity/race

C.

parental experience

D. education of parents
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Delimitations and Limitations of the Study
Delimitations
The researcher imposed several delimitations on this study of
parent perceptions related to parenting practices associated with the
holistic, psychosocial formation of children and the degree to which the
Catholic school functioned as an agent of formative parenting for those
parents. On the advice of the Superintendent of the Diocese, the
researcher eliminated from the study three schools of the diocese
because a significant number of parents in those schools evidenced
difficulty with written English. The selection process of this study,
therefore, limited parent subject inclusion to 26 of the 29 schools in the
diocese thus eliminating 8% of the families enrolled in diocesan Catholic
elementary schools. Consequently, this study did not reflect the entire
Diocese. In an effort to provide a cross-sectional survey, the sample
selection included parents who had children in grades 2, 5, or 7. This
selection automatically excluded parents whose only children are in the
remaining K-8 grades. Therefore, findings are restricted to this group.
Subject inclusion in the study resulted from a purposive stratified
proportional random sampling based upon three income strata within
the diocese. This process defined the number of families to include in
each stratum based upon the proportional number of families enrolled
within the schools of each stratum. Accordingly, random selection
applied to subjects within each of the three income strata. However,
enrollment in a school did not guarantee that individual family income
paralleled the reported socioeconomic status of the school identified
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stratum. The focus on socioeconomic strata imposed an additional
delimitation due to the nature of purposive stratified proportional
random sampling. The researcher made no attempt to ensure
representation from each school of the diocese or to equalize the
number of parent subjects in each of the participating schools of the
diocese. The randomization process did result in subject inclusion from
all 26 schools of the diocese. However, subject inclusion varied from 9
parent subjects to 24 parent subjects in a school that may have weighted
the results. Also, due to random sampling, there was no attempt to
control a balanced or proportional ethnic representation. The result
was a 2% over-representation of Hispanic parents and African
American parents were under-represented by 1.6%.
An inherent limit in the construction of the Parentin2 Practices
Questionnaire (see Appendix A) was its validity and reliability to isolate
parenting practices that are most necessary to the holistic, psychosocial
development of children. Finally, while the use of a four point Likert
scale as opposed to a five point scale was deliberate on the part of the
researcher to avoid ambivalent or neutral responses, it is possible that
the four point selections did not provide an opportunity for some
parents to adequately reflect their position. In fact, during follow up
parent interviews, some parents reported a desire to clarify their
positions by modifying the given Likert scale descriptors to better
represent their personal situation of parenting.
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Limitations
Further limitations of the proposed study included those
restrictions inherent in the use of a survey questionnaire (Orlich, 1978)
which the researcher was unable to control. One such limitation was the
timebound nature of the study. Results based solely on respondents'
perceptions at the time of reply dated the study data upon completion.
It is important to note that during subsequent follow up parent

interviews, some parents expressed perceptions different from those that
they indicated on the questionnaire that they completed two months
previous. An additional limitation may exist related to undetected
errors in the process of data keying.
Bias may have occurred related to the appearance or persona of
the researcher. She dressed in a religious habit and veil when she handdelivered the Questionnaire to the children of selected parents and when
she conducted follow up interviews with parents. Many of the younger
children expressed that they had never before met a Religious Sister.
Other bias may have existed due to limitations related to respondents.
Some respondents may not have understood what information Scale B
intended to elicit. Instead of indicating the quality of parenting help
received from the Catholic school since the time that the subject became
a parent, subjects may have reported their perception of accumulated
formation that included their own training as children in Catholic
schools or the vicarious training received by observing teacher
behaviors or school requirements of their children. Respondents may
have misread the questions or re-defined the questions in their own
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words and thereby introduced bias. Respondents may have reported
only positives about the Catholic school motivated by a halo effect or,
out of fear, suspicion or loyalty, thus jeopardizing the reliability of
respondent reporting. Each of these limitations emerged during parent
interviews that took place two months after the completion of the
questionnaire. The respondents' relationship of actual behavior to
attitude or beliefs may have colored the understanding of and responses
to Scales A and B. Respondents whose only child is in Grade 2 have had
limited exposure to the Catholic school that may have affected the
reliability of Scale B responses. In addition, it was not possible to
screen for clinically dysfunctional, disruptive, or at-risk families.
Lastly, subjects may have varied systematically instead of randomly on
some demographic characteristics. There was a disproportionate
percentage representation by sex (22% male to 78% female), parental
education, (1.6% Elementary School graduates, 30.5% High School
Graduates, and 67.9% College Graduates and Post-Graduate Work), and
parental experience (18.2% 0-9 years; 50.8% 10-14 years; 22% 15-19
years; and 9% 20 or more years).
Limitations of the study may have arisen from non-sampling
errors related to the sampling frame. It is possible that the family
directories submitted by the participating schools omitted names and
that families transferred from the participating school after the school
provided the sampling frame. Also, the sampling frame did not indicate
whether the parent was new to Catholic school or had a history of

14

experience with Catholic school commensurate with the grade level of
the student listed.
Researcher finances and respondent time considerations imposed
two additional limitations on the study. Limiting the number of items
included in the schedule disallowed a more thorough investigation of
parenting practices conducive to the holistic formation of children; and,
it increased the possibility of oversimplifying this complex topic.
A final limitation related to the limited generalizability of the
conclusions of this study. The interpretation of the results from this
study applies only to the defined population, although the literature
reflects that items selected for this investigation warrant further study.
Conclusions drawn apply only to the parents of children in grades 2, 5,
and 7 who attended the Catholic elementary K-8 schools in the Diocese
studied although the results provide the basis for application to all
parents in Diocesan schools as well as in other schools and geographic
areas of comparable demographics.

Significance of the Study
The final message of Vatican Council II addressed youth as the
hope of our future and uttered the solemn reminder: "It is you who,
receiving the best of the example of the teaching of your parents and
your teachers, are to form the society of tomorrow. You will either
save yourselves or you will perish with it" (Paul VI, 1966, p. 736).
The formation of youth directly relates to the welfare of society (Leo
XIII, 1878; Paul VI, 1967) and quality parenting is primary to the
formation of youth although it is the least prepared for profession
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(Abidin, 1982; Dinkmeyer, 1965; Hicks & Williams, 1981; Pius XI,
1929; Pugh, 1983; United States Catholic Conference, 1992;
Wolfendale, 1983). This study makes a notable contribution to the
holistic formation of children by providing a vehicle for parents to
identify the areas of child development for which they experience a
need for formative parenting preparation. This research explored the
response of the Catholic school to meet the Catholic Church challenge of
providing formative parenting assistance. The study generated a survey
instrument by which parents evaluated the effectiveness of the Catholic
school as an agent of formative parenting and provided a forum for
parents to express their desires in regard to formative parenting efforts
from the Catholic school. The results of this study invite the design of
appropriate formative parenting presentations, further research and
authorship in the field, and ongoing parent formation that relates to the
holistic formation of children rooted in sound principles of psychosocial
development in order to prepare parents for their responsibility of
fostering the whole person formation of their child. Such formation of
children will alleviate the stresses in elementary school classrooms that
are, at present, interfering with quality education, safety, teacher
satisfaction, and the welfare of our society.
The survey results identified agreement among parents about
parenting practices and psychosocial developmental factors associated
with effective parenting and child formation that transcend
socioeconomic status, ethnicity, parental experience or parental
education. At the same time results of the study identified the areas of
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parenting for which the Catholic school has helped parents well and the
areas of formative parenting in which the Catholic school has been less
helpful in forming parents to be effective in those practices that the
parents have named as important in their process of effecting the whole
person formation of their children.

CHAPTER II
REVIEW OF RELATED LITERATURE
In the Declaration on Christian Education ( 1965), the Second
Vatican Council acknowledged the awesome task of parenting, called
parents to "recognize the inestimable importance a truly Christian
family has for the life and progress of God's own people" (#12), and
praised the vocation of "all those who aid parents in fulfilling their
duties" (#20). The document declared the educational role of the
Church in personal formation and acclaimed the Catholic school as the
primary educational instrument for the total formation of youth.
Subsequent Church documents (Congregation for Catholic Education,
1977; John Paul II, 1988; National Conference of Catholic Bishops,
1988; United States Catholic Conference, 1976) named the Catholic
school as a formation agency of special significance "because of the
inadequacy of the family and society" (Congregation for Catholic
Education, 1977, #45) to promote the holistic formation of children.
The Church called upon the Catholic school to nurture parents in their
vocation by providing formative support to parents (National
Conference of Catholic Bishops, 1972, 1988) and it identified the
Catholic school as the educational arm of the Church, uniquely situated
to assist as an agent of formative parenting.
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The purpose of the review was to determine what the literature
suggested regarding the role of the Catholic School as an agent of
formative parenting, the nature of holistic formation that is within the
competency of parents to provide, and the response of the Catholic
educational community to the challenge of providing formative support
to parents. Plentiful literature issued from general society as well as the
Catholic Church relating to the responsibility of the parent to engender
the holistic development of offspring, the complexity of that role, and
the difficulties inherent in fulfilling that role. Also, a wide range and
quantity of literature related to the factors of child development that
foster holistic development was available from the psychological
community. Literature that suggests the progressive expansion of the
role of the Catholic school to include parenting formation, however,
issues solely from representatives of the Catholic Church or Church
documents written since Vatican II because the researcher failed to
locate other sources of literature related to the topic. Lastly, a lacuna
existed in the literature related to the response of the Catholic
educational community in the United States to serve as an agent of
parent formation.
The research reviewed here, focused on four major themes:
1.

Literature of the Catholic Church concerned with the need
for formative parenting;

2.

Literature concerned with the progressive expansion of the
role of the Catholic School to include formative parenting;
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3.

Literature concerned with factors of psychosocial
development that suggest child rearing practices which are
related to holistic formation;

4.

Literature concerned with the response of the Catholic
educational community in the United States to parenting
formation needs.

The Need for Formative Parenting
The character formation of children has been a focus of writings
from the ancient philosopher Plato to the Sacred Scriptures, both Old
and New Testaments, to those of current authors. Both secular and
religious philosophers echoed the sentiment of Saint John Chrysostom, a
fourth century Doctor of the Church who questioned: "What is equal to
training the soul, and forming the mind of one that is young?"
(Chrysostom, 4th Century, p. 371). Church scholars have maintained
that the good of society is related to the development of the person (Leo
XIII, 1878; Paul VI, 1967) and Church writings assigned primary
responsibility for character formation to parents (Congregation for
Catholic Education, 1988; John Paul II, 1981; John XXIII, 1963; Leo
XIII, 1878, 1880; National Conference of Catholic Bishops, 1972; Paul
VI, 1967; Pius XI, 1929, 1930; Pius XII, 1939, 1943; United States
Catholic Conference, 1979; Vatican Council-11, 1965 [A], 1965 [B]).
Catholic Church documents have long recognized parents as the primary
educators of their children. Authors both ecclesial and contemporary
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acknowledged the holistic nature and demands of the parenting role.
McNamee (1991) summarized:
A parent influences the physical, psychological and religious
development of a child initially and powerfully. A parent is the
fundamental model and first teacher whom the child experiences.
Simply by living in the family, a child observes and begins to
imitate the parent's actions, attitudes, beliefs and values. Children
will have many teachers in the course of their lifetime, but the
role of the parent is unique. (p. 3)
Woven throughout Church history and found in Roman and
Episcopal writings is the philosophic need for formative parenting.
These writings, reviewed thematically and chronologically, are grouped
as Pre-Vatican II literature, Vatican Council II literature, and PostVatican II literature.

Pre-Vatican II Literature
Catholic Church writings have long related the quality of personal
formation with the quality of society and have placed primary
responsibility on parents to provide quality formation for their
children. The Renaissance treatise of Cardinal Silvio Antoniano (1584),
The Christian Education of Youth, is a classic in Catholic doctrine
regarding true, Christian education. Antoniano's treatise proposed: "a
good citizen and an upright man are absolutely one and the same thing"
(c. 43). The treatise also provided insight into the mind of a child,
sympathy with the dangers present to children, identification of the
needs of a child, and solicitude for the moral training needed by
children. Pius XI (1929) integrated the treatise into his own twentieth
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century encyclical entitled Christian Education. Pius noted that Saint
Charles Borromeo, a contemporary of Antoniano, recognized the
parental responsibility to provide Christian formation; he ordered a
public reading of Antoniano's treatise to parents assembled in their
churches. Leo XIII (1878, 1880), Pius XI (1929) and Pius XII (1939)
related parental responsibility for the personal formation of youth to the
preservation of morality and the quality of society. Pope Leo XIII
(1878) charged that the formation of youth "must find its beginning
from an early stage within the circle of home life" (#14). His 1880
encyclical, Christian Marriage, reminded parents of their serious
responsibility "to give all care and watchful thought to the education of
their offspring and their virtuous bringing up" (#12).
Pius XI (1929) acclaimed the family as "the first and necessary
element" (#71) responsible for the religious, moral, and civil training of
their children. He situated Christian Education at the heart of the need
for formative parenting, lamented the decline in family education and
called on pastors to provide formative parenting education. He noted:
We wish to call your attention in a special manner to the present
day lamentable decline in family education. The offices and
professions of a transitory and earthly life, which are certainly of
far less importance, are prepared for by long and careful study;
whereas for the fundamental duty and obligation of educating
their children, many parents have little or no preparation,
immersed as they are in temporal cares .... For the love of Our
Saviour Jesus Christ, therefore, we implore pastors of souls, by
every means in their power, by instructions and catechisms, by
word of mouth and written articles widely distributed, to warn
Christian parents of their grave obligations. And this should be
done not in a merely theoretical and general way, but with
practical and specific application to the various responsibilities of
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parents touching the religious, moral and civil training of their
children, and with indication of the methods best adapted to make
their training effective, supposing always the influence of their
own exemplary lives. (#73-74)
Pius XI (1930) reaffirmed this position in the encyclical Christian
Marriage, named the formation of children to be the mission of parents
and suggested that the lack of parent faithfulness to the task of
formation exposed children "to certain ruin" (#16).
Like two pontiffs before him, Pius XII (1939) hailed the family
as "the primary and essential cell of society" (#61). The encyclical
Unity of Human Society called for balanced and integrated development
of the whole person, physical, intellectual, and moral, and charged
parents "to provide for the material and spiritual good of their
offspring and to procure for them a suitable training saturated with the
true spirit of religion ... " (#66). Pius XII underscored the mission
character of the vocation of parents: " ... the family has a special
mission, for it is the spirit of the family that exercises the most
powerful influence on that of the rising generation" (#90). In a later
encyclical, Mystical Body of Christ, Pius XII (1943) pleaded with
parents "to take the greatest possible care of the children confided to
them, and to protect them from the snares of every kind into which they
can be lured so easily" (#99).
John XXIII (1963) directed attention to the challenging
circumstances in which parents must function while trying to live their
Christian vocation. The pontiff spoke of "strengthening the family and
assisting it in the fulfillment of its mission" (#16).
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Vatican II Literature
The schemas presented to the Council Fathers in preparation for
Vatican Council II reflected an attitude of affirmation, compassion,
assistance, cooperation, and respect for family life and for each member
of the faithful. These attitudes characterized the proceedings of Vatican
Council II initiated by Pope John XXIII. In his opening speech to the
Council, John XXIII (1966) expressed his hope that the deliberations of
the Council would be pastorally sensitive to the needs of the people. In
the Papal Brief Declaring the Council Completed, Pope Paul VI ( 1966)
said that because "above all it sought to meet the pastoral needs," the
Council "must be numbered without doubt among the greatest events of
the Church" (p. 739). The Declaration on Christian Education (Vatican
Council II, 1965 [A]) and the Decree on the Apostolate of the Laity
(Vatican Council II, 1965 [B]) reflected pastoral concern for the
vocation of parent and addressed the need to assist parents in their task
of forming their children holistically. The Declaration on Christian
Education (1965 [A]) defined the education of children as both the right
and duty of parents and identified the home as the first school and the
parent as the primary educator whose role is so decisive in the
formation of the child that "only with difficulty can it be supplied where
it is lacking" (#3). This attitude echoed the position voiced by Pius XI
(1930) thirty-five years earlier who viewed the formation of children to
be the mission of parents and suggested that the lack of faithfulness to
formation related to "certain ruin" (#16). In a consistent manner, the
Decree on the Apostolate of the Laity (Vatic an Council II, 1965 [B])
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defined the family to be "the first and vital cell of society" (#11) and
identified the apostolate of married persons and families to be of unique
importance for the Church and civil society.

Post Vatican II Literature
Beyond repeating the sentiments of previous pontiffs regarding
the need and purpose of character development in children and the role
and responsibility of parents in the formation process, post Vatican II
literature increased sensitivity to the needs of parents by calling for
cooperation on the part of the Catholic community to assist parents in
the task of forming their children. John Paul II (1981) acknowledged
the family as "the first and vital cell of society" (#42), "the object of
numerous forces that seek to destroy it or in some way to deform it"
(#3), and "the place of origin and the most effective means for
humanizing and personalizing society" (#42). The pontiff restated the
parental mission of whole person formation and enlisted parents to
prepare their children to fully perform their roles according to the
vocation each received from God. John Paul II (1988) exhorted the
faithful to make whole person formation a possibility for all, especially
the poor. He wrote:
Formation is not the privilege of a few, but a right and duty of
all .... Possibilities of formation should be proposed to all,
especially the poor, who can also be a source of formation for all .
. . . Suitable means to help each person fulfill a full, human and
Christian vocation should be applied to formation. (#63)
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The document reaffirmed that the family is the path to the future of the
Church and that society passes through the family. John Paul called for
parent formation:
What is needed is to prepare the lay faithful to dedicate
themselves to the work of rearing their children as a true and
proper part of Church mission. What is needed is to constitute
and develop this 'formation community' ... (#62)
Episcopal and Roman writings since Vatican Council II echoed
the concerns raised in previous documents. With increased clarity, post
conciliar writings defined the purpose of character development, the
role and responsibility of the parent in formation, the pressures that
contribute to parent feelings of inadequacy for the task, and the role of
the Catholic school in helping parents. In 1972 the American Bishops
assumed leadership in exhorting members of the faithful to implement
the urgings of the Council Fathers by recognizing the limitations under
which parents function and by supporting parents in their efforts to
form their children holistically (National Conference of Catholic
Bishops, 1972). The document recognized that "parents approach their
vocation conscious of their limitations" (#50) as the primary educators
of their children and in need of support and, therefore, called upon the
Christian community to "make a generous effort to help them fulfill
their duty" (#52).
Five subsequent documents repeated the call to support parents in
their task of parenting: The Role of the Christian Family in the Modem
World (United States Catholic Conference, 1979), The Catholic School
(Congregation for Catholic Education, 1977), Lay Catholics in Schools:
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Witnesses to Faith (Congregation for Catholic Education, 1982),
Educational Guidance in Human Love (Congregation for Catholic
Education, 1983), and The

Reli~ious

Dimension of Education in a

Catholic School (Congregation for Catholic Education, 1988). Each
document underscored the social conditions that increase the inadequacy
of parents to accomplish the holistic formation of their children. The
documents noted an intensified need to assist parents in that God-given
task. National studies of Hicks & Williams (1981), Schlossman (1976),
and Strader (1984) paralleled the necessity for formative parenting as
suggested in current Church literature. These contemporary writings
reported parent-identified need for assistance in the holistic formation
of their children.

Summary
Throughout the history of the Church, Papal and Episcopal
writings emphasized the philosophic need for formative parenting.
Repeatedly documents related the preservation of morality and society
to the formation of youth. Early literature used the term formation to
refer to the holistic character development of children and lamented that
many parents were unprepared to fulfill the responsibility of formative
parenting and were in need of assistance. Subsequent encyclical
writings named the formation of children to be the mission of parents
and suggested that the lack of parent faithfulness to child formation
related to predictable personal decay. Vatican Council II repeated this
sentiment.
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Post Vatican II Roman and Episcopal writings continued to relate
the quality of personal character formation to the quality of society and
called the Christian community to strengthen and assist parents in the
fulfillment of their mission. Documents written since 1977
acknowledged multiple factors in society that compound feelings of
inadequacy in parents as they approach their task of formation. Church
writers articulated the need for the creation of formation communities
to prepare parents to guide the holistic development of their children.
Despite the parent-expressed need for help in the parenting role
and the emphasis of the Roman Church and the American Church on the
importance of formative parenting, the researcher failed to locate
literature that demonstrated that Catholic parents receive formative
assistance in the role of parenting from the Church and, particularly,
from her educational arm, the Catholic School.

The Catholic School As Agent of Formative Parenting
While consistently recognizing the primary right and duty of
parents to provide whole person formation for their children, to
transmit both faith and culture, and to prepare citizens for society and
eternity, Catholic Church literature simultaneously reserved the office
of educating to the Church (Canon Law Society of America, 1983;
Congregation for Catholic Education, 1988; John Paul II, 1981; John
XXIII, 1963; Leo XIII, 1878, 1880; National Conference of Catholic
Bishops, 1972; Paul VI, 1967; Pius XI, 1929, 1930; Pius XII, 1939,
1943; United States Catholic Conference, 1979; Vatican Council-II,
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1965 [A], 1965 [B]). Pius XI (1929) taught that the right and the
mission to educate belonged preeminently to the Church. He taught that
Jesus commissioned the Church with supreme authority to be both
teacher and supernatural mother and, as such, to direct the individual
and social formation of the people of God. Vatican Council II ( 1965,
[A]) also viewed education as the salvific mission of the Church to carry
out the redemptive work of Christ. The Council Fathers proclaimed:
Finally, the office of educating belongs by a unique title to the
Church not merely because she deserves recognition as a human
society capable of educating, but most of all because she has the
responsibility of announcing the way of salvation to all men, of
communicating the life of Christ to those who believe, and of
assisting them with ceaseless concerns so that they may grow into
the fullness of that same life. As a mother, the Church is bound
to give these children of hers the kind of education through which
their entire lives can be penetrated with the spirit of Christ, while
at the same time she offers her services to all peoples by way of
promoting the full development of the human person, for the
welfare of earthly society and the building of a World fashioned
more humanly. (#3)
Pius XI (1929) noted that throughout the centuries schools and
institutions were created and conducted by the Church as a concrete
expression of the educational mission of the Church. The Congregation
for Catholic Education (1977) affirmed the position of the Catholic
school as "a privileged environment for the complete formation of her
members" (#16) and an educational arm of the church:
To carry out her saving mission, the Church uses, above all, the
means which Jesus Christ has given her.... She establishes her
own schools because she considers them as a privileged means of
promoting the formation of the whole man ... (#8)
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The Catholic school forms part of the saving mission of the
Church, especially for education in the faith. (#9)
In subsequent writing, the Congregation for Catholic Education (1988)
synthesized the role of the Catholic school:
The Catholic school finds its true justification in the mission of
the Church. Through it, the local Church evangelizes, educates,
and contributes to the formation of a healthy and morally sound
life-style among its members (#34).
The role of the Catholic school in the United States has paralleled
the mission of the Catholic Church. Church scholars ( Bums,
Kohlbrenner & Peterson, 1937; McCluskey, 1964, 1968; and Smith,
1970) agreed with Buetow (1988): "Catholic education is an expression
of the mission of Christianity" (p. 74). The Catholic school in America
has been a response to human need within the social context of the time.
Bums et al. (1937) noted that the role of the Catholic school continued
to expand "because of changes in the home and the general manner of
life" (p. 104).
Following is a summary of literature that chronicles the
progressive expansion of the role of the ·Catholic school in the United
States to include formative parenting. Two sub-topics represent the
related literature: ( 1) the Catholic school from 1606 to the post World
War II era and (2) the Catholic school since the advent of Vatican II.

The Catholic School from 1606 to the Post World War II Era
According to McDermott (1990), the establishment of Catholic
schools in the United States was a response to the need of the Church to
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provide education, training, and character development in order to
support the spiritual, temporal, social, and cultural needs of the people.
McDermott suggested that Catholic education is synonymous with
holistic formation that supports both individual growth and the welfare
of society. Clark (1988) noted that Catholic education in America
originated to address the spiritual development of the wealthy and to
provide skills beyond the competency of the home and finishing schools.
Smith (1970) observed the establishment of Catholic schools in the New
World as a Church response to the initiative of families recently settled
in new communities who felt a deep need for identity and recognition,
for status and security in a strange new world. According to
McCluskey (1964), Pennsylvania had some fifteen Catholic schools
prior to the Revolutionary War and most of them evolved to meet the
inculturation needs of German immigrants.
Buetow (1970) noted that Bishop John Carroll initiated Catholic
educational institutions in Baltimore and assigned to the Catholic school
the role of providing the moral education and training of children and
transmitting the faith to them.
Clark (1988 [B]) and McCluskey (1964) reported that
immigration and the establishment of free public schools imbued with
Protestantism and anti-Catholic practices in the period between 1820
and 1860 caused a great increase in the establishment of Catholic
schools. The Catholic school served to secure the faith and provide "a
'safety zone' in which Catholic immigrants could adapt slowly and
selectively to the host culture, while holding on to their Catholic faith"
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(Clark, 1988 [B], p. 31). Clark (1988 [A]) suggested that the first major
phase of school building followed the First Provincial Council of
Baltimore of 1828. He wrote:
On that occasion, the bishops declared Catholic schools to be
'absolutely necessary'. As they saw it, their duty to the young
was twofold: (1) to help them become good Christians and lawabiding citizens by teaching them Catholic belief and morality;
and (2) to enable them to take their place as productive and equal
members of American society by providing them with the basic
skills of reading, writing, and mathematics. (p. 109)
McCluskey ( 1964) asserted that the threat to loss of faith due to
participation in public, pro-Protestant, anti-Catholic schools was so real
that Church authorities sought to increase the availability of Catholic
schools. As a consequence, the First Plenary Council of Baltimore in
1852 urged the people to make every sacrifice necessary to establish and
support Catholic schools; the Second Plenary Council of 1866 exhorted
the bishops to see that schools be established in connection with all the
churches of their dioceses. The 1875 Instruction of the Congregation of
Propa~anda

de Fide Concerning Catholic. Children Attending American

Public School (Ellis, 1967) underscored in vigorous terms the need for
the establishment of Catholic schools to protect Catholic children from
the perceived evil of the public schools.
Guilday (1923) reported that the Third Plenary Council of 1884
legislated for the increased establishment of Catholic parochial schools
in order to provide for the religious and character formation of youth.
The Pastoral Letter of 1884 stated:
. . . Few surely will deny that childhood and youth are the periods
of life when the character ought especially to be subjected to
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religious influences. Nor can we ignore the palpable fact that the
school is an important factor in the forming of childhood and
youth, -- so important that its influence often outweighs that of
home and Church. It cannot, therefore, be desirable or
advantageous that religion should be excluded from the school.
On the contrary, it ought there to be one of the chief agencies for
moulding [sic] the young life to all that is true and virtuous, and
holy. (p. 245)
The pastoral letter further charged that no parish was complete until it
supported a school adequate to the formation needs of its children and
that the pastor and laity of such a parish should feel that they had not
accomplished their entire duty until they satisfied the need. In a letter
to James Cardinal Gibbons of Baltimore, the senior bishop in the United
State, Pope Leo XIII (1893) reaffirmed the directives of the Third
Plenary Council. Leo XIII promoted the establishment of a Catholic
school in every parish as the vehicle to preserve and pass on the faith.
He viewed the Catholic school as necessary to the mission of the Church
in the United States.
The 1870's occasioned an expansion of the role of the Catholic
School from preserver and transmitter of the faith and catalyst of
immigrant assimilation to include promoting the dignity of the human
person by securing the equality of opportunity to immigrants through
academic preparation. Clark ( 1988 [B] indicated that the Catholic
Church responded to the needs of a second wave of non-English
speaking immigrants in the 1870's by establishing more schools.
According to O'Neill (1971), the Catholic school was "increasingly
viewed as the prime means of acculturation, i.e., Americanizing the
immigrant" (p. 5). O'Neill highlighted the importance of the Catholic
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school in the era of Protestantism, anti-Catholicism and immigration
"because it was seen as a uniquely influential societal institution which,
unlike other institutions, could reach directly into the inner life of the
family through the minds and hearts of impressionable children" (p. 6).
The first half of the twentieth century occasioned a major shift in
parental motivation for enrolling children in Catholic schools although
the purpose for Church established Catholic schools remained the same.
Following World War I, large numbers of Catholic elementary schools
opened in the major cities. According to Clark (1988 [B]), American
Catholics perceived the Catholic school as the answer to becoming more
Americanized, more mainstreamed and less poor. In contrast to the
goal of Americanization, Pius XI (1929) spoke of the need for Christian
education that focused on the religious, moral, and civil training of
children. Pius underscored that the desired product of Christian
education was the development of the supernatural person. The role of
the school was to be "subsidiary and complementary to the family and
the Church" and thereby "form with them a perfect moral union,
constituting one sanctuary of education, as it were, with the family and
the Church" (#77). Although the Encyclical acknowledged the primacy
of parents in matters of education, Pius unequivocally claimed "that
both by right and in fact the mission to educate belongs pre-eminently to
the Church" (#27).
Expansion of Catholic schools also characterized the post World
War II era. McCluskey (1968) noted: "the most dramatic growth of
Catholic education took place during the twenty years following the
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close of World War II. These were years of burgeoning prosperity and
exploding population during which Americans by the millions migrated
to suburbia" (p. 107). Clark (1988 [B]) reported that American
Catholics viewed education as a necessary factor in improving their
standard of living. Catholics moved rapidly out of the big-city ethnic
neighborhoods into the Americanized suburbs. Suburban Catholic
schools were built at a rapid pace, expanding yet further the role of the
Catholic School to include being a catalyst of improving the standard of
living for American Catholics while maintaining a counter-cultural
message and supporting family values. Clark recalled that religious
leaders like Francis Cardinal Spellman voiced the need for caution and
responded to the times by highlighting the spiritual formation mission
of the Catholic school. Clarke reported: "Because he saw the schools as
the most important defenders of Christian family values against the
materialism and secularism of the period, Spellman's commitment to
Catholic schools was intense" (p. 115). Such cautions acknowledged that
parental motivations for choosing Catholic school may sometimes differ
from the Church's motivation for establishing Catholic schools.

The Catholic School Since the Advent of Vatican II
In the Declaration on Christian Education (1965 [A]), Vatican
Council II called upon the Catholic school to focus on Christian family
values and the Christian formation of children by supporting the role of
the parent as primary educator. The role of the Catholic school
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expanded once more to include parent inservice intended to fortify
parents with information, awareness and skills that would aid them to
fulfill their parental duty to educate their offspring. The Council
Fathers praised the vocation of educators and charged them to work as
partners with parents and thereby create the Gospel atmosphere that is
necessary to support the personal growth and development of children.
Church writings subsequent to Vatican Council II, (Congregation
for Catholic Education, 1977, 1982, 1988; National Conference of
Catholic Bishops, 1972; United States Catholic Conference, 1976)
recognized the limitations under which parents functioned, named the
societal factors that threatened family life and unity, identified the
Catholic school as the most effective means available to the Church for
total Christian formation and defined the role of the Catholic school to
include assisting parents in their efforts to form their children
holistically. To Teach As Jesus Did (National Conference of Catholic
Bishops, 1972) identified the Catholic school as an educational arm of
the Church that is to provide opportunities for adults to learn more
about child development and pedagogical methods in ways that
emphasize self-direction, dialogue, and mutual responsibility. Teach
Them (United States Catholic Conference, 1976) called the Catholic
school to provide "more adult, parent, and family education" (p. 2).
The Catholic School, issued by the Congregation for Catholic Education
(1977), acknowledged the inadequacy of the family and society to
provide complete Christian formation. The authors charged the
Catholic school with the task of developing "persons who are
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responsible and inner directed, capable of choosing freely in conformity
with their conscience (#31).
In addition, The Catholic School added nuance to the attitude
encouraged between school and home. Prior Church writings
positioned the Catholic school in a helpmate role and charged the school
to cooperate with parents in the work of education. While continuing to
acknowledge the parent as primary educator, this document directed
parents to cooperate with the school to achieve the integrated formation
of the child entrusted to their care. Similarly, the synodal document
The Role of the Christian Family in the Modem World (United States
Catholic Conference, 1979) directed parents to seek help from experts,
to collaborate with the school and to support the initiatives of the
school. It also directed the school to prepare the way for parents to
have greater influence in the work of education.
Church literature from the 1980's (John Paul II, 1981, 1988;
Congregation for Catholic Education, 1982, 1988) underscored the need
for the Catholic school to assume leadership in providing total personal
formation to both parents and students. In the apostolic exhortation Qn
the Family, John Paul II (1981) called for "the renewal of the Catholic
school to give special attention both to the parents and to the pupils and
to the formation of a perfect educating community" (#40). In the
document Lay Catholics in Schools: Witnesses to Faith, the
Congregation for Catholic Education (1982) cited influences in society
that were harmful or counterproductive to holistic formation and
summarized that because "the family, on its own, is less and less able to
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confront all of these serious problems, the presence of the school
becomes more and more necessary" (#13). The document noted that the
value and importance of the Catholic school were fundamental to
holistic formation and it reaffirmed that "the school entered into the
specific mission of the Church" (#12). John Paul II (1988) hailed the
Catholic school as an important place for formation and emphasized that
the participation of parents in school life, besides being always
necessary and without substitution, is no longer enough. This
exhortation, The Members of Christ's Faithful People, summarized that
the preparation of parents to dedicate themselves to the work of rearing
their children required a "formation community" (#62) and it invited
response from the total Christian community.
The Congregation for Catholic Education (1988) issued the most
recent document related to the role of the Catholic school; it supported
the concept that the Catholic school was an educational arm of the
Church and responsible to provide formative parenting. The Bishops
declared:
The Catholic school finds its true justification in the mission of
the Church; it is based on an educational philosophy in which
faith, culture and life are brought into harmony. Through it, the
local Church evangelizes, educates, and contributes to the
formation of a healthy and morally sound life-style among its
members. (#34)
The first and primary educators of children are their
parents. The school is aware of this fact but, unfortunately, the
same is not always true of the families themselves; it is the
school's responsibility to give them this awareness. Every school
should initiate meetings and other programmes [sic] which will
make the parents more conscious of their role, and help to
establish a partnership. (#43)
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The literature chronicled the expansion of the role of the Catholic
school to include formative parenting. As an educational arm of the
Church, it is the right and duty of the Catholic school to proclaim the
Gospel and to offer total personal formation based on the values found
in a Christian education. Church documents of the 1980's
(Congregation for Catholic Education, 1982, 1988; John Paul II, 1981)
supported the need for for personal formation and John Paul II (1988)
clearly expressed the need to extend formation to parents:
What is needed is to prepare the lay faithful to dedicate
themselves to the work of rearing their children as a true and
proper part of Church mission. What is needed is to constitute
and develop this 'formation community' which is together
comprised of parents, teachers, clergy, women and men religious
and representatives of youth. (#62)
McManus (1988) articulated the expectation that the role of the Catholic
school must include formative parenting when he addressed the National
Catholic Educational Association:
No longer do most parents simply deposit their children in
Catholic schools to protect their faith and morals. More than
school administrators and teachers usually appreciate, these
parents want to be partners in the process of their children's total
Christian formation. This favorable disposition in parents
dictates a corresponding obligation in justice for administrators
and teachers to involve parents in adult education.... In the
absence of this partnership, children suffer an injustice. Though
for years and years I have pleaded in vain for it, I will ask you, in
the name of justice to Catholic education, that this coming
September you insist that all parents enroll in Christian parenting
classes at the same time that they enroll their daughters and sons
in school. (p. 13)
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Summary
Church historians viewed the Catholic school in America as the
organized link between parent and Church in transmitting the faith and
preparing citizens for society. Because the Catholic school in the United
States consistently paralleled the mission of the Catholic Church and
responded to human need within the social context of each era, Its
purpose has evolved to include the roles of provider, protector, partner,
and preserver. The Catholic school moved from being an instrument of
protection and inculturation to being an advocate of counter~cultural
values in the

post~war

era and functioning as a fundamental instrument

for personal formation in the
From 1606 until the

post~ Vatican

post~ World

II era.

War II era, the· aim of the

Catholic school effort included: preparing citizens of heaven and
advancing the cause of Christ, providing skills beyond the competency
of the home, preserving and transmitting the faith within a hostile social
climate, enculturating and educating immigrants, advancing Catholic
"outsiders" to the status of "insiders", promoting a strong Church in
American society, securing the social equality of Catholics, and
accomplishing the mainstreaming of Catholics. Following the World
Wars, a shift in parental purposes for enrolling in Catholic schools
surfaced particularly in suburban America. As Catholics focused on
becoming more Americanized and more mainstreamed, Church leaders
like Francis Cardinal Spellman called the Catholic schools to be
defenders of Christian family values against the backdrop of the
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materialism and secularism of the post war periods. In this sense
Catholic schools witnessed to a counter-cultural stance.
Post Vatican II literature indicated that the role of the Catholic
school progressed to the place of fundamental importance in the work
of personal formation. It identified the Catholic school as an
educational arm of the Church. Church literature challenged the
Catholic school to expand its role from that of being a helpmate to
parents through support, partnership and assistance, to being the expert
in transmitting culture and assuming the fundamental lead in providing
adult education, the complete Christian formation of students, and the
preparation of parents for their task of parenting. Roman and
Episcopal writings affmned the expansion of the role of the Catholic
school to provide formative parenting.
A need exists to determine whether the ideals of the Church
teaching regarding formative parenting are being implemented in the
Church through the Catholic school. Despite the expressed need of
parents for help in the parenting role; the emphasis of the Roman
Church and the American Church on the importance of formative
parenting; and the view of Post Vatican II literature that the role of the
Catholic school includes the responsibility to provide formative
parenting assistance, the researcher located scant literature related to the
Catholic school as an agent of formative parenting assistance. This
research is a study that explores the response of the Catholic school to
the challenge of providing formative parenting assistance.
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Factors of Psychosocial Development
That Are Related to Holistic Formation
While the Church has theologically directed parents as primary
educators of their children, she recognizes the need to incorporate into
child-rearing practices the insights provided by scholars of modem
psychology. Three documents in particular: Declaration on Christian
Education (Vatican Council II, 1965 [A], To Teach As Jesus Did
(National Conference of Catholic Bishops, 1972), and The Catholic
School (Congregation for Catholic Education, 1977) advised parents and
Catholic schools to use modem psychology and knowledge of child
development to provide for the holistic development of children. If the
Catholic school is to be an agent of formative parenting, it must look to
the psychological literature to identify the components of holistic
formation that are within the competence of parents to provide.
Contemporary scholars Berger (1991), Biehler (1978),
Dinkmeyer (1965), and Dinkmeyer & McKay (1989) have asserted that
sound principles of human development are the foundation for the
holistic formation of a child. Biehler (1978) recognized that "to
understand human development it is necessary to take into account
information on physical, biological, intellectual, social, emotional, and
other types of behavior" (p. 97). For convenience, however, Berger
(1991), Dworetzky (1984), and Webb (1989) each separated human
development into three domains: the physical domain, the cognitive
domain, and the psychosocial domain. The physical domain included
body changes and motor skills; the cognitive domain included intellect,
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thought processes and language; and the psychosocial domain included
emotions, personality and relationships with other people.
According to Berger (1991), each aspect of development relates
to all three domains:
No moment of life can be fully understood without considering
all three domains. The constant interaction and overlapping
among the domains means that, although different aspects of
development are sometimes studied piece by piece, human
development is conceptualized as holistic, that is, as an integrated
whole. Similarly, while the study of development is pursued by
researchers from a variety of academic disciplines -- including
biology, education, and psychology -- all agree that the field of
human development is an interdisciplinary one. (p. 3)
The research for this study acknowledged the interrelatedness of the
physical, cognitive, and psychosocial domains of human development.
It maintained that each aspect of development relates to all three
domains and very few factors belong exclusively to one domain or
another. Dinkmeyer (1965) summarized: "All growth and
development are interrelated, whether they be the interaction of the
organism with its environment, the effect of intellectual factors upon
emotional development, or the influence of social factors in motivating
the child" (p. 10). Nevertheless, the literature reviewed for this study
focused on the psychosocial domain of human development on which
psychologists suggest parenting practices associated with identity
formation. Erikson (1985) predicted that a person without a wellformed identity will meet one problem after another during adult life.
He taught that the development of a positive sense of trust, autonomy,
initiative and industry is the necessary antecedent for the very crucial
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period of adolescence, during which one acquires an identity. Related
literature, therefore, addresses the topics of parent-family socialization
and stage theories of child development that contribute to the
psychosocial character formation of children.

Theories of Parent-Family Socialization
Dworetzky (1984) and Webb (1989) described psychosocial
formation as the interrelation of socialization, personality development
and emotional development factors that begin at birth. Berger ( 1991)
and other researchers in child development found that early childhood is
a seminal period for the formation and growth of self-concept, selfconfidence, self-understanding, social attitudes, social skills and social
roles. Harter (1983) proposed that the idea of self begins at birth and
emerges gradually during the latter stages of infancy. By early
childhood, children begin to have clearly defined, although not
necessarily accurate, ideas of self. The research of Baumrind
(1967,1971), Maccoby (1983), Martin (1981), Martin (1975) indicated
that parents set the stage for the development of the self early in their
children's lives. Dworetzky (1984) stated that socialization facilitates
social acceptance and belonging. Socialization includes the teaching
process through which children learn the beliefs, attitudes, and
behavioral expectations of a culture. Socialization, he said, "begins
when an infant is treated by others in a way that fosters the development
of skills, attitudes, or behaviors deemed appropriate by the society" (p.
405).
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Socialization, personality development, and emotional
development are the interrelated factors of the psychosocial domain and
the home sets the foundation for this development. Dworetzky ( 1984)
stated that "family is the primary agent of socialization" (p. 381) and
that "the interaction between socialization and inheritance leads to the
development of a personality" (p. 397). Personality, according to
Berger ( 1991 ), refers to "a person's characteristic emotions, moods,
actions and responses -- the diverse ways that an individual usually
reacts to the events, circumstances, and people encountered in daily life"
(p. 216). Dworetzky (1984) defined personality to be the "relatively
enduring behavioral characteristics unique to each individual" (p. 406).
Goldsmith et al. ( 1987) said that temperament refers to the "relatively
consistent, basic dispositions inherent in the person that underlie and
modulate the expression of activity, reactivity, emotionality, and
sociability" (p. 533). These scholars agreed that socialization,
personality development, and emotional development are interrelated
factors of psychosocial development and rooted in familial influences of
early childhood.
Dinkmeyer ( 1965) underscored the need to view development as a
product of heredity, environment, and self forces. He wrote that, "the
continual interaction between heredity and environment, combined with
the child's primary reaction pattern and his capacity to choose, are the
key factors in understanding development" (p. 13). This echoed the
earlier teaching of Adler (1956) who held that heredity and
environment are not the determining factors in personal development
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but, rather, "we are self-determined by the meaning we give to our
experiences .... Meanings are not determined by situations, but we
determine ourselves by the meanings we give to situations" (p. 208).
Ansbacher & Ansbacher (1956) provided a systematic presentation of
selections of the writings of Adler and quoted Adler on the topic:
Do not forget the most important fact that not heredity and not
environment are determining factors. -- [sic] Both are giving
only the frame and the influences which are answered by the
individual in regard to his styled creative power. -- [sic] (p. xxiv)
A review of the literature related to development associated
personal, psychosocial development and the meaning that one gives to
one's experiences with the early socialization dynamics experienced by
the child. However, isolating the parenting factors or·child-rearing
practices associated with the holistic, psychosocial development of a
child poses

achallenge.

Berger ( 1991) and others suggested that no

simple relationship exists between child-rearing practices and how a
child develops:
The outcome of any given child-rearing pattern on any given
child depends on many factors that interact with each other,
including the child's age, sex, temperament; the parents'
personality characteristics, personal history, economic
circumstances, and the life-needs of all the family members, and
the values of the culture (p. 306).
Although no simple relationships exist between child-rearing practices
and child development, researchers including Baumrind (1967, 1970,
1971, 1972, 1975 [A], 1975 [B], 1975 [C], 1978, 1980, 1989, 1991),
Block (1971), Dinkmeyer (1965), Lamb & Baumrind (1978), Leach
(1970), Schaeffer (1959), and Trasler (1970), have identified dynamics
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of family socialization that relate to later security, independence,
creativity and personal wholeness. These dynamics include parent
responsiveness to child demands versus parent indifference, warmth or
nurturant parent behavior versus hostile, rejecting parent behavior,
acceptance communication versus critical, derogatory or dissatisfaction
parental statements, authoritative or democratic parenting versus
authoritarian or permissive parenting, frame-of-reference
communication versus easy-to-communicate rebukes or remarks, and
parental maturity demands for age appropriate conduct in the child.
Webb (1989) identified a five-factored developmental sequence of
prosocial behavior necessary for healthy psychosocial development.
Those factors included recognizing the feelings of others, seeing another
person's point of view, sharing, distinguishing between intentional and
accidental actions, and determining fairness (equity). Webb related
parent behaviors associated with the prosocial behavior factors. He
suggested that kind and thoughtful caregiving to the child, parental
modeling of sharing, helping, and comforting, explanations concerning
the feelings of others whether they are happy or hurt, and the use of
discipline that concentrates on how the injured party feels when the
child has aggressed are parent behaviors related to fostering within the
child the ability to recognize the feelings of others. To develop the
prosocial behavior of seeing another person's point of view, Webb
encouraged parents to teach their children several prosocial attitudes:
(1) to anticipate the desires of others, (2) to foster the ability of the
child to place self in the position of another child, (3) to use this
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information to guide behavior choices, and (4) to understand and to
assume the role of another person.
Webb clarified that the development of prosocial behavior relates
to critical thinking ability and developed communication skills on the
part of parent and child. Specifically, ( 1) sharing, in the sequence of
prosocial behavior, requires understanding the distinction between
taking turns and giving to another from one's substance; (2)
distinguishing between intentional and accidental actions requires that
the child has the ability to determine if the actor knows what effect his
or her choice will produce, what motive prompts the choice, and,
whether the act is one that can be either accidental or intentional or one
that is always intentional; and (3) the determination of fairness requires
distinguishing between equity and equality.
Adler (1927) viewed each person, even the youngest child, as an
individual with the creative capacities to decide and choose. He believed
the actions of each person to be purposeful and socially based. He also
considered psychological equilibrium as foundational to individual
psychology. Adler taught that maintaining psychological equilibrium is
the dominating dynamic principle of behavior. He suggested that
compensation of perceived inferiority and insufficiency aims to support
psychological equilibrium. Dinkmeyer ( 1965) identified five needs to
be fundamental in order for a child to maintain the psychological
equilibrium needed for growth and development. He cautioned: "when
these needs are denied or unmet, the development of the child will be
affected" (p. 11). The child's fundamental needs include: (1) the need
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to be loved and accepted unconditionally, (2) the need for security, to be
safe and relatively free of threat, (3) the need to belong, to be a part of
the group, and to feel identification and acceptance, (4) the need to be
recognized, to gain approval, to feel significant and accepted for the
way in which he/she functions, and (5) the need to be independent, to
take responsibility, and to make choices.
Adlerian psychology views these fundamental needs to be the goal
or motivation of all behavior. Dinkmeyer & Dinkmeyer (1983),
modem disciples of Adlerian psychology, viewed all behavior to be the
result of a person's beliefs and goals. "Formulated by Dr. Rudolph
Dreikurs, the four goals are a basic part of a pragmatic, systematic
theory of child behavior" (p. 293) and form the cornerstone of the
Adlerian understanding of child behavior and misbehavior. Dinkmeyer
& McKay (1989) charted the four goals of attention, power, revenge,

and display of inadequacy along with parent suggestions for
identification, response, and suggestions that encourage positive goals
within the child.
The theory of individual psychology proposed by Adler ( 1927,
1956) and the theoretical research of his disciple, Dreikurs ( 1958,1964)
encouraged positive behavior in children and positive relationships
between parent and child through the development of a democratic
family atmosphere that focuses on encouragement, mutual respect,
discipline in line with misbehavior, taking time for fun, firm limits,
offering choices, making suggestions, communicating love and joint
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decision-making by parents and children. A consideration of the
theoretical context of self esteem includes these factors also.
The California Task Force (1990) defined self-esteem to mean:
"appreciating my own worth and importance and having the character
to be accountable for myself and to act responsibly toward others" (p.
1). The State definition reflected the conclusions of Coopersmith
( 1981) who reviewed the theories of psychologists and sociologists that
related to ideas of self and self-esteem. The Task Force definition
correlates with characteristics of a democratic family atmosphere and
characteristics related to developing the concept of self and self-esteem.
Coopersmith cautioned: "Like other investigators of personality
development, we are not in a position to determine whether the
conditions we find associated with self-esteem are antecedents,
consequences, or correlates" (p. 17). The views of previous theorists
and investigators, however, did lead Coopersmith to conclude that four
major factors contribute the to development of self-esteem: (1) the
amount of respectful, accepting, and concerned treatment that an
individual receives from the significant others in his life; (2) the history
of successes and the status and position we hold in the world; (3) living
up to aspirations, goals, and values in areas that he regards as personally
significant; and (4) the individual's manner of responding to
devaluation. The research of Coopersmith related the foundation of
high, positive self-esteem to democratic child-rearing practices, clearly
defined and enforced limits versus permissiveness, parental acceptance
and affection, and independence from the influence or control of others.

50

Abidin (1982) considered self-concept to be one of the most
important determinants of behavior. He said that the self-concept:
... consists of all the perceptions that a person holds about
himself--who he is, what he stands for, what he does, or does not
do, and all those things that make him an individual who is unique
and separate from all other people (p. 10).
Abidin considered self-concept to consist of two keys "which are basic
ways of looking at interactions between a parent and a child, in order to
determine whether those interactions will increase or decrease a child's
positive feelings about himself' (p. 10). The first key, "I am
Worthwhile--I am Lovable" related to a sense of being secure and loved
and correlated with meeting physical needs, responding to emotional
needs, and providing discipline and order in the life of the child.
Expressing love and caring in verbal and non-verbal ways and giving
helpful praise and constructive criticism related to feeling worthwhile
and lovable. The second key was "I am competent--lam responsible."
By competence is meant "a feeling and an expectation of having
sufficient skill, knowledge, or experience to cope with a situation in an
appropriate and adequate manner" (p. 19). Abidin highlighted that the
child learns responsibility when parents allow the child to experience
and to become aware of the consequences of his/her actions. He also
underscored the importance of striking a balance between abandoning
the child to cope with tasks and situations beyond his/her ability and
allowing the child to struggle and cope with some problems.
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Staa:e Theories of Child Development
Stage theories of child development suggest sequences in
socialization appropriate to the process of psychosocial character
formation. Dinkmeyer ( 1965) synthesized developmental information
as that which considers the child in relationship to both normative, ageappropriate expectations and to his/her own uniqueness and particular
style of life. He wrote:
As your awareness of the significance of developmental patterns
grows, the child will be seen in relationship to the sequence of
development. It will be easier to understand what he is
specifically attempting to accomplish as an individual and how his
efforts fit his particular pattern. (p. 10)
We see the child as proceeding through a series of
sequential developmental tasks which must be completed for
satisfactory growth in our society. The tasks occur in all the
areas of development. When the challenge of one task has been
met successfully, the child has the courage to enter into the
following tasks. Failure to accomplish the task, however, creates
problems in meeting personal, social responsibilities. (p. 16)
Biehler (1990) summarized that developmental theories describe the
overall sequence, continuity, and interrelatedness of aspects of
development, "but typically account for only limited facets of behavior"
(p. 41). Several years earlier, Biehler (1978) noted his belief:
... instead of a single, widely accepted view of development,
there are several theories, each of which emphasizes a particular
interpretation or type of behavior. ... Accounts of the
speculations of several developmental theorists provide an
overview of the developmental process. (p. 97)
Dinkmeyer ( 1965) suggested that the existence of varying theories and
points of view in the field of child development is not necessarily
contradictory or entirely mutually exclusive. All concern the
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interaction of the organism and his environment. Modern theorists
seem to be taking various approaches into greater account and accepting
an integrated developmental point of view. Prout & Brown (1983)
highlighted the contribution of the stage theorists Erikson ( 1950) and
Havighurst (1951) to provide understanding of the psychosocial
development of a child. They wrote:
Erikson's work, along with the work of Havighurst, is viewed by
many as being particularly useful in understanding adolescent
development. Taken together, these developmental stage theories
provide the therapist with a comprehensive framework to view
the child's current developmental levels. (p. 11)
Berger (1991), Dworetzky (1984) and Webb (1989) concurred with
Prout and Brown (1983) regarding the particular usefulness of the stage
theories of Erikson and Havighurst in furthering the goal of identity
formation during adolescent development. Therefore, the stage
theorists included in this review of literature are Erik Erikson and
Robert Havighurst. Erikson (1985), clinician, educator, and theorist
developed an eight stage psychosocial developmental theory of
personality development that extends from birth to old age. Havighurst
(1972) proposed the developmental task concept of social development
to help focus attention on the purposes of education and to call attention
to teachable moments, optimum times to stress certain skills or attitudes.
He listed developmental tasks for seven stages of life; stages that extend
from infancy through later maturity.
Erikson (1985) based personality development on the epigenetic
principle that personality develops as the ego progresses through a
sequence of interrelated phases that begin in infancy and extend to
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adulthood. Moran ( 1982) imaged a cyclical character that is predictable
within which an individual makes choices in response to the culture's
established tasks of the culture. Erikson (1985) viewed personality
development as a series of eight major turning points. He described the
stages as dichotomies within pairs of desirable qualities versus the
dangers associated with each phase of development. He termed the
emotional conflict between the dynamic counterpart forces in a
developmental stage a crisis and he concluded that the resolution of
each conflict or crisis contributed to the strength or weakness of ego
development. According to Erikson, all ego stages exist in the
beginning in some form, but each has a critical period of development.
A certain part of the personality becomes dominant at each stage
although at every stage all the other qualities besides the main one are
present. In each of the eight psychosocial stages the ego, the conscious
self, must re-establish itself and reorient itself socially: The positive
resolution that issues from the conflict between the desirable quality and
the danger associated with the phase results in identity formation, which
is, according to Erikson (1985), "the accrued confidence that the inner
sameness and continuity prepared in the past are matched by the
sameness and continuity of one's meaning for others" (p. 261) in the
present situation. Erikson's crisis theory does not mean to imply that
only positive qualities should emerge and that any manifestation of
potentially dangerous traits is undesirable. To the contrary, there
remains a need for a healthy sense of the danger traits in one's life.
What the crisis theory does emphasize is that a ratio in favor of the
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positive is necessary. Only when the negative quality outweighs the
positive do difficulties in development arise. A positive resolution of
each stage conflict that precedes the identity stage is crucial to the
acquisition of a healthy identity. Negative resolution handicaps identity
formation. Erikson held that a person without a well-formed identity
meets one problem after another during adult life.
In Childhood and Society, Erikson ( 1985) proposed an eight stage
psychosocial theory of development. It included the following
counterpart forces: trust versus mistrust; autonomy versus shame,
doubt; initiative versus guilt; industry versus inferiority; identity versus
role confusion; intimacy versus isolation; generativity versus selfabsorption; and ego integrity versus despair. The first four stages apply
to the development of elementary school aged children which Erikson
considers necessary antecedents for the development of identity in
adolescents.
Havighurst (1972) coined the terms developmental tasks and
teachable moments. The former referred to "the tasks the individual
must learn . . . that constitute healthy and satisfactory growth in our
society" (p. 2). He provided the following definition:
A developmental task is a task which arises at or about a certain
period in the life of the individual, successful achievement of
which leads to his happiness and to success with later tasks, while
failure leads to unhappiness in the individual, disapproval by the
society, and difficulty with later tasks. (p. 2)
The term teachable moment referred to the optimum times to stress
certain skills or attitudes. His idea of social development paralleled the
work of Erik Erikson for which Havighurst credited Erikson:
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My use of the concept has been substantially influenced by the
theory of psychosocial development created by Erik Erikson and
first explored fully in Childhood and Society, as well as by
Erikson's subsequent publications on adolescence and identity
achievement.
(p. vi)
Havighurst (1972) directed Developmental Tasks and Education
to educators "for application of the concept to problems of education
and for organizing the content of courses in human development . . ."
(p. 8); not to parents. For this reason, this review of literature does not
include a further discussion of his theory.

Summary
The review of literature developed by a body of scholars from
the psychological community rendered seven factors that are
foundational to holistic, psychosocial development. The seven factors
suggested child-rearing practices related to holistic formation and
within the competence of parents to accomplish. Those areas were: (I)
the dynamics of family socialization that relate to personal wholeness
proposed by a body of psychologists; (2) pro-social behavior proposed
by Webb; (3) psychological equilibrium proposed by Dinkmeyer; (4)
democratic family atmosphere proposed by Adler and Dreikurs; (5)
self-concept proposed by Abidin; (6) self-esteem proposed by
Coopersmith; and (7) identity formation proposed by Erikson. Each of
the seven areas includes multiple factors. Factors dovetail and many
factors repeat across the seven areas. The review of related literature
rendered a composite of factors associated with the psychosocial
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development of children. The factors flowed from child-rearing
practices that relate to the holistic formation of children. From this
literature the researcher developed the Parenting Practices
Questionnaire (Appendix A) for use in this study.

The Response of the Catholic Educational Community
in the United States to Parenting Formation Needs
Since Vatican Council II, Church literature has urged the Catholic
school to develop programs that support parents in their task of total
formation of their offspring. To Teach As Jesus Did (National
Conference of Catholic Bishops, 1972) called the Catholic school to
provide opportunities for adults to learn more about child development
and pedagogical method. Teach Them (United States Catholic
Conference, 1976) called for "more adult, parent, and family education"
(p. 2). John Paul II (1981) called for "the renewal of the Catholic
school to give special attention both to the parents and to the pupils and
to the formation of a perfect educating community" (#40). In his 1988
apostolic exhortation, The Members of Christ's Faithful People, John
Paul said:
What is needed is to prepare the lay faithful to dedicate
themselves to the work of rearing their children as a true and
proper part of Church mission. What is needed is to constitute
and develop this "formation community" which is together
comprised of parents, teachers, clergy, women and men religious
and representatives of youth. (#62)
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How has the Catholic educational community in the United States
responded to the Church directives since the Second Vatican Council?
Horrigan (1978) reported the formation of the National Forum of
Catholic Parent Organizations (NFCPO) in 1974 as the first parent
department of the National Catholic Education Association (NCEA).
One of its three purposes was to give parents instruction or training in
what they could do to help educate their children. Ford ( 1976),
director of the National Forum of Catholic Parent Organizations of the
National Catholic Education Association (NFCPO/NCEA) from its
inception to 1982, defined the National Forum of Catholic Parent
Organizations:
. . . a network of communication among all the parochial
school/religious education center parent organizations around the
country ... to consolidate the power, perceptions, actions and
ideas of hundreds of thousands of Catholic parents concerned with
living out their God-given educational partnership role. (p. 29)
Among the purposes of the Catholic parent organization Ford noted:
In addition to providing parents with mutual support and
encouragement in their God-given parenting role, the Catholic
parent organization must help the parents live out the
responsibilities of this parenting role by giving them specific
knowledge about ... the psychological development of children
... (p. 28)
Ford introduced the publication of Parentcator in 1977 as a networking
tool of the National Forum of Catholic Parent Organizations (NFCPO).
Barnds ( 1984) reported the 1984 decision of the parent department of
National Catholic Education Association (NCEA) to replace the
Parentcator with The Catholic Parent as the principal publication of
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National Forum of Catholic Parent Organizations (NFCPO). Bamds
wrote: "The Catholic Parent is designed to help parent organizations
foster Catholic parent formation, magnify parental influence in the
educational process and extend their rightful influence within and
beyond the Catholic Church" (p. 3). M. L. Bamds (personal
communication, July 14, 1992) reported that this publication circulated
quarterly from 1984 until 1988 when the decision of the Board of
Directors of the National Catholic Education Association (NCEA)
closed the parent department of the National Catholic Education
Association (NCEA). Regarding this decision, C. McNamee (personal
communication, June 6, 1994) reported:
It is true that 'The NFPCO office was closed in 1988.' That
membership structure enabled us to reach only the leaders of state
or diocesan parent federations. It was thought that we could get
more direct contact with larger numbers of parents through our
schools departments. The Department of Elementary Schools
undertook the tasks of publishing Link, a newsletter for parents
distributed through parochial schools, providing a parents'
column in NCEA Notes, and organizing the parent sessions at our
annual Convention. The Department of Religious Education
publishes a quarterly newsletter, The Family Piece. (Personal
Letter)
The National Conference of Catholic Bishops (1978) adopted The
Plan of Pastoral Action for Family Ministry. As a result, reported the
National Conference of Catholic Bishops (1988), dioceses across the
nation became more pro-active in developing programs for marriage
and family life. Entrusted with overseeing the implementation of The
Pastoral Plan for Family Ministry, the Ad Hoc Committee on Marriage
and Family Life of the National Conference of Catholic Bishops
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"became convinced that implementing a family perspective in the
Church's policies, programs, ministries, and services is the next needed
and logical step in the development of family ministry" (p. 1). To that
goal the National Conference of Catholic Bishops (1988) directed
national, diocesan, and local church leaders in the various ministries of
the Church who directly or indirectly minister to families to provide the
data and direction needed to promote the well-being of family life into
the twenty-first century. The manual, A Family Perspective in Church
and Society, invited initiative from the Catholic community: "The
committee also encourages organizations, dioceses, parishes, and
movements to develop their own practical tools to assist in
incorporating a family perspective in their policies, programs,
ministries, and services" (p. 51).
Amendolara (1990), Bernardin (1988), Roberto (1990), Roberto
& Bright (1992) and the United States Catholic Conference (1992)

demonstrated that some dioceses and publishers developed parenting
guides and family support resources. Also, the Secretariat for Family,
Laity, Women and Youth of the National Conference of Catholic
Bishops (NCCB) and the Department of Education of the United States
Catholic Conference (USCC) compiled lists of resources for parish
parenting education programs. Furthermore, the United States Catholic
Conference (1992) asserted: "Your diocesan family life office and
education office can also provide ideas and resources for parenting
education programs" (p. 57).
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The 1990 Bishop's statement, In Support of Catholic Elementary
and Secondary Schools (United States Catholic Conference, 1990),
called for the establishment of a national office to assist diocesan and
state parent organizations and the founding of a national Catholic school
parent organization. L. Sheehan (personal communication, December
2, 1992) reported that the Department of Education of the United States
Catholic Conference established a national office for Catholic School
Parent Associations. Sheehan explained:
The United States Catholic Conference is the public policy agent
for the Bishops in the United States. As such we are responsible
for helping the Bishops develop educational policies, including
Catholic schools or religious education programs, Catholic
colleges and universities in campus ministry, and then
implementing those policies once they have been determined
(Personal Letter).
Sheehan underscored that the particular emphasis of this office was to
educate parents on behalf of legislative activities. Formative parenting
is not a goal of the national Catholic School Parent Association.
In their 1991 statement, Putting Children and Families First: A
Challenge for our Church, the United States bishops voiced the need for
formative parenting: "Parents need support and help in meeting the
challenges of raising children in the face of the cultural, economic, and
moral pressures of our day" (United States Catholic Conference, 1992,
p.9) and they invited the Catholic community and the broader society to
respond to the urgent moral challenge by suggesting some basic values
and directions for families. The document recognized: "The physical,
psychological, moral, and spiritual health of children is intimately
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linked to the health of families ... Our family perspective demands that
the rights of children are directly linked to the rights and
responsibilities of families" (p. 13).
The United States Catholic Conference responded to the 1991
statement of the National Conference of Catholic Bishops. The United
States Catholic Conference (1992) developed A Catholic Campaign for
Children and Families as a resource manual for parishes seeking to
strengthen their service, advocacy, and action for children and families.
The manual included parenting education in its concerns: "Parenting is
one of the most important and rewarding challenges people face. Yet
most of us receive very little formal training on how to do it well" (p.
57). Among other services, the manual suggested resources to help
parishes offer training in basic parenting skills.

Summary
A review of literature related to the response of the Catholic
educational community to support parenting formation needs revealed
two efforts to provide national resources for Catholic parents.
Although it no longer exists, the National Forum of Catholic Parent
Organizations (NFCPO), established by the National Catholic Education
Association from 1974-1988, provided a communication network
among all the parochial schools, religious education centers and parent
organizations around the country and it included parent formation
within its objectives. Though not directed to meet the formation needs
of parents, in 1992 the United States Catholic Conference established a
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national parent office within its Department of Education to educate
parents on behalf of legislative activities. The literature also
documented a repeated call from the Bishops of the United States to the
entire Catholic community to develop tools and programs to incorporate
a family perspective within all Church ministries. Each document cited
parenting education as a much needed ministry.
Literature demonstrated that many dioceses provide parenting
guides, programs and resources through the offices of family life and
education and that publishers have addressed aspects of Catholic
parenting. Nevertheless, little in the literature suggests that the Church
directives to provide formative parenting support needs are being
carried out. More specifically, no literature surfaced that indicated to
what extent the Catholic school has assumed the responsibility to
function as an agent of formative parenting that prepares parents or
increases the adequacy of parents to provide a foundation for the
psychosocial development of their children.
This study occasioned the development of the Parenting Practices
Questionnaire (PPQ), a tool for parents to reflect on parenting practices
that developmental psychologists associate with the holistic development
of children, and to identify which of those parenting practices they
consider most important to their own process of fostering the wholeperson development of their child. Further, the tool provided parents
with an opportunity to identify parenting practices for which they desire
assistance from the Catholic school and to evaluate the effectiveness of

63

the Catholic school in helping them to know how to practice the
behaviors effectively.

PART III

METHODOLOGY
Restatement of Purpose
Catholic Church scholars (Leo XIII, 1878; Paul VI, 1967; Pius
XII, 1939) consistently maintained that the holistic formation of
children, quality parenting and the welfare of society are
interdependent. Since the 1970's, secular and religious literature alike
(Congregation for Catholic Education, 1977; Hicks & Williams, 1981;
National Conference of Catholic Bishops, 1972; United States Catholic
Conference,

~979;

Yankelovich et al. 1977) have reported that parents

experience difficulty, confusion, limitations and feelings of inferiority
in promoting the holistic formation of their children. Catholic Church
documents since Vatican II (Congregation for Catholic Education, 1977;
John Paul II, 1988; National Conference of Catholic Bishops, 1988;
United States Catholic Conference, 1976) recognized the Catholic school
as a formation agency of special significance precisely because of the
"inadequacy of the family and society" to promote the holistic formation
of children (Congregation for Catholic Education, 1977, #45), and the
National Conference of Catholic Bishops (1972, 1988) challenged the
Catholic school, as the educational arm of the Church, to nurture
parents in their vocation by providing foiJllative support for parents.
While providing the theological direction of parents as primary
64
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educators of their children, the Church also recognizes the place of
psychology in the rearing of children and advises parents and Catholic
schools to use modem psychology and knowledge of child development
to foster the holistic formation of children (Congregation for Catholic
Education, 1977; National Conference of Catholic Bishops, 1972;
Vatican Council II, 1965 [A]). Contemporary scholars Berger (1991),
Biehler (1978), Biehler & Snowman (1990), Dinkmeyer (1965), and
Dinkmeyer & McKay (1989) considered sound principles of human
psychosocial development as the root of holistic formation.
This study identified parenting practices related to the
psychosocial development of persons and responded to the need to
determine how well the Catholic school helped parents to know how to
practice the behaviors so as to provide a foundation for the holistic
formation of their children. The study evaluated the effectiveness of the
Catholic elementary school as an agent of formative parenting that
prepares parents to facilitate the integrated, consonant formation of
their offspring. In addition, the research identified which parenting
practices the parents consider most important to the process of fostering
the holistic development of their child and those parenting practices for
which parents desired formative assistance.

Research Design and Methodology
This study was a timebound, cross sectional evaluative survey
(Appendix A) that utilized both questionnaire and interview format. It
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was a quantitative, descriptive, self-report design that assessed three
perceptions of Catholic elementary school parents: (I) parenting
practices most important to the process of fostering the holistic,
consonant formation of children, (2) the degree to which the Catholic
School functioned as an agent of formative parenting support, and (3)
the areas of parenting for which parents desired assistance. To enrich
and broaden the study, the researcher conducted individual follow-up
structured interviews with twelve of the questionnaire respondents. The
interview protocol included ten open-ended questions (Appendix B).
Five of the questions related to the five sub-scale categories on the
questionnaire: Family Socialization, Pro-Social Behavior, Democratic
Family Atmosphere, Self Esteem and Identity Formation and five
questions related to the Catholic school as an agent of formative
parenting.
To minimize the threat of possible confounding variables that
could influence the survey results, the researcher applied proportional
random subject selection to three stratified populations. Stratification
was based upon the socioeconomic background of low income (Stratum
1), middle income (Stratum 2), and high income (Stratum 3) that were
representative of parishes in the small northern California Diocese. To
determine if differential behavior, attitudes or needs existed, survey
results were grouped according to the environmental and demographic
variables of socioeconomic status, ethnicity, parental experience, and
education of parent.
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To determine participation in the interview process and to ensure
a cross-section representation of varied parent opinions regarding the
effectiveness of the Catholic school as an agent of formative parenting, a
computer search was used. Three subject lists were compiled from the
raw data of the Parenting Practices Questionnaire based upon the
question: "How well does the School assist you to demonstrate the
practice effectively?" The lists grouped the subjects according to how
consistently they responded on the Parenting Practices Questionnaire to
one of three descriptor ratings: (1) "Very Well", (2) "Not at All", or
(3) a combination of "Fairly Well" or "Not Very Well". Four subjects
were selected from each of the three lists. To achieve a proportionate
cross-section representation of socioeconomic status groups, five
subjects were chosen to represent the largest socioeconomic cluster
(Stratum 2: middle income), four subjects were chosen to represent the
next largest socioeconomic cluster (Stratum 1: low income), and three
subjects represented the smallest socioeconomic cluster (Stratum 3: high
income). Care was taken to ensure that each socioeconomic stratum was
represented in each of the three categories of response.

Population and Sample
Parents of children who attended grades 2, 5, and 7 in the twentythree Catholic elementary K-8 schools in a small northern California
Diocese formed the study population. A purposive stratified
proportional random sampling that reflected the socioeconomic status
patterns present in the Diocesan schools determined respondent
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inclusion in the study. With the assistance of the Computer Information
Systems Analyst for the Diocese involved in the study, the researcher
defined three socioeconomic status groupings in the Diocese based on
information published by the 1990 Census of Population and Housing
that issued from the United States Department of Commerce, Economic
and Statistics Administration Bureau. Diocesan school SES groupings
paralleled the census tracking of per capita income according to the
parish boundaries contained in the Diocese. The Superintendent of the
Diocese provided information on the socioeconomic status of each of the
twenty-three Diocesan K-8 schools, the number of families enrolled in
each of the schools, and the number of children enrolled in each of the
grades of the schools. After determining the population size of families
in the Diocesan K-8 schools, the Table for Determining Sample Size
from a Given Population (Krejcie & Margan, 1970) was used to
ascertain the number of subjects needed to represent the population.
That number was 371. Proportional representation in each of the three
socioeconomic stratifications (low, middle, and high income) was
determined by dividing the total number of families within the
socioeconomic status cluster by the population. This yielded the sample
percentage needed within each SES grouping to insure proportional
representation. To assure cross-sectional grade experience
representation the researcher calculated one-third subject representation
to be parents of a grade 2 student; one-third subject representation to be
parents of a grade 5 student; and one-third subject representation to be
parents of a grade 7 student. Using the table of random digits, subjects
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were assigned randomly in proportion to the stratified populations.
School family directories collected from each of the twenty-three
Diocesan K-8 schools served as the sampling frame. If a family name
was selected more than once because the parent had children enrolled in
more than one of the participating grades, a new number was randomly
selected the replace the repetition name.

Instrumentation
The Parenting Practices Questionnaire (Appendix A) was a pencil
and paper survey instrument developed by the researcher. The content
and construct of the questionnaire were informed by a body of scholars
from the psychological community who are concerned with stage
theories of child development (Adler, 1927; Dinkmeyer, 1965;
Dreikurs, 1958, 1964; Erikson, 1985) as well as psychologists whose
works suggest child rearing practices conducive to the holistic
development of the child (Coopersmith, 1967; Havighurst, 1972). The
personal suggestions of Lickona (1985, 1992, 1993) added clarification
to the items included in the instrument. The questionnaire items
reflected information found in the literature of the psychological
community that related to the psychosocial character formation of
children.
The questionnaire, which took approximately 30 minutes to
complete, listed 50 parenting practices associated with the holistic,
psychosocial formation of children as suggested by a review of the
related literature. Five subscales were included in the questionnaire:
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Family Socialization (items 5, 22, 26, 27, 38, 39, 45), Pro-Social
Behavior (items 1, 8, 10, 14, 19, 20, 21, 35, 36, 47, 50), Democratic
Family Atmosphere (items 13, 15, 24, 28, 31, 32, 37, 46, 49), SelfEsteem (items 2, 6, 9, 11, 12, 17, 23, 33, 42, 43, 48), and Identity
Formation (items 3, 4, 7, 16, 18, 25, 29, 30, 34, 40, 41, 44). Three
scales flanked each of the 50 parenting practice items. Each scale
provided a four point Likert response option. To the left of each
parenting practice item was a four point Likert scale on which the
respondent indicated how important the practice was to his/her process
of fostering the holistic development of the child. To the immediate
right of each parenting practice item was a four point Likert scale on
which the respondent indicated how well the Catholic elementary school
assisted him/her to demonstrate the practice effectively. Lastly, on the
extreme right of each parenting practice item there was a "Yes/No"
scale for the respondent to indicate for which parenting practices, if
any, he/she desired assistance.
In addition to the inclusion of 50 parenting practices, three
additional questions also of four point Likert scale response options
were asked: ( 1) "How adequate do you feel about providing for the
holistic development of your child?" (2) "How well does the Catholic
school assist you in knowing how to be effective in providing for the
holistic development of your child?" and (3) "Do you want the Catholic
school to help/assist you in knowing how to provide the kinds of
parenting practices that are contained in this questionnaire?" Lastly,
one open-ended question was posed: "For what child-rearing practices
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or parenting issues would you welcome information or assistance?
Prioritize and list your top three concerns".
The questionnaire contained 12 demographic questions to clarify
and define the population addressed. To broaden and enrich the
research, the study incorporated follow-up structured interviews using
ten open-ended questions. Five of the interview questions related to the
Questionnaire subscales: Family Socialization, Pro-Social Behavior,
Democratic Family Atmosphere, Self Esteem and Identity Formation.
Five questions related to the Catholic school as an agent of formative
parenting (Appendix B). The researcher interviewed a purposeful
sample of parent respondents. Twelve parents or couples were
interviewed, four of each response stratum: those who gave the highest
ratings to the Catholic school for assistance in formative parenting,
those who gave the lowest ratings, and those whose ratings were in the
middle range.

Validity
A panel of sixteen experts established face, content, and construct
validity for the questionnaire. The panel included men and women
representing different perspectives relevant to this study (Appendix C).
Panelists included parents of varying levels of education, authors of
parenting literature, professors of developmental psychology, child
psychologists, professionals in child rearing practices, and experts in
survey research.
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Initially, telephone contact with the members of the validation
panel determined willingness to participate on the validation panel.
Following agreement to participate, the panelist received a validation
packet that included a cover letter (Appendix D), a validation panel
competency checklist (Appendix E), a validation panel evaluation form
(Appendix F), and the original questionnaire. The validation
Questionnaire posed a Scale A and Scale B question for each of 60
parenting practice items. Both Scales provided a four-point Likert
scaled response option for each question. Beyond the Scale A and Scale
B questions, two additional questions were asked, both containing a
four-point Likert scaled response option.
The validation panel affirmed face, construct, and content
validity. The revised Questionnaire (Appendix A) incorporated panelist
recommendations, clarifications, and suggestions. The final draft of the
questionnaire reduced the total number of items from 62 to 54,
tightened the wording of original items, added a Scale C question
category to each parenting practice item: "Do you desire help/assistance
in this parenting practice?" and added clarification to two demographic
items.

Reliability
A pilot test group of thirty-eight parents established the internal
consistency of the questionnaire. Those included in the reliability
survey were excluded from further participation in the study. Using the
Statistical Package for the Social Sciences (SPSS for Windows), the
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frequency of answers and distribution of responses was computed. The
Cronbach Alpha test for reliability was applied to the data in three
ways: (1) item to total, (2) responses grouped according to the three
scales asked of each parenting practice item (importance scale, school
helpfulness scale, and desire assistance scale) and (3) an analysis of each
of the five subscale measures (Family Socialization, Pro-Social
Behavior, Democratic Family Atmosphere, Self Esteem, and Identity
Formation) related to the total as well as a separate analysis of Scale A,
Scale B, and Scale C within each subscale as it related to the total.
The alpha reliability coefficient for item to total statistics was .95,
well above the standard level of acceptance of .70 (Feldt & Brennan,
1989). The reliability coefficients grouped according to the three Scales
asked of each item reported: .85 for Scale A: Importance of the
Parenting Practice to Holistic Development; .97 for Scale B: School
Helpfulness in Demonstrating the Practice Effectively; and .97 for Scale
C: Desired Assistance in the Practice. The alpha reliability coefficients
for the five subscale measures related to the total was: Family
Socialization .67, Pro-Social behavior .78, Democratic Family
Atmosphere .79, Self Esteem .87, and Identity Formation .82.

Summary
In summation, no items were removed from the questionnaire and
item #27 was slightly modified to include underlining two words with
negative connotations. There was a concern, however, that the highly
positive response of parents throughout the survey may have reflected,
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in part, a confusion of the question "How well does the school assist
you?" to mean "How well do you do this practice?" It was therefore
decided to change this question slightly in an attempt to clarify it. The
question was reworded to ask: "How well does the Catholic school assist
you to know how to practice this behavior effectively?" The Parenting
Practices Questionnaire used for the study reflected this clarification.
(Appendix A)

Data Collection
Data were collected by means of an evaluative survey
questionnaire as well as structured interviews. The data collection
process included four phases:
Phase 1

In each participating elementary school the researcher

hand-delivered a Parenting Practices Packet (Appendix A) to the child
of a previously selected respondent. The packet consisted of an
addressed envelope, a letter of introduction and the Parenting Practices
Questionnaire. In addition to introducing the researcher to the parent,
the cover letter served several purposes. It explained the purpose of the
study and the random manner of selection involved in choosing parent
respondents; it assured the respondent of complete confidentiality in the
reporting of data; it explained that the use of coding was to assist with
follow-up and it requested the respondent to use the same envelope
when returning the completed questionnaire to the office of the
Principal within seven working days.
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Phase 2

Two weeks after the designated students received the

questionnaire, the researcher revisited the school site to collect returns
and, in the event of lack of response, the researcher issued a second
copy of the cover letter and questionnaire to non-respondents using the
same manner described in Phase 1.

Phase 3

Babbie ( 1990) reported 70% as an acceptable response for

questionnaire returns. The study realized a return rate of 96% and
participation rate of 94%.

Phase 4

Response data of the completed questionnaires was keyed

and analyzed. Three subject lists were compiled from the raw data of
the Parenting Practices Questionnaire based upon the question: "How
well does the School assist you to demonstrate the practice effectively?"
The lists grouped the subjects according to how consistently they
responded on the Parenting Practices Questionnaire to one of three
descriptor ratings: (1) "Very Well", (2) "Not at All", or (3) a
combination of "Fairly Well" or "Not Very Well". A purposeful
sample resulted that included four respondents from each of the three
response categories. The researcher contacted each by telephone and
asked each to participate in a personal interview with the researcher.
All twelve subjects agreed to participate in a person to person, informal,
qualitative narrative discussion with the researcher. The researcher
posed ten open-ended questions (Appendix B) which included one
question related to each of five subscale categories: Family
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Socialization, Pro-Social Behavior, Democratic Family Atmosphere,
Self Esteem and Identity Formation. The five additional questions
related to the Catholic school as an agent of formative parenting. The
interviews were tape recorded. Interview tapes were transcribed,
analyzed, and summarized. Included in the appendix of this dissertation
(Appendix G) is a summary of each interview.

Data Analysis
The data gathered by the Parenting Practices Questionnaire was
calculated by computer using the SPSS (Statistical Package for the Social
Sciences) Program. An analysis of the Parenting Practices
Questionnaire (PPQ) provided answers to the following research
questions:

Research Question 1

To what degree does the Catholic school function as an
agent of formative parenting as perceived by parents of
elementary school in K-8 Catholic schools?
A frequency analysis, means and standard deviation were
computed for each item# 1-50 of Scale B to determine the degree to
which the Catholic school was perceived by the respondents to function
as an agent of formative parenting.
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Research Question 2

What parenting factors do parents identify as important
in the total formation of their child?
A frequency analysis, means and standard deviation were
computed for each item# 1-50 of Scale A. Subtotal scores for each of
the five factor indexes were determined. On the basis of the frequencies
and the means, the items were rank ordered to identify what parenting
practices the parents considered the most important. The subscale
means were used to determine critical issues.
Research Question #3

How . well does the Catholic school assist the parent to be
effective in those areas of parenting that parents
identify as important in the total formation of a child?
A frequency analysis, means and standard deviation were
computed for each item# 1-50 of Scale B. Subtotal scores for each of
the five factor indexes were determined. On the basis of the frequencies
and the means, the items were rank ordered to identify how well the
Catholic school assisted parents to be effective in the parenting practices
included in the questionnaire schedule. The subscale means were rank
ordered to determine critical issues.

Research Question 4

For what parenting practices do parents want formative
assistance?
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A frequency analysis, means and standard deviation were
computed for each item# 1-50 of Scale C. Subtotal scores for each of
the five factor indexes were indicated. On the basis of the frequencies
and the means, the items were rank ordered to identify the parenting
practices for which parents wanted formative assistance. The subscale
means were rank ordered to determine critical issues.

Research Question 5

Is there variability in the parent identification of
effective parenting factors due to the following
demographic features?
A. socio-economic status
The sample was divided into three socio-economic strata: upper,
middle, and low income. Significant differences among the three strata
were determined by analyzing the subscale score of Scale A for each
different socio-economic stratum utilizing analysis of variance.

B.

ethnicity

The sample was divided into six race groupings: African
American, Hispanic, Asian or Pacific Islander, Caucasian or NonHispanic, Native American, and Other. Significant differences among
the six groupings were determined by analyzing the subscale score of
Scale A for each different socio-economic stratum utilizing analysis of
variance.
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C.

parental experience
The sample was divided into five divisions of parental experience:

No experience, 0-9 years, 10-14 years, 15-19 years, 20 or more years.
Significant differences among the five divisions were determined by
analyzing the subscale score of Scale A for each different socioeconomic stratum utilizing analysis of variance.

D. education of parent
The sample was divided into four categories of parental
education: Non High School Graduate, High School Graduate, College
Graduate, Post Graduate Work. Significant differences among the four
categories were determined by analyzing the subscale score of Scale A
for each different socio-economic stratum utilizing analysis of variance.

Research Question 6

Is there variability in the parent-expressed desire for
assistance in parenting practices due to the following
demographic features:
A.

socio-economic status

The sample was divided into three socio-economic strata: upper,
middle, and low income. Significant differences among the three strata
were determined by analyzing the subscale score of Scale C for each
different socio-economic stratum utilizing analysis of variance.
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B.

ethnicity

The sample was divided into six race groupings: African
American, Hispanic, Asian or Pacific Islander, Caucasian or NonHispanic, Native American, and Other. Significant differences among
the six groupings were determined by analyzing the subscale score of
Scale C for each different socio-economic stratum utilizing analysis of
variance.

C.

parental experience

The sample was divided into five divisions of parental experience:
No experience, 0-9 years, 10-14 years, 15-19 years, 20 or more years.
Significant differences among the five divisions were determined by
analyzing the subscale score of Scale C for each different socioeconomic stratum utilizing analysis of variance.

D. education of parent
The sample was divided into four categories of parental
education: Non High School Graduate, High School Graduate, College
Graduate, Post Graduate Work. Significant differences among the four
categories were determined by analyzing the subscale score of Scale C
for each different socio-economic stratum utilizing analysis of variance.

The Questionnaire included four items in addition to the 50
parenting practices. For items 51, 52, and 53 a frequency analysis,
means and standard deviation were computed. To determine if there
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were statistically significant differences in response related to the
socioeconomic status groups in the Diocese the sample was divided into
three socio-economic strata of high, middle, and low income.
Significant differences among the three strata were determined by
analyzing the four Likert-choice responses for each different socioeconomic stratum utilizing analysis of variance.
Item 54, an open-ended question to identify issues for which the
parent desires assistance, was manually tabulated and reported with
frequency of occurrence noted. Other appropriate statistics were
applied as necessary. Suitable techniques were applied to code,
structure, tabulate, graph, describe, analyze and interpret the data.

CHAPTER IV
FINDINGS
The purpose of this study was to determine how well the Catholic
school functions as an agent of formative parenting as perceived by
parents whose children are enrolled in the elementary schools of a small
diocese in northern California. Specifically, through a cross-sectional
timebound survey, this study investigated three parent perceptions: (1)
the importance of stated parenting practices to the parent process of
fostering the holistic development of children, (2) how well the Catholic
school assists the parent to know how to practice effectively the stated
behaviors and (3) the areas of parent formation for which parents desire
assistance or information. In addition to the survey, follow up personal
interviews examined parenting beliefs, practices and processes related to
the psychosocial development of children. The study delimited the
psychosocial character formation of children to the following five areas:
family socialization, pro-social behavior, democratic family
atmosphere, self esteem, and identity formation, specifically the
development of initiative and industry.
This chapter reports the results from the sample survey and
follow up interviews; both conducted during the Spring of 1994. The
research included parents in the Catholic elementary schools of a small
diocese in northern California. In both instances, the reporting of the
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data is presented in two sections: I. Demographics, and II. Results of the
Study.
The Parenting Practices Questionnaire (Appendix A) was
developed by the researcher and based on information found in the
literature of the psychological community related to the psychosocial
character formation of children. The analysis of data was done using
the computer program, Statistical Package for the Social Sciences for
MS Windows Release 6.0. The Parenting Practices Questionnaire posed
three questions for each of 50 parenting practice items in the
Questionnaire. The three questions were the same for each of the 50
items which resulted in the formation of three scales: (1) Scale A:
Importance of the Parenting Practice to Holistic Development; (2) Scale
B: School Helpfulness in Demonstrating the Practice Effectively; and (3)
Scale C: Desired Assistance in the Practice. Scoring of each question
involved four point Likert-type responses. Three hundred seventy-one
subjects were randomly selected to complete the Parenting Practices
Questionnaire. An overall return rate of 96% was realized: 18
questionnaires were eliminated due to language difficulty or school
transfer, 5 parents returned non-completed questionnaires with written
explanations for their inability to participate due to time pressures,
family illness, and personal stress, 15 parents failed to return the survey
and 1 parent returned the survey too late to include in the data entry.
Eliminating these 39, a participation rate of 94% resulted with 332
subjects participating in the actual study.
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To broaden and enrich the research, the investigator incorporated
into the study (Appendix B) follow-up structured interviews using ten
open-ended questions Five of the interview questions related to the
questionnaire subscales: Family Socialization, Pro-Social Behavior,
Democratic Family Atmosphere, Self Esteem and Identity Formation.
Five questions related to the Catholic school as an agent of formative
parenting. Interviewee selection re...Presented a purposeful sample of
parent respondents. Questionnaire respondents were computer sorted
by pattern of response to the Scale B question: "How well does the
Catholic school assist you to know how to practice the behavior
effectively?" Four subjects were selected from each of three rating
stratum that represent Scale B response patterns (school helpfulness):
those who gave the highest ratings to the Catholic school for assistance
in formative parenting, those who gave the lowest ratings, and those
whose ratings were in the middle range. Care was taken to include
respondents from each socioeconomic category (stratum) and in each of
the three rating stratum that represent Scale B response patterns (school
helfulness). Transcriptions of the taped interviews were edited and
summarized. Response patterns and lacuna were noted. These
Interview summaries are located in Appendix G.
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The Findings of the Sample Survey
Section 1:

Demo&raphics

The demographic data are meaningful apart from the research
questions. Knowledge about the characteristics of the parent subjects in
the sample adds clarity to understanding the results of this study. The
Parenting Practices Questionnaire (PPQ) included a parent data sheet of
13 items. Those items formed the basis for the demographic data in
Table 1 and provided a profile of the parents who participated in the
study. The parent profile included: who completed the questionnaire
(father, mother), age of respondent, religious affiliation, yearly
household income, highest level of education, present geographic
location, ethnicity, marital status, experience in the role of parent,
number of children over 18 years of age, number of children of high
school age, enrollment of children in primary, intermediate, and/or
junior high grades, and years of parental experience with a Catholic
school. The demographic characteristics of the 332 parent subjects in
the sample who participated in the Parenting Practices Questionnaire
(PPQ) Survey are summarized in Table 1.

86

Table I
Demo&raphic Characteristics of Parent Subjects in the Sample Who
Participated in the Parentin& Practices Questionnaire Survey, N=332
Item
I.

2.

3.

f

%

Father

69

21

Mother

248

75

Unreported

15

5

25-34

44

13

35-44

209

63

45-54

66

20

Unreported

13

4

Catholic Christian

275

83

Non-Catholic Christian

32

10

Non-Christian

5

1

No Religious Affiliation

7

2

Unreported

13

4

Group
Who responded?

Age of respondents

Religious Affiliation
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Table 1 (Continued)
Demographic Characteristics of Parent Subjects in the Sample Who
Participated in the Parenting Practices Questionnaire Survey, N=332

Item
4.

5.

f

%

Under $30,000

20

6

$30,000 - $44,999

26

8

$45,000 - $59,999

48

14

$60,000 - $74,999

59

18

$75,000 - $89,000

36

11

$90,000 or more

110

33

Unreported

33

10

Elementary School Graduate

5

2

High School Graduate

97

29

College Graduate

149

45

Post Graduate Work

67

20

Unreported

14

4

Group
Yearly Household Income

Highest level of education
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Table 1 (Continued)
Demographic Characteristics of Parent Subjects in the Sample Who
Participated in the Parenting Practices Questionnaire Survey, N=332

Item
6.

7.

f

%

Urban

99

30

Rural

22

7

Suburban

160

48

Unreported

51

15

African American

4

1

Hispanic

57

17

Asian, Pacific Islander

56

17

Caucasian

193

58

Native American

3

1

Unreported

19

6

Group
Present geographic location

Ethnicity
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Table I (Continued)
Demographic Characteristics of Parent Subjects in the Sample Who
Participated in the Parenting Practices Questionnaire Survey, N=332
Item
8.

9.

Group

f

%

Never Married

5

2

First Marriage

247

74

Single (separated/divorced)

37

11

Remarried

28

8

Widow/Widower

1

1

Unreported

14

4

0- 9 years

58

17

10- 14 years

162

49

15- 19 years

70

21

20 or more years

29

9

Unreported

13

4

Marital Status

Experience in the Role of Parent
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Table 1 (Continued)
Demographic Characteristics of Parent Subjects in the Sample Who
Participated in the Parenting Practices Questionnaire Survey, N=332
Item
10.

11.

f

%

None

244

74

1

38

11

2 or more

38

11

Unreported

12

4

Group
Number of children over 18 years of age

Number of children of high school age
None

238' 71

1

66

20

2 or more

16

5

Unreported

12

4

12A. Subjects whose child/children are enrolled in primary grades
(Kindergarten to Grade 3)
No

152

46

Yes

180

54
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Table 1 (Continued)
Demographic Characteristics of Parent Subjects in the Sample Who
Participated in the Parenting Practices Questionnaire Survey, N=332
Item

Group

f

%

12B. Subjects whose child/children are enrolled in intermediate grades
(Grades 4, 5, or 6)
No

149

45

Yes

183

55

12C. Subjects whose child/children are enrolled in junior high grades
(Grade 7 or 8)

13.

No

191

58

Yes

141

43

Less than 2 years

26

8

3- 6 years

112

34

7- 12 years

100

30

More than 12 years

79

24

Unreported

15

4

Parental experience with a Catholic school
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Table 1 demonstrates that more mothers (75%) than fathers
(21%) completed the Parenting Practices Questionnaire. The majority
of respondents were Caucasian (58%) between the ages of 35 and 44
(63%), Catholic Christians (83%) in first marriages (74%) and college
graduates (65%). The profile of parents who responded illustrates that
the average household income reflected the range of socioeconomic
status stratum present in the diocese, though not in the proportions
expected. Household incomes ranged from under $30,000 to more than
$90,000. The largest group (33%) reported a yearly household income
of $90,000 or more. The majority of families lived in suburban
environments (48%) or urban environments (30%). The majority of
respondents had 14 or fewer years of experience in the role of parent
(66%) and 6 or fewer years of parental experience with a Catholic
school (44%) although (30%) of the parents had 7- 12 years of
experience and (24%) had more than 12 years of parental experience
with a Catholic school. Nearly three quarters had no children of high
school age (71 %) or over 18 years of age (74%). Fifty-four percent
had children enrolled in primary grades;· 55% had children attending
intermediate grades and 43% of the parents had children enrolled in
junior high grades.

Section II:

Results of the Questionnaire

The Parenting Practices Questionnaire served as a medium for
parents to indicate three perceptions: (1) how important stated parenting
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practices are to their particular process of fostering the holistic
development of their offspring; (2) how well the Catholic school assists
them to demonstrate each practice effectively; and (3) for which
parenting practices, if any, they desire formative assistance or
information. This study reports these perceptions according to the
research questions included in the study.
Research Question 1

To what degree does the Catholic school function as an
agent of formative parenting as perceived by parents of
elementary school children in K-8 Catholic schools?
To answer this question, frequencies and percentages of responses
were calculated for items 1-50 of the Scale B issue: School Helpfulness
in Demonstrating the Parenting Practice Effectively. These numbers
are presented in Table 19 (Appendix H). The means and standard
deviations were also computed and the means rank ordered to identify
those items that were handled well by the school versus those that were
not. These results are shown in Table 2.

94

Table 2
Rank Order of Items Assessing How Well the School Assists Parents in
Knowing How to Practice the Behavior Effectively
Rank

M

40. to nurture spiritual
needs of child

1

3.53

0.71

47. to model sharing

2

3.27

0.82

37. to require all family
members to treat family
with respect

3

3.24

0.85

20. to give practice
in positive social behavior 4

3.21

0.81

48. to connect child's
choices with both
consequences to self
and others

5

3.20

0.76

21. to help child
see others' views

6

3.17

0.81

8. to model helping
another person

7

3.16

0.77

50. to communicate
clear expectations
to develop child's
value system

8

3.15

0.77

13. to express confidence
in child
9

3.13

0.80

Item
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Table 2 (Continued)
Rank Order of Items Assessing How Well the School Assists Parents in

Knowing How to Practice the Behavior Effectively
Item
31. to stick to behavior
boundaries once set

Rank

M

10.5

3.09

0.84

30. to expect my child to
do chores independent
of supervision
10.5

3.09

0.85

2. to show love/caring
in verbal ways

12

3.07

0.80

26. to enforce ageappropriate limits

13

3.04

0.90

16. to acknowledge
child's less-than-best
efforts

14.5

3.02

0.84

9. to help child set
reasonable goals

14.5

3.02

0.77

11. to provide opportunities
for child to feel competent 16

3.01

0.84

38. to praise effort
regardless of results

17.5

2.99

0.84

29. to support an
attitude of industry

17.5

2.99

0.82

24. to apply fair consequences
to child's behavior
19.5

2.98

0.86
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Table 2 (Continued)
Rank Order of Items Assessing How Well the School Assists Parents in
Knowing How to Practice the Behavior Effectively
Item

Rank

M

36. to help child anticipate
19.5
needs of others

2.98

0.85

3. to expect my child to
21.5
finish tasks

2.97

0.85

35. to focus on how the
injured person feels when
when correcting my child
who has injured
someone
21.5

2.97

0.90

12. to refrain from
over-intervening

23.25

2.93

0.80

22. to require child
to do chores

23.25

2.93

0.91

45. to convey love
even when correcting
behaviors

23.25

2.93

0.90

19. to help child
distinguish intentional
vs. accidental actions

23.25

2.93

0.89

43. to express love
in nonverbal ways

27.5

2.92

0.94

25. to expect child
to act independently

27.5

2.92

0.89
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Table 2 (Continued)
Rank Order of Items Assessing How Well the School Assists Parents in
Knowing How to Practice the Behavior Effectively
Rank

M

17. to identify positive
elements of failed
performance

29.5

2.91

0.89

1. to know what child
behaviors are age
appropriate

29.5

2.91

0.76

10. to communicate
displeasure for
foolish/selfish desires

31

2.90

0.88

39. to provide basic
needs of child without
being asked

32

2.89

0.94

6. to provide structure
and predictability

33.3

2.88

0.88

4. to give my child
freedom to explore

33.3

2.88

0.81

15. to plan/set time
for family fun

33.3

2.88

0.91

28. to listen to child's
feelings expressed
respectfully

36.3

2.86

0.89

5. to correct behavior
with explanation

36.3

2.86

0.90

Item
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Table 2 (Continued)
Rank Order of Items Assessing How Well the School Assists Parents in
Knowing How to Practice the Behavior Effectively

Rank

M

44. to cultivate ageappropriate
initiative in child

36.3

2.86

1.02

41. to be viewed as
reliable in meeting
child's needs

39

2.85

0.90

42. to teach child
to interpret constructive
criticism positively
40.3

2.84

0.89

23. to teach child
independence of choice

40.3

2.84

0.94

46. to use leadership
and authority for
positive atmosphere

40.3

2.84

0.83

14. to help child to
understand that
fairness does not
equal equality

43.5

2.81

0.83

18. to demonstrate
patience in answering

43.5

2.81

0.84

2.80

0.93

Item

34. to practice behaviors
that create trust in parent 45
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Table 2 (Continued)
Rank Order of Items Assessing How Well the School Assists Parents in
Knowing How to Practice the Behavior Effectively

Rank

M

32. to provide
opportunities for
self-choice in areas
of personal freedom

46

2.79

0.87

7. to foster autonomy

47

2.69

0.91

49. to involve child
age-appropriately
in solving family
problems

48

2.66

0.91

27. to delay attention
when child demands
it inappropriately

49

2.64

0.94

33. to choose family
activities that showcase
child's abilities

50

2.61

0.91

Item

On the given 4-point scale, responses were generally high with
the lowest mean still above 2.5 indicating that the parents felt the school
was doing at least a fairly good job on most items. The lowest five
behaviors where parents felt the school could possibly improve (mean
ranks below 2. 70) included: to provide opportunities for self-choice in
areas of personal freedom; to foster autonomy; to involve child age-
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appropriately in solving family problems; to delay attention when child
demands it inappropriately, and to choose family activities that feature
the child's abilities. Parents felt the school was most helpful in
nurturing the spiritual needs of the child, modeling sharing, requiring
all family members to treat the family with respect, giving practice in
positive social behavior, and connecting the child's choices with both
consequences to self and others.
Means and standard deviations were also calculated for the five
subscales to determine which of these parents felt were most important
in the total formation of their children. Subscale means were calculated
by adding item means together as follows: Family Socialization = items
5, 22, 26, 27, 38, 39, and 45; Pro-Social Behavior= 1, 8, 10, 14, 19,
20, 21, 35, 36, 47, and 50; Democratic Family Atmosphere= 13, 15,
24, 28, 3, 32, 37, 46, and 49; Self-Esteem = 2, 6, 9, 11, 12, 17, 23, 33,
42, 43, and 48; Identity Formation= 3, 4, 7, 16, 18, 25, 29, 30, 34, 40,
42, and 44. These means are shown in Table 3; rank ordered in terms
of importance.
Table 3
Rank Order of Subscale Means Assessin~ How Well the School Assists Parents in
Knowin~ How to Practice the Behavior Effectively
Subscale
Self-Esteem
Identity Formation
Pro-Social Behavior
Democratic Family
Atmosphere
Family Socialization

Rank

M

SD

1
2.5
2.5

3.78
3.74
3.74

0.22
0.25
0.26

2.5
5

3.74
3.71

0.26
0.28
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Results show that parent ratings of all five subscales were very close,
varying from 3.71 to 3.78, and, on a 4-point scale, highly positive
indicating parents believed the school was doing very well in assisting
parents in all of these domains.
Research Question 2

What parenting factors do parents identify as important
in the total formation of their child?
To answer this question a frequency analysis was completed for
items 1-50 of the Scale A question: Importance of the Parenting Practice
to Holistic Development and results are presented in Table 20
(Appendix I). Again the means and standard deviations for each item
were calculated and the means used to rank order the items in terms of
importance. Results are shown in Table 4.

Table 4
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Item

Rank

M

13. to express confidence
in child
1

3.97

0.19

37. to require all family
members to treat family
with respect

3.97

0.21

2
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Item

Rank

M

2. to show love/caring
in verbal ways

3

3.95

0.23

43. to express love
in nonverbal ways

4

3.93

0.27

48. to connect child's
choices with both
consequences to self
and others

5

3.92

0.29

50. to communicate
clear expectations
to develop child's
value system

6

3.92

0.29

6. to provide structure
and predictability

7

3.90

0.31

45. to convey love
even when correcting
behaviors

8

3.90

0.34

34. to practice behaviors
that create trust in parent 9

3.90

0.36

20. to give practice
in positive social behaviorlO

3.88

0.34

11. to provide opportunities
for child to feel competentll

3.87

0.34
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Rank

M

39. to provide basic
needs of child without
being asked

12

3.86

0.38

17. to identify positive
elements of failed
performance

13

3.85

0.37

41. to be viewed as
reliable in meeting
child's needs

14

3.83

0.40

28. to listen to child's
feelings expressed
respectfully

15

3.83

0.41

40. to nurture spiritual
needs of child

16

3.82

0.44

16. to acknowledge
child's less-than-best
efforts

17

3.82

0.43

26. to enforce ageappropriate limits

18

3.82

0.45

19. to help child
distinguish intentional
vs. accidental actions

19

3.78

0.48

Item
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Item

Rank

M

42. to teach child
to interpret constructive
criticism positively
20

3.77

0.48

21. to help child
see others' views

21

3.76

0.46

5. to correct behavior
with explanation

22

3.75

0.47

38. to praise effort
regardless of results

23

3.74

0.47

35. to focus on how the
injured person feels when
correcting my child
who has injured
someone
24

. 3.75

0.49

15. to plan/set time
for family fun

25

3.74

0.49

8. to model helping
another person

26

3.74

0.46

3. to expect my child to
finish tasks

27

3.73

0.46

30. to expect my child to
do chores independent
of supervision

28

3.73

0.47
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Rank

M

18. to demonstrate
patience in answering

29

3.73

0.46

44. to cultivate ageappropriate
initiative in child

30

3.72

0.49

7. to foster autonomy

31

3.72

0.50

47. to model sharing

32

3.72

0.51

36. to help child anticipate
needs of others
33

3.71

0.49

46. to use leadership
and authority for
positive atmosphere

34

3.71

0.55

9. to help child set
reasonable goals

35

3.71

0.48

1. to know what child
behaviors are age
appropriate

36

3.70

0.48

24. to apply fair consequence
to child's behavior
37

3.70

0.49

31. to stick to behavior
boundaries once set

.3.70

0.52

Item

38
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Rank

M

23. to teach child
independence of choice

39

3.69

0.55

14. to help child to
understand that
fairness does not equal
equality

40

3.67

0.53

4. to give my child
freedom to explore

41

3.66

0.49

29. to support an
attitude of industry

42

3.62

0.53

25. to expect child
to act independently

43

3.59

0.55

12. to refrain from
over-intervening

44

. 3.58

0.57

45

3.56

0.62

49. to involve child
age-appropriately
in solving family
problems

46

3.54

0.62

10. to communicate
displeasure for
foolish/selfish desires

47

3.51

0.60

Item

22. to require child
to do chores
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Table 4 (Continued)
Rank Order of Items Assessing Importance of Parenting Factors in
Total Formation of the Child
Item

Rank

M

32. to provide
opportunities for
self-choice in areas
of personal freedom

48

3.47

0.57

33. to choose family
activities that showcase
child's abilities

49

3.45

0.65

27. to delay attention
when child demands
it inappropriately

50

3.35

0.73

The most important parenting factors were to express confidence
in the child, to require all family members to treat family with respect,
to show love and caring in verbal ways, to express love in nonverbal
ways, to connect the child's choices with both consequences to self and
to others, to communicate clear expectations to develop the child's value
system, to provide structure and predictability, to convey love even
when correcting the child's behaviors, and to practice behaviors that
create trust in the parent.
Means and standard deviations were also calculated for the five
subscales to determine which of these parents felt were most important
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in the total formation of their children. These means are shown in
Table 5; rank ordered in terms of importance.

Table 5
Rank Order of Subscale Means Assessing Importance of Parenting
Factors in Total Formation of the Child
Subscale
Pro-Social Behavior
Identity Formation
Democratic Family
Atmosphere
Self-Esteem
Family Socialization

Rank

M

1
2

3.04
2.95

0.61
0.63

3
4
5

2.94
2.93
2.89

0.66
0.62
0.68

As seen in Table 5, results showed that parents felt all of the five
subscales were, in general, "sometimes important" in the total formation
of the child. No subscale was considered "always important". The
development of pro-social behavior surfaced as most important of the
five subscales. Interestingly, the means were substantially lower than
for the analysis of how well the school was assisting parents with
knowing how to practice the behaviors effectively. Possibly the school
views the practices to be more important to the holistic formation of
children than do parents. On the 4-point scale, all subscale means
related to assessing the importance of the parenting factors in the total
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formation process of a child were close to 3.00 indicating the factors
were sometimes important.

Research Question 3

How well does the Catholic school assist the parent to be
effective in those areas of parenting that parents
identify as important in the total formation of a child?
To answer this question, the subscale means indicating how well
the school was assisting parents with knowing how to practice behaviors
were compared with the subscale means indicating how important
parents considered the factors to be to the total formation of the child.
It was of interest to see whether those factors parents felt were
important to the process of the holistic formation of their child were the
same factors for which parents credited the school for assisting well.
The two sets of subscale scores are presented in Table 6.
Table 6
Comparison of Rank Order and Subscale Means for Items Assessing Importance of
Parenting Factors in Total Fonnation of the Child with Subscale Means for Items
Assessing How Well the School Assists Parents in Knowing How to Practice the
Behavior Effectively
Subscale

Pro-Social Behavior
Identity Formation
Democratic Family
Atmosphere
Self-Esteem
Family Socialization

Rank
Impt

Mean
lmpt

Rank
Assist

Mean
Assist

1

2

3.04
2.95

2.3
2.3

3.74
3.74

3
4
5

2.94
2.93
2.89

2.3
1
5

3.74
3.78
3.71
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As is evident from an inspection of the ranks, only in the case of
Identity Formation and Family Socialization did parents rank the two
sets of items identically. The biggest difference in ranks occurred for
the Self-Esteem subscale. Parents perceived self esteem as fourth in
importance but first in how well the school assists parents. However,
the means were so similar in both sets of subscales that little can be said
other than that the assistance scores were consistently about threefourths of a point higher than the importance scores.
If anything can be concluded, it is that parents were uncritical of

the school, but saw the school as most effective with self-esteem. It is
interesting that parents perceived family socialization as least important
and least well assisted by the school (although still relatively "well
assisted").

Research Question 4

For what parenting practices do parents want formative
assistance?
To answer this question, items were analyzed of the Scale C issue:
Desired Assistance in the Parenting Practice. First, frequencies and
percentages for each item were calculated and these are included in
Table 21 (Appendix J). Next, item means were used to rank order the
items from 1 to 50. These means and standard deviations are presented
in Table 7.
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Table 7
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice

Rank

M

41. to be viewed as
reliable in meeting
child's needs

1

1.87

0.34

43. to express love
in nonverbal ways

2

1.84

0.37

2. to show love/caring
in verbal ways

3

1.83

0.38

39. to provide basic
needs of child without
being asked

4

1.82

0.38

47. to model sharing

5

1.81

0.40

10. to communicate
displeasure for
foolish/selfish desires

6

1.80

0.40

8. to model helping
another person

7

1.78

0.41

15. to plan/set time
for family fun

8

1.78

0.42

32. to provide
opportunities for
self-choice in areas
of personal freedom

9

'1.78

0.42

Item
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Table 7 (Continued)
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice
Item

Rank

M

35. to focus on how the
injured person feels when
correcting my child
who has injured
someone
10

1.77

0.42

19. to help child
distinguish intentional
vs. accidental actions

11

1.77

0.42

20. to give practice
in positive social behavior12

1.76

0.43

38. to praise effort
regardless of results

13

1.76

0.43

45. to convey love
even when correcting
behaviors

14

1.75

0.43

28. to listen to child's
feelings expressed
respectfully

15

1.74

0.44

21. to help child
see others' views

16

1.74

0.44

13. to express confidence
in child
17

1.73

0.44
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Table 7 (Continued)
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice
Item

Rank

M

33. to choose family
activities that showcase
child's abilities

18

1.73

0.44

14. to help child
understand that
fairness does not equal
equality

19

1.73

0.44

40. to nurture spiritual
needs of child

20

1.73

0.44

37. to require all family
members to treat family
with respect
21

1.72

0.45

23. to teach child
independence of choice

22

1.72

0.45

16. to acknowledge
child's less-than-best
efforts

23

1.71

0.45

12. to refrain from
over-intervening

24

1.71

0.46

18. to demonstrate
patience in answering

25

1.70

0.46

31. to stick to behavior
boundaries once set

26

1.70

0.46
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Table 7 (Continued)
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice
Rank

M

27. to delay attention
when child demands
it inappropriately

27

1.70

0.46

46. to use leadership
and authority for
positive atmosphere

28

1.70

0.46

34. to practice behaviors
that create trust in parent 29

1.69

0.46

36. to help child anticipate
needs of others
30

1.69

0.46

22. to require child
to do chores

1.69

0.46

24. to apply fair consequence
to child's behavior
32

1.68

0.47

4. to give my child
freedom to explore

33

1.68

0.47

26. to enforce ageappropriate limits

34

1.68

0.47

7. to foster autonomy

35

1.67

0.47

5. to correct behavior
with explanation

36

1.67

0.47

Item

31
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Table 7 (Continued)
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice
Item

Rank

M

11. to provide opportunities
for child to feel competent3 7

1.76

0.47

3. to expect my child to
finish tasks
38

1.67

0.47

17. to identify positive
elements of failed
performance

39

1.66

0.47

30. to expect my child to
do chores independent
40
of supervision

1.66

0.47

48. to connect child's
choices with both
consequences to self
and others

41

1.66

0.47

49. to involve child
age-appropriately
in solving family
problems

42

1.66

0.48

29. to support an
attitude of industry

43

1.65

0.48

25. to expect child
to act independently

44

1.64

0.48
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Table 7 (Continued)
Rank Order of Items Assessing Parents' Desire for Help or Information
Pertaining to the Practice
Item

Rank

M

6. to provide structure
and predictability

45

1.64

0.48

9: to help child set
reasonable goals

46

1.64

0.48

44. to cultivate ageappropriate
initiative in child

47

1.63

0.48

50. to communicate
clear expectations
to develop child's
value system

48

1.62

.0.49

42. to teach child
to interpret constructive
criticism positively
49

1.61

0.49

1. to know what child
behaviors are age
appropriate

1.58

0.49

50

As is evident from Table 7, generally parents did not desire help
or information for their parenting practices. On the 2-point scale, with
yes

=1 and 2 =no, the lowest mean was 1.58, indicating parents were

ambivalent about receiving help with most practices. The four items
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where parents indicated most desire for help were with the parenting
practices of knowing what child behaviors are age-appropriate for
development, teaching the child to interpret criticism constructively as
an opinion about his/her action and not about his/her person,
communicating to the child clear behavior expectations that help the
child to develop inner standards and a value system, and practicing
parenting behaviors that cultivate an age-appropriate exercise of
initiative in the child.
Means and standard deviations were also calculated for the five
subscales to determine for which of these parents most desired help or
information. These subscale means are shown in Table 8; rank ordered
in terms of importance.

Table 8
Rank Order of Subscale Means Asses sin~ Parents' Desire for Help with
the Practice
Subscale
Identity Formation
Self-Esteem
Family Socialization
Democratic Family
Atmosphere
Pro-Social Behavior

Rank

M

1
2
3.3

1.69
1.70
1.72

0.35
0.35
0.35

3.3
3.3

1.72
1.72

0.36
0.34
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As indicated, the means were too similar to indicate for which
subscale of practices parents most desire help. The only conclusion to
be made is that parents did not desire help or information with most of
the practices in the five subscales.
Research Question 5

Is there variability in the parent identification of
effective parenting factors due to the following
demographic features: socio-economic status, ethnicity,
parental experience, or education of the parent?
Answers to this question were determined by computing analyses
of variance (ANOVAs) among subscale means of groups based on the
demographic factors. Scale A responses (Importance of the Parenting
Practice to Holistic Development) were used to answer research
question 5. Because so many tests were conducted only those showing a
statistically significant difference are presented in the following tables.
Two statistically significant results were found. Both results related to
the psychosocial development factor of Pro-Social Behavior. Table 9
shows the results of the analysis of variance of the Pro-Social Behavior
ratings of importance among groups based on socio-economic status
(SES). Table 10 reports the analysis of variance of the Pro-Social
Behavior ratings of importance among groups based on ethnicity. Table
9 follows.
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Table 9
Results of the ANOV A of Pro-Social Behavior Ratings of Importance
Among Groups Based on SES, N=332
Source of
Variance

Sum of
Squares

Mean
Square

df

0.73

2

0.37

Within

22.43

329

0.07

Total

23.16

331

Between

Group
Low
Medium

High

N
122
157
53

M

F

5.36

.005*

SD

3.80 0.23
3.70 0.28
3.71 0.27

*p_ < .05, significant

Of the five subscales, a significant difference among SES groups
was found for the subscale mean of pro-social behavior. As seen in
Table 9, the lowest SES group thought pro-social behavior was more
important than did the other two groups.
For the variable of ethnicity, again one statistically significant
difference was found, on the subscale of pro-social behavior. Results
are shown in Table 10.
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Table 10
Results of the ANOV A of Pro-Social Behavior Ratings of Importance
Among Groups Based on Ethnicity, N=313
Source of
Variance

Sum of
Squares

df

Mean
Square

F

Between

0.76

5

0.15

2.29

Within

20.49

307

0.07

Total

21:26

312

Group
African American
Hispanic
Asian, Pacific Islander
Caucasian
Native American
Other

N
4
53
51
186
3
16

M
3.80
3.80
3.81
3.71
3.91
3.68

.05*

SD
0.24
0.23
0.27
0.27
0.09
0.26

*n < .05, significant
Some statistical differences among ethnic groups appeared related
to their ratings of the importance of pro-social behavior. Because the
group sizes were so uneven, however, no firm conclusion can be drawn.
The pattern seemed to be that Caucasian parents were less concerned
about pro-social behavior than were the minority ethnic group parents.
No other statistically significant differences were found among subscale
score means grouped on the basis of demographic factors.
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Research Question 6

Is there variability in the parent-expressed desire for
assistance in parenting practices due to the following
demographic features: socio-economic status, ethnicity,
parental experience, and parental education?
To answer this question, similar analyses of variance were
conducted on subscale means of groups based on the demographic
factors and related to responses to the Scale C issue: Desired Assistance
in the Practice. No statistically significant differences were found
among demographic groups regarding desired assistance in formative
parenting practices.

Additional Analyses
Frequencies and percentages were computed for items 51, 52, and
53 on the questionnaire. Results are presented in Table 11.
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Table 11
Parental Responses to Items 51. 52. and 53
Item

n

f

%

Very
Adeq

n

f

%

f

%

f

%

f

%

Fairly
Adeq

Not Very Not at all
Adeq
Adeq

f

f

%

%

f

%

7

4

1

51. How adequate do you feel
about providing for the holistic
development of your child?
324

136

42

Very
Well

n

f

163 50

21

Fairly

Not Very Not
at all
Well
Well

Well

%

52. How well does the Catholic
school assist you in knowing
how to be effective in providing
for the holistic development
of your child?
325
70 22

f

%

176 54

Yes
n

53. Do you want the Catholic
school to assist you in knowing
how to provide the kinds of
parenting practices that are
assessed in this
questionnaire?
315

f

%

72

22

f

%

7

2

No

f

%

f

%

204

65

Ill

35
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As seen, for item 51, the vast majority of parents felt they were
either "very adequate" or "fairly adequate" (M = 3.33, SD = 0.65) in
providing for the holistic development of their children. Only 8% of
parents felt they were "somewhat inadequate" or "not at all adequate" in
this regard. As for item 52, most of the parents felt the Catholic school
did "fairly well" (M

= 2.95, SD = 0.72) in assisting them in knowing

how to be effective in providing for the holistic development of their
children although 24% of parents said they thought the school was
performing "not very well" or "not at all well" in this regard. These
findings confmn results presented earlier in response to Research
Question 1 related to the Scale B issue: School Helpfulness in
Demonstrating the Parenting Practice Effectively. Those results
suggested that parents felt the school was doing at least a fairly good job
at assisting parents to know how to practice effectively most of the
parenting practice items.
In response to item 53 however, nearly two-thirds (65%) of the
parents reported that they did want the Catholic school to assist them in
knowing how to provide the kinds of parenting practices assessed in the
questionnaire. These results contrast with the findings from Research
Question 4 that involved an item by item analysis of each of the 50
parenting practice items related to the parent expressed desire for
assistance. That analysis indicated that parents did not want or were
ambivalent about receiving help with most of the 50 practices included
in the questionnaire. Perhaps the contrast is indicative that experienced
parents have out-lived their need for help with the specific items
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included in the Questionnaire but are now in need of assistance with
issues related to the subscales of socialization, pro-social behavior, self
esteem, democratic family atmosphere and identity development that go
beyond the basic practices included in the Questionnaire and, therefore,
on item 53 they indicated a desire for help. In addition, examination of
the response pattern of the desire for school assistance related to years
of experience in the role of parent suggested that younger, less
experienced parents wanted more help than more experienced parents.
Table 12 reports the percentage of parents wanting assistance from the
school; grouped according to years of parental experience.

Table 12
Percentage of Parents in Years of Parental Experience Groups Wanting
Assistance from the School, N= 304
Years of Parental Experience

No

Yes

f

%

f

%

0- 9 Years

40

74

14

26

10- 14 Years

104

68

48

32

15- 17 Years

36

52

33

48

20+ Years

18

62

11

38

Chi Square

=2.20,

p < .03, significant
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The chi square analysis indicates that parents with the least
parenting experience were most likely to indicate that they wanted help
from the school to know how to provide the kinds of parenting practices
contained in the questionnaire.
The final question, item 54, asked parents to write in their top
three parenting concerns for which they would welcome information or
assistance. Responses are shown in Table 13. Of the parents who
returned questionnaires (N = 333), 57 did not write in any responses for
item 54. Table 13, therefore, presents the parental responses of the 276
parents who responded to item 54. The table indicates the number of
parents who gave a particular response and the percentage it represents
based on 276 responses. Parents were able to indicate up to three
responses, so percentages do not add to 100.
Table 13
Parental Responses to Item 54: Top Three Parental Concerns, N=267
Item
Self-Esteem
Discipline
Sibling Rivalry
Peer Relations
Conscience Formation
Anger/Angry Behavior
Competition
Responsibility
Respect
Lying
Initiative
Effective Communication
Spiritual Needs
Peer Pressure
Motivation

n
154

96
78
78
55
46
35
26
26
21
14
13
11

11
10

%

56
35

28
28
20
17
13
9
9
8

5
5
4
4
4
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As is evident in Table 13, parents were most likely to write in a
concern about self-esteem. More than half of responding parents wrote
in this response. The next most frequently mentioned concern was
discipline; 35% of parents mentioned it. Sibling rivalry and peer
relations were next in frequency of mention, with 28% of parents
mentioning each of them. These results contrast with the findings from
Research Question 4 that indicated that generally parents did not want
information or assistance. Table 13 illustrates that more than half of the
parents would like information about some aspect of parenting. As
mentioned previously, parents requested assistance in areas of concern
that were not specifically included in the 50 parenting practice items
that formed the basis of the Questionnaire. Perhaps this is indicative
that the Questionnaire items are foundational practices and more
necessary to inexperienced parents and the free-response concerns
suggested by parents are issues more suited to the needs of parents with
adolescent children. As the 50 practices included in the Questionnaire,
the free-response concerns reported in Table 13 are components of one
or more of the subscales on which the Questionnaire was based:
socialization, pro-social behavior, self esteem, democratic family
atmosphere and identity development.

Additional Information
Twenty-three respondents included written comments in their
returned Questionnaire. The Questionnaire did not solicit comment
beyond item 54. That item asked: "For what child-rearing practices or
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parenting issues would you welcome information or assistance?
Prioritize your top three parenting concerns". The results of item 54
are discussed above.
The unsolicited comments enrich the Questionnaire data. Eight
letters (35%) were generic in nature or related to academics or
expressed personal concern about the particular school. They are not
reported in this study. The contents of the other letters (65%) targeted
one or several of five areas related to the Questionnaire: Scale B
responses (School Helpfulness in Demonstrating the Parenting Practice
Effectively), Scale C responses (Desired Assistance in the Parenting
Practice), item 52, item 53, or item 54. A summary of the unsolicited
written comments that relate to those five topic areas follows:

Four parents offered insights related to the Scale B issue: School
Helpfulness in Demonstrating the Parenting Practice Effectively. One
woman explained why she consistently indicated the rating of "Very
Well":
Catholic school itself does foster an environment of love, respect
and caring for one another which does carry on into the home.
(Respondent 2:040)
She spoke of the environment of the Catholic school; not of school
efforts to provide formative parenting help. Another respondent
indicated that she, too, based her ratings of Scale B items on school staff
practice of parenting behaviors. She ranked school assistance as "Not
At All" or "Not Very Well":
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Please note, the 1'sand 2's in Column B usually mean the school
itself does not practice good "parenting" activities, such as
encouraging positive responses or acknowledging small successes.
Similarly, my 'no's' in Column Care because I do not think our
particular school is able to help because of lack of staff
knowledge. (Respondent 3:225)
One respondent did not rate the Scale B issue for any of the 50 items.
She offered an explanation:
On the "know how", mostly I believe the parent learns through
early childhood years to "know how" but there are developmental
problems (years 6-18) that the schools could help with.
(Respondent 3:210)
The fourth parent comment explained why he/she rated school assistance
as "Not Very Well":
The reason for the preponderance of 2' s in my responses is that I
felt that 3' s and 4' s should reflect an in-depth parent education
program which few, if any, schools have. (Respondent 1:271)
Another respondent offered insight related to both the Scale B
issue and the Scale C issue: Desired Assistance in the Parenting Practice.
Her Scale B item responses varied between "Not Very Well" and "Fairly
Well". She indicated the "No" response for most of the 50 items in the
Scale C: Desired Assistance in the Parenting Practice. She also chose
the "No" response to item 53, the general question that asked: "Do you
want the Catholic school to help or assist you in knowing how to
provide the kinds of parenting practices that are contained in this
questionnaire. The respondent explained:
I have taken numerous parenting coU;rses which include
Systematic Training for Effective Parenting so I feel the questions
herein reflect that approach. However, I have been offered only
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one parent class at School in the five years we have been
attending. They have provided excellent religious education but I
think there are alot of parents not as well prepared as our family.
So, 'no' answers reflect my needs and not those of other parents
who were not asked. (Respondent 2:032)
Questionnaire item 52 asked: "How well does the Catholic school
assist you in knowing how to be effective in providing for the holistic
development of your child?" Four respondents wrote comments to this
item and each assigned the rating of "Not Very Well" to the item. Their
written communications indicated reasons for their rating choice. One
respondent explained:
Much of what 'school' provides is good example to parents and
children. But parents really need to be involved in the classroom,
etc., to 'pick up' on or observe the good example in order to use
the knowledge at home. Rarely is this information passed on in
any other form, i.e. teacher conferences, workshops, lectures.
Parenting classses are available through other organizations but
some very basic information could be made available to parents
through the Catholic school network. (Respondent 3: 191)
Another respondent addressed the lack of formative parenting:
We feel the school does a fairly adequate job in the holistic
development of our children. There is a lack of assistance to the
parents in this area of development, though. (Respondent 1: 307)
The third parent expressed the difficulty she experienced when
completing the Questionnaire. Her roles as parent and professional
school nurse and complicated her decision making. She explained:
. . . I feel I am dedicated to the children and their welfare and
someone who sees that our parents do not have the skills to do
adequate parenting and who are looking for help from the school
and who don't always get it. ... We live in a selfish, self-centered
society. We do provide the best education but this is not why I
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came to the Catholic school. Our teachers are wonderful people.
I know they have and want to teach so much. And this is good.
But there are more important things in life we must learn besides
book facts. I would very much like to see the schools offer at
least monthly parenting classes. (Respondent 2: 133)
A fourth parent also evaluated school assistance in formative parenting
as "Not Very Well". The written communication offered an insight that
combined item 52 with item 53 and offered a new perspective not
previously raised during the research:
Not very well ... but I do not expect the school to teach
parenting skills. I would much rather they devote the time to the
students. (Respondent 3:180)
The responded added that he did not want school assistance "other than
an occasional pamphlet or seminar."
Two respondents gave written comment to item 53. Both circled
"Yes" to the question: "Do you want the Catholic school to help or assist
you in knowing how to provide the kinds of parenting practices that are
contained in this questionnaire?" One parent qualified her choice:
Perhaps in a grade appropriate meeting -- not a parenting class as
such but a class get together with a facilitator. This was done
once last year by our grade with the principal as facilitator and
was enjoyed by all who attended. (Respondent 1:348)
The written comment of the other respondent resonated with the
previously cited sentiment of both Church and secular writings:
Yes! Absolutely! All the technical training is taught in
school/college but not the training in being an effective/good
parent. (Respondent 2:003)
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Four respondents gave written comment after item 54, the free
response item that invited parents to indicate their three greatest
parenting concerns. One respondent (3:216) indicated that the concerns
and needs were quite different when the family was young; another
(1 :246) articulated that most concerns now center on age-appropriate

tasks and behaviors; and a third respondent responded to item 54 by
listing as the prioritized concerns: conscience formation, peer
relationships, and cultivating initiative. That respondent expressed:
Other practices/issues are ~ important, but I have read many
books and articles on the other topics. There is less publicized
information in topics like conscience formation and cultivating
initiative. (Respondent 2:001)
One respondent cited the nurturing of parents as her primary parenting
concern. She expressed:
As a Catholic school parent, I would like to see the schools
develop programs that nurture parents. I feel that our schools
and parishes look at me, as a parent, as first and foremost a
financial resource; secondly, I feel, parents are considered as the
people who must accept the total responsibility when a crisis
happens. Very little thought is given to how the Catholic
community can nurture parents; can act as an extended family.
Books, fliers, pamphlets and lectures do not create good parenting
skills--modeling, nurturing and wholesome relationships do. The
Catholic school is a perfect forum for developing ways to nurture
parents. It is a well-defined community with specific parameters
which can easily be mobilized through effective one on one
contact.
The needs of parents must be taken into account when
developing a parenting program--elements such as time and
availability are important.
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Lastly, the Catholic school community can help groups of
parents come together to be heard. As a parent, I feel my voice
and opinions are lost; are not encouraged to come forward.
The healthy formation of children can only come from
healthy parents. As a social worker for the county I see families
in crisis all the time. The first thing I tell parents when I meet
with them is: 'the best way you can help your child is to take care
of yourself.' (Respondent 1:282)
In summary, none of the respondents who provided written
comment on their returned Questionnaires reported receiving direct
formative parenting assistance from their schools. Many expressed the
perception that parenting assistance is necessary and expressed a desire
to have their Catholic school serve as an agent of formative parenting
needs.

The Findings of the Interview Survey
Section 1:

Demo&raphics

Nine items form the basis for the demographic data reported in
Table 14. The interviewee profile included: who participated in the
interview (father, mother, or both parents together), age of the
respondent, yearly household income, academic background, geographic
location of the family home, ethnicity, experience in the role of parent,
amount of experience with a Catholic elementary school and the
socioeconomic stratum of their child's school.
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Table 14
Demo~raphic

Item

Characteristics of Parent Interviewees, N=12

f

%

1

8

Mother

9

75

Both Parents

2

17

25-34

1

7

35-44

9

64

45-54

4

29

$45,000- $59,999

1

8

$60,000- $74,999

6

50

$90,000 - or more

5

42

High School Graduate

4

29

College Graduate

7

50

Post Graduate Work

3

21

Group

1. Who Participated in the Interview?
Father

2. Age

3. Yearly Household Income

4. Academic Background
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Table 14 (Continued)
Demographic Characteristics of Parent Interviewees, N=12
Item

f

%

Urban

2

17

Rural

1

8

Suburban

9

75

Hispanic

1

7

Asian

3

22

Caucasian

9

64

Other (Mexican, Portuguese)

1

7

0- 9 years

4

33

10- 14 years

4

33

15- 19 years

2

17

20 or more years

2

17

Group

5. Present Geographic Location

6. Ethnicity

7. Experience in the Role of Parent
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Table 14 (Continued)
Demographic Characteristics of Parent Interviewees, N=12
Item

Group

f

%

8. Parental Experience with a Catholic Elementary School
Less than 2 years

1

8

3- 6 years

6

50

7- 12 years

2

17

More than 12 years

3

25

4

33

Stratum 2: Middle Income Schools
$60,000 - $89,999

5

42

Stratum 3: High Income Schools
$90,000 or more

3

25

9. Socioeconomic School Strata
Stratum 1: Low Income Schools
$30,000 - $59,999

Table 14 illustrates that more mothers (79%) participated in the
interviewing process than fathers (21 %); that the majority of
interviewees (64%) were between the ages of 35 and 44, and (66%) had
14 or fewer years of experience in the role of parent. These
proportions are consistent with the participation pattern on the
Parenting Practices Questionnaire. In all other demographic categories
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the interview clients varied from the composition of parent subjects in
the sample who participated in the Parenting Practices Questionnaire
survey. The majority of interviewees were Caucasian (64%), an
increase of 6% over the survey sample. Fifty percent reported a yearly
household income of $60,000 to $74,999 whereas only 18% of the
survey participants were of like income with the largest group of the
survey sample (33%) reporting an income of $90,000 or more. All
were high school graduates and 71% completed a master's degree or
units beyond compared to 65% of the survey sample. The
demographics of both surveys revealed that a majority of clients lived in
suburban environments but, again, the proportion in the interview
survey (75%) exceeds the proportion of the sample survey (48%). The
majority of parents in both survey and interview had 6 or fewer years
of parental experience with a Catholic school. Those of the interview
sample (58%) exceed the representation in the survey sample (44%).
As was stated previously, the researcher exerted care to approximate the
stratified proportional sampling that was representative of the
socioeconomic status strata groupings of the Diocese. Table 14 reflects
that 33% of the interviewees had children enrolled in low income
schools, 42% in middle income schools, and 25% in high income
schools. For the purposes of this dissertation, the researcher based the
division of low, middle, and high income schools on the 1990 Census of
Population and Housing that issued from the United States Department
of Commerce, Economic and Statistics Administration Bureau. Census
tracking of per capita income of families located within the diocesan
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parish boundaries determined the socioeconomic status stratum label
assigned to each school.

Section II: Results of the Interview Survey
Through follow up personal interviews the study examined
parenting beliefs, practices and processes related to the psychosocial
development of children. Five of the ten Interview questions related to
the Questionnaire subscales: Family Socialization, Pro-Social Behavior,
Democratic Family Atmosphere, Self Esteem and Identity Formation.
Five questions related to the Catholic school as an agent of formative
parenting. Transcriptions of the taped interviews were edited and
summarized with response patterns and lacunae noted. The Interview
summaries are located in Appendix G. A summary of their collective
content is organized according to Interview questions.

Interview Question 1
Parents establish the foundation for the psychological, social, spiritual
and moral development of their child.

Do you think there is a need to prepare parents for
their role of providing the foundation for the whole
person development of a child? Why or why not?
Two interviewees (17%) did not consider formative parenting to
be a universal necessity. One father reported:
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. . . most parents are mature and are very intelligent and capable
of educating themselves and their children. (Interviewee 11)
Interviewee 5 suggested that the need for parent preparation or the lack
of it is dependent upon the background and moral formation in the
personal history of the parent. All other interviewees (83%) affirmed
the need to prepare parents for their role. The reasons they gave
included five major ideas:
1. Parents need to feel competent and strengthened in their
attempts to provide for the holistic formation of their children.
2. Parents need to be intentional in their parenting and to know
how to protect the development of the "whole person". One mother of
three children suggested:
I think there are a couple of techniques and a few things you can
do that can really help your children in their development and in
their growth. If you can do them intentionally, instead of just
subconsciously or accidentally, I think it would help the whole
family. (Interviewee 4)
3. Problems are compounded by both parents working outside
the home.
4. Contemporary families lack networking and group support
due to the mobility of society.
5. Some parents are confused and unclear about what the needs
of a child are. Parent 8 explained:
Many parents want to do well but do not really know what the
needs of a child are. . . . They need inservicing to let them know
what direction they should go in. They may not be happy with
the parenting role or they see that they need help. I think this
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needs to be offered to them in developing their child as a whole.
(Interviewee 8)
Several interviewees suggested that parents need preparation
before childbirth and in the very early ages of child development.
Parent 2 advised:
I think it needs to be started when the child is born. We cannot
wait until we get to elementary school. Somewhere the
foundation has to be started and instruction has to be given to
parents at the very early ages, the young years, the toddler years,
when we are disciplining the terrible two's and all that.
(Interviewee 2)

Interview Question 2
Socialization is the teaching process through which the standards, skills,
motives, attitudes and behaviors of a culture are transmitted to a child
so that the child will experience social acceptance and belonging.

Explain what is included in your process of shaping
standards, attitudes and behaviors within your child so
that your child meets acceptance within the family and
in the larger society.
Only one interviewee articulated an intentional process for the
socialization of children. The process, he said, included setting good
example in language and practices and establishing an orderly system
for day to day routines. It also involved:
. . . practicing in a loving, calm atmosphere: sharing, being
patient with others, taking turns, and magic words like 'thank
you', 'please', and greeting and recognizing other people.
(Interviewee 12)
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With the exception of Interview 12, all other interviewees expressed a
singular method or named descriptive components of socialization.
Singular methods for socializing children included: giving advice or
explanation regarding acceptable behavior and expectations, modeling
good behavior, setting and executing basic family rules, and associating
the children with approved outside influences. Descriptive components
of family socialization included the following suggested behaviors:
addressing non-acceptable behavior; teaching children to be considerate,
courteous, and sensitive to others; teaching childen to treat others as
they themselves want to be treated; to show concern for the feelings of
others; to share experiences; to respect the property and feelings of
others; and to be responsible for self and to others as well as being
responsible for consequences of choices.

Interview Question 3

Prosocial forms of behavior involve understanding the needs and
feelings of others, getting along with others, or functioning well in
group situations.

How would you respond if your child intentionally
ruined, broke, destroyed or made fun of the possession
of another child (like a toy, notebook, or favorite piece
of clothing) and hurt the feelings of that child by doing
so?
Two interviewees (Interviewees 10 and 11) talked around the
issue but did not actually focus on the question. Of the other ten
interviewees, the majority (60%) responded by relating that they would
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limit their response to talking about the situation with their child. The
remaining interviewees (40%) mentioned requiring their child to
apologize. Thirty percent would require restitution and 30% would
associate consequence, discipline or punishment with the behavior. One
parent responded:
I will add that when the child does something on purpose and
destroys somebody else's property or feelings, there has to be
some punishment. It does not have to be very severe punishment
but something so he will know that this is punishment for this and
he is sorry but it has to be reinforced so next time he will think
twice before he even thinks about doing something like that.
(Interviewee 12)
The majority (70%) considered the development of empathy to be
pivotal to the process of fostering pro-social behavior in their child and
suggested that they would employ reflective listening and involve their
child in considering how it would feel to be the victim of a similar
situation.
The parents interviewed suggested components to their process of
fostering pro-social attitudes in their children. Those components
include: sensitivity to the feelings, facial expressions, and body language
of others, trying to see the good in other people, applying sensitivity
and empathy to discussion of vicarious experiences (literature, TV,
etc.), taking the time and patience to explain why a behavior is hurtful,
helping the child to identify the reason or personal need behind his/her
behavior choice, and understanding that emotional control is correlated
with the maturity of the child.
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Interview Question 4

Please describe the process in your home for
establishing family rules, family policies and making
family decisions.
The majority of parents (58%) reported a democratic style of
family atmosphere, one in which parents invite the contribution of the
child when appropriate and act upon the suggestion of the child when
possible, all the while assuming responsibility for final decisions.
Twenty-five percent of the interviewees did not see a need for preestablished rules, preferring to make decisions as needs arise. They
characterized their leadership style with the terms negotiation,
compromise and inconsistency as in the case of Interviewee 3.
Referring to her eight year old son she said:
We do not really have a discipline problem so there is no need for
any rules .... We usually talk things out first, like what do you
want to do. We negotiate a lot. I give him choices. (Interviewee
3)

The remaining parents (17%) identified themselves as "dictators" who
make decisions with their married partner independent of child opinion
or suggestion. One mother spoke of transition in her authority style:
The decision making first off started years ago with my husband
and I [sic], but now as the kids get older they do become a big
part of a lot of the rules and regulations that are set down. . . .
We want to be able to have their input so we can make rules
which are satisfactory for us and which the kids will also abide by
and respect. (Interviewee 5)
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Another parent suggested that family decision making varies according
to the topic under consideration:
If I think it is something that the children should be involved in,
that I would want to take their opinion into consideration, we will
sit down and talk about it. Sometimes, if I do not think they have
maturity when making the decision, then I tell them it is not a
democracy. This is the way it is. I have decided and that's that,
period! It just depends on what we are deciding on. (Interviewee

9)

Interview Question 5
Self esteem was defined by the California Task Force ( 1990) to mean:
"Appreciating my own worth and importance and having the character
to be accountable for myself and to act responsibly toward others. "

What child-rearing practices contribute to the
development of healthy self esteem in children?
Specifically, name factors over which you, the parent,
have some control.
Of twenty-four parent practices that surfaced from the interview
data, seven practices were identified by more than one interviewee to be
related to the development of self esteem in children. These are
reported in Table 15.
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Table 15
Recurring Interviewee Responses to Child-rearing Practices that
Contribute to the Development of Self Esteem in Children, N=12
Item

n

%

positive reinforcement I feedback

6

50

praise effort more than results

5

42

require chores I responsibilities at home

4

33

encouragement vs. praise

4

33

genuine compliments

4

33

accountability and consequences for choices

4

33

express love through touch

2

17

As is evident in Table 15, half of the interviewees (50%)
identified positive reinforcement or positive feedback as an important
child-rearing practice associated with the development of self esteem
and 42% recognized the need to praise the effort or process of a child's
attempt to complete a task more than the observable result. An equal
number of interviewees (33%) suggested practices that they associate
with the development of self esteem: responsibility to the family
through chores around the house, giving encouragement more than
praise, giving complements that are genuine and specific and teaching a
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child to be accountable by experiencing the consequences of his/her
choices. One parent advised:
Consequences have to be related to whatever the behavior is in
order for it to be meaningful for the child ... especially when it
is associated with misbehavior. (Interviewee 4)
Fostering such accountability and responsibility requires a healthy
exercise of parental detachment as one parent suggested:
A lot of times we want to pull the parents in there and have them
step up for them [the children] and handle it for them. I think
children will learn so much more if the parents instead take a step
back and say: 'Now you made the decision and you are
accountable for that decision. You need to follow through with
this'. I think it is just in growing up and taking on the
responsibility that is important. (Interviewee 8)

Two parents (Interviewees 3 and 4) connected the development of self
esteem with the need to communicate love through touch. One mother
expressed the need for touch and verbal assurance of worth:
We made sure he knew that God loved him and that I love him
and I think he hears this at least three times a day. He gets a hug
and I tell him he is a really good person and that God loves him.
(Interviewee 3)
Parenting practices to foster healthy self esteem that were cited
only once during the interview process include: reflective listening,
demonstrating attention and interest by asking questions, emphasizing
the positive over the negative, giving good example, providing
opportunities to accomplish, teaching responsibility, fostering
independence, knowing limits and expectations, showing pride in the
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child, supporting the efforts of the child, telling the child that he/she is
good, and avoiding excessively critical remarks. One couple expressed
the need for information that would help them to address the self esteem
needs of their oldest child. The father explained:
We probably gave her too much protection or we did not think
she had the ability to do things when she was young so we always
did for her.... She does not have confidence to do things ....
When she was 6 or 7 she would like to help wash dishes but we
did not have patience or we did not want her to make a mess. We
always said: 'No, don't do it.' ... 'You never do a good job.'
(Interviewee 10)
They involved their younger child with housework and let her help with
things. They feel that she has benefited from what they consider
mistakes of the past. They advised:
Encourage them to use their own way even if the way is really
ridiculous. We can talk later on. (Interviewee 10)

Interview Question 6A

Initiative is the power to originate something; having the inner energy
to begin new undertakings.

How can you help your child to develop the trait of
initiative?
Two parent interviewees acknowledged that they did not know how to
foster initiative; both asked for help. The mother of an eight year old
explained:
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I know he has initiative but I do not know how to develop it
more .... I know that it makes a big difference on how he is
feeling about himself to have that initiative. If he is not feeling
good about himself then he will not do anything. (Interviewee 3)
The father of a seven year old boy expressed a similar dilemma:
I have not yet thought about having to teach this yet so I do not
know how to answer the question. (Interviewee 11)
He verbalized the belief that the development of initiative has more to
do with nature than with teaching.

Of the remaining ten parents, most (70%) surfaced the need to
expose children to different, positive, new experiences or ventures as an
aid to the development of initiative. Forty percent recognized the need
to provide

an environment of positive reinforcement especially when

the child fails. One mother expressed it particularly well:
I think when they fail you let them know that this will happen.
This is a part of life and it's okay. 'If you do not feel
comfortable with it now we can try it later on.' ... At the same
time, when they do want to try new things and want to explore
new things to give them that encouragement to definitely go
forward with it. (Interviewee 8)
Thirty percent of the parents suggested the need to prize evidence of the
child's independence, modeling or working with a child to develop the
child's confidence and experience, and intervening in a child's task or
project only when necessary.
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Other practices suggested by single interviewees include:
providing a variety of choices, fostering creative, imaginative thinking,
integrating failure as an experience of life, praising a child for
attempting a task, and letting the child initiate whenever appropriate.
Regarding the practice of accepting child suggestions, one parent
advised:
Let the child help in what he thinks is the best way and then praise
the child and let the child continue .... Another thing is if your
child does go out to help or make a suggestion, do not tell the
child 'that is wrong' or 'that was not what is needed' because then
the child will not try the next time. (Interviewee 6)

Interview Question 6B
Industry means steady application to a task; being productive.

How can you help your child to develop the trait of
industry?
All twelve interviewees spoke to the question of fostering
industry. Fifty percent of the parents cited staying with the child
through a project or "follow up" as a practice to develop the trait of
industry in their child. Thirty-three percent believed it to be very
important to foster an attitude of finishing whatever one starts. The
mother of four children advised:
Encourage the child to finish what they start. If they are having
difficulty in doing this I will help them. I will not do it for them,
but I will help them, either give them suggestions or sitting down
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with them and maybe starting a little bit and then letting them
finish. (Interviewee 9)

Twenty-five percent of the parents associated two practices with
the development of industry: parental setting of guidelines in
manageable pieces and parent modeling of meeting deadlines, setting
goals, and following through with responsibilities. This opinion was
particularly well expressed by one mother of three children:
I sort of break it up into smaller tasks and have him work on each
task separately. I provide the guidance along the way. I think
when a task is too overwhelming or enormous or they cannot do
it ... specificity and breaking it up might help with actually
accomplishing a bigger task that they feel like they do not want to
do or that they cannot do. (Interviewee 4)
Single suggestions for establishing a sense of industry within
children include: sitting with the child through a project, setting
example by working together, highlighting the sense of satisfaction
associated with task completion, encouraging responsibility, instilling a
"can do" attitude and establishing expected tasks and time lines for and
with the child. One parent expressed her belief that accomplishment has
its own reward and a sense of industry follows. She said:
I think once the child has accomplished that [a task], where they
see the end result again, they have their own self-gratification
from it. I do think it is important to start small and build on that
in order to see the full effect of it. (Interviewee 8)
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Interview Question 7

From the time that you became a parent, how well has
the Catholic school helped you to know the kinds of
parenting issues that we have discussed in this interview
today?
Respondents were chosen purposively for their participation in
the interview based on their overall response pattern to the Scale B issue
(School Helpfulness in Demonstrating the Parenting Practice
Effectively) on the Parenting Practices Questionnaire that indicated how
well the Catholic school functioned as an agent of formative parenting
for them. Four parents (33%) were chosen in each of three categories:
(a) "Not at All", (b) "Fairly Well" or "Not Very Well", and (c) "Very
Well". An examination of the response that parents gave to that
question during the interview reveals a shift from the original pattern of
response given on the Questionnaire. The variation is reported in
Table 16.
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Table 16
Response Patterns of Parent Interviewees during the Interview and on
the Previously Completed Survey Questionnaire Regarding the Issue of
the Degree to which the Catholic School Functions as an Agent of
Formative Parenting, N=12
Item

Group

f

%

1.
Response Pattern of the Interviewees on items 1-50 of the
Parenting Practices Questionnaire to the Scale B question: "How well
does the Catholic school assist you to know how to practice the behavior
effectively?"
"Not at All"

4

33

"Not Very Well; Fairly Well"

4

33

"Very Well

4

33

2.
Response Pattern to the Interview Question: "From the time that
you became a parent, how well has the Catholic school helped you to
know the kinds of parenting issues that were included in the interview"?
"Not at All"

6

50

"Not Very Well"

4

33

"Fairly Well"

1

8

"Very Well"

1

8
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As illustrated in Table 16, the largest percentage of parents (50%)
interviewed expressed that the Catholic school has helped them "not at
all" to know the kinds of parenting issues that were included in the
interview. Forty-two percent of the parents comprised the category of
"Fairly Well; Not Very Well" with 4 out of 5 parents choosing the "Not
Very Well" evaluation. Only one parent (8%) considered the Catholic
school to have helped him/her "Very Well". These results contrast with
the responses given by some interviewees at the time that they
completed the Parenting Practices Questionnaire. The contrast may be
related to the focus question posed to generate response, the placement
of the question, or distinction between vicarious, indirect assistance and
direct, parent-oriented assistance. The focus question on the
Questionnaire appeared at the top of each page of parenting practice
items and it read: "How well does the Catholic school assist you to know
how to practice the behavior effectively?" The Interview question,
"From the time that you became a parent, how well has the Catholic
school helped you to know the kinds of parenting issues that were
included in the interview?" was asked near the conclusion of the
Interview after parents had already attempted a discussion of their own
child-rearing practices in some detail. One parent explained that recent
exposure to a Systematic Training for Effective Parenting (STEP)
program caused her to look at the school more critically than she would
have prior to participation in a ten-meeting STEP program. She
explained:
If I did not have that STEP information, then I would look at
school and say everything is fine and dandy. But knowing that
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things could be better with the way we are treating our children, I
know that it is lacking .... Now that I have this information I
would like to see more of it in the Catholic school system.... I
think our Catholic school has tried but I do not really think they
know how to go about doing it. It is not an organized venture on
their part and I think just through parent-teacher conferences they
try and give you feedback about your child but I just don't think
it is there. It would be nice if maybe a conference was offered.
We tried a series of seminars but they were not specific enough to
really be able to apply the information. I think our school has
attempted to do it, but I really do not think they know how to do
it. (Interviewee 4)
Some interviewees credited the school for helping their children
with the behavior practices and, in so doing, providing them, the
parents, with assistance vicariously and indirectly. For that reason, they
explained, they assigned consistently high ratings to the Questionnaire
Scale B question. This was the case of one father who gave the rating of
"Very Well" to the Scale B issue (School Helpfulness) for each of the
fifty items on the Parenting Practices Questionnaire but nevertheless
reported:
I will say that the Catholic school did not help us in any way.
Starting from development of the child to even when those kids
are in school and how to correct certain problems. (Interviewee
12)
While the majority (83%) reported that the Catholic school did
not help them well in matters of formative parenting, half of those
parents qualified their perception by crediting the school for trying, for
helping their child in personal development, providing quality
academics, teacher modeling and organizational skills that the parent
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could imitate, or by helping the parent vicariously through teacher use
of the parenting practices that, in tum, help the formation of the child.
As indicated, the responses to this question indicate a shift in the
perceptions of the interviewees regarding how well the Catholic school
functions as an agent of formative parenting for them. The question
was presented in multiple ways: (1) Analysis of questionnaire items #150 of the Scale B issue (School Helpfulness), (2) Questionnaire item 52
that asked: "How well does the Catholic school assist you in knowing
how to be effective in providing for the holistic development of your
child?", and (3) Interview question #7 that asked: "From the time that
you became a parent, how well ~as the Catholic school helped you to
know the kinds of parenting issues that we have discussed in this
interview today?"
Five of the interviewees (42%) demonstrated a basic consistency
in response to each of the three evaluations. One interviewee gave a
different evaluation for each of the three assessments. Six interviewees
(50%) demonstrated a sharp, negative reversal to their responses on the
Questionnaire evaluations of the effectiveness of the Catholic school to
function as an agent of formative parenting. Table 17 reports the
responses of the interviewees to each of the three assessments and
illustrates alteration in personal perception where it occurs.
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Table 17
An Overview of the Alteration in Parent Response to the Evaluation of
the Effectiveness of the Catholic School to Function as an Agent of
Formative Parenting, N=12
Interviewee

#1
#2
#3
#4

#5
#6
#7
#8
#9
#10
#11
#12

Analysis of
Questionnaire
Scale B Issue

Questionnaire
Item #52

Interview
Question #7

Not Very Well
Not Very Well
Not Very Well
Not Very Well
Fairly Well ·
Fairly Well
Fairly Well
Fairly Well
Very Well
Very Well
Very Well
Very Well

Not at All
Not at All
Not at All
Not Very Well
Fairly Well
Not Very Well
Fairly Well
Not Very Well
Very Well
Very Well
Very Well
Very Well

Not Well
Not at All
Not at All
Not Well
Not at All
Very Well
Fairly Well
Not Well
Not at All
Not Well
Not Well
Not at All

The pattern of variation displayed in Table 17 seems to suggest
that the parents interviewed do not view the Catholic school as an
effective agent of formative parenting. The majority of interviewees
(83%) suggested that in their experience of parenting, the Catholic
school did not function well as an agent of parent formation. A mother
of two teenagers expressed this opinion strongly:
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I do not think the Catholic school has done anything for N or I
[sic] in bringing our kids up behaviorally, what is right; what is
wrong .... I am satisfied with the school because my kids are
good kids. I think they are getting it here. But as to the Catholic
school helping N and I as parents, they really have not done
anything. . . . I am not aware of any classes that are for parents to
help rearing up kids. (Interviewee 5) .
As stated previously, school helpfulness was evaluated in three
ways. Alteration in the personal perception of the interviewees was
observed and a pattern of movement in a negative direction was noted.
A comparison between the Questionnaire response and Interview
Response revealed that of the twelve interviewees, only three (25%)
remained consistent in their multiple evaluations of the school as an
agent of parent formation (Parents 1, 4 and 7). Parent 6 responded
"Fairly Well, Not Very Well and Very Well" respectively to the three
evaluations. The remaining eight parents (67%) were more positive on
the Scale B (School Helpfulness) responses to the Questionnaire than at
the time of their Interview. The responses of all eight interviewees
moved in a negative direction from the responses given on the
Questionnaire to the response given during the Interview. In fact, four
parents completely reversed their opinion. Although they were chosen
for inclusion in the Interview process precisely because they had
responded to the Questionnaire School Helpfulness question with the
"Very Well" rating for all 50 items, they evaluated school helpfulness as
"Not Well" or "Not at All Well" during their interview. The wife of
couple 12 offered an explanation for their reversal of opinion:
I have to explain that I misunderstood the question. I understood
that you were asking me about how did it [the Catholic School]
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help the child. I want to explain that no, I have to admit no, the
school really did not help me much as a parent because I think I
am just giving my husband and myself the credit for what my
kids are. (Interviewee 12)

The insight of this couple and the information summarized in Table 17
invite further discussion and study.

Interview Question 8

Do you think there is a need to provide parents with
formation information like the kinds of issues we have
discussed in this interview today?
One interviewee does not think that formative parenting is
necessary in a private school or a Catholic school. She expressed:
The people that you find that put their kids in a private school or
a Catholic school and are going to be paying that kind of money
are a lot closer knit families than those in public school. ... In
this particular school, the people that care that much and want to
spend that kind of money to put their kids in this school are going
to be good parents like we are. (Interviewee 5)
With the exception of that one parent, all other interviewees (92%)
believe that there exists a need to provide parents with the kinds of
formation information related to the issues included in the interview:
family socialization, pro-social behavior, democratic family
atmosphere, self esteem, identity formation, and the development of
initiative and industry. Interviewees suggested that formative
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opportunities be offered before the birth of a child, at child birth,
during the early years of child development, to younger parents, and
with sensitivity to the needs of step parents. One parent spoke of factors
that complicate parenting today:
You cannot know enough about helping children to grow up
healthy and happy and have productive lives and live up to their
potential. And especially today with so many parents divorced
and having harder times now than they did twenty years ago and
with step-parents who may not have ever been a parent who want
to work on their skills and they are jumping into having these
children. What is the best way to help raise them? (Interviewee
9)
Parent 6 cautioned that such help needs to be offered on a personal level
and Parent 11 advised that the presentation of formative parenting
education must be kept simple and brief. Among those who identified
younger parents as most needing formative parenting support for their
role of providing the foundation for the whole person development of
their children was a mother who offered the following reason:
Mainly there seems to be a lack of group support from the family
anymore. Everybody is in different states. There is no more
drawing upon grandparents for advice or seeing what your
parents did. . .. There are no close relations that I can pattern
myself upon. In olden days people stayed where they were. They
had grandparents and great-grandparents. You had a network to
draw upon as a support group and this is more or less gone .... I
think parenting courses would help, especially this generation
now. I am one of the 60's generation and I think we need help
too because we were always so wild and free. It was a different
time-- before boundaries. (Interviewee 7)
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Lastly, one couple expressed their personal conviction that a need exists
to provide parents with formation information like the kinds of issues
discussed in the interview. The father spoke from his experience:
We do need help because I do not know and I am confused about
what we really need or don't need .... We wish we knew those
things [the issues raised in the Questionnaire] in the beginning
long before we had N .... The result I will say when I look back
today is not very good forN. (Interviewee 10)
At the conclusion of the interview he said:
I want to add one thing. I think we need all kinds of information
to teach the children. If nobody tried to do these things, most
parents like us just try to work it out by ourselves and I don't
think it is really fair. If somebody really paid attention to help
parents like in the school, they would have some off-time
program just for the parents and let parents talk about the things
that they do not understand or they are confused about or if they
want to know which way is better. I think this is very important.
(Interviewee 10)

Interview Question 9

For what child-rearing practices or parenting issues
would you welcome information or assistance?
On the Parenting Practices Questionnaire the respondents
indicated for which of the 50 parenting practices they desired help or
information. Those results are displayed in Table 21 (Appendix J) and
discussed in Research Question 4. A summary of the response pattern
for the parent interviewees regarding the number of parenting practices
for which they desired help is displayed in Table 18. Beyond that, the
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interviewee was invited to identify areas of personal concern for which
he/she would appreciate information or formation. Issues which
surfaced with the greatest frequency are also reported in Table 18.

Table 18
Response Patterns of Parent Interviewees on the Previously Completed Survey
Questionnaire and durin~ the Interview Re~arding Parentin~ Practices for which
Information is Desired, N=12
Item

1.

Concerns

f

%

Response Pattern of the Interviewees on items 1-50 of the Parenting Practices

Questionnaire to the Scale C question: "Do you desire assistance or information for this
parenting practice?"
0 areas

4

33

1 - 19 areas

4

33

20-39 areas

2

17

40-49 areas

1

8

50 areas

1

8

2.
Response Pattern to the Interview Question: "For what child-rearing practices
or parenting issues would you welcome information or assistance?" Two of the
interviewees did not respond. The repeated concerns from 10 of 12 interviewees are
summarized.
fostering self esteem

8

80

discipline

3

30

conscience formation

3

30

angry behavior

2

20
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As is evident, the primary concern of the interviewees was a
desire for information and assistance to foster the self esteem of their
children as noted by 80% of the interviewees. Thirty percent of the
parents expressed the desire for help in the areas of both discipline and
conscience formation and 20% requested information on working with
and directing the angry behaviors of their children. These results
parallel the research reported for Questionnaire item number 54 that
was summarized earlier in Table 13.
Other issues that surfaced included: dealing with homework,
fostering initiative, direction for positive parenting, setting limits,
applying consequences, developing a sense of self, sex education issues,
engendering respect for others, honesty, teaching a child to focus on
"what is", setting realistic goals, effective communication, dealing with
sibling rivalry, fostering age-appropriate independence, teaching
problem solving skills, direction in peer relationships, and guiding
moral decision making.

Interview Question 10

Please examine the Parenting Practices Questionnaire
that you completed and returned to me in March 1994.
Column C asked the question: "Do you desire help or
information for the practices?" If you indicated "NO"
as a frequent response, will you please share your
reason or reasons for choosing the NO response.
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As reported in Table 18, one-third of the interviewees indicated
that they desired no help from the Catholic school regarding the
parenting practices included in the Questionnaire. Their reasons
included: not wanting "outside sources" to teach parenting skills (Parent
5), being too overwhelmed and confused to respond (Parent 10), having
adequately parented four children, the oldest being 21 (Parent 9), and a
strong personal background from which to draw and pass on to children
(Parent 12).
Two-thirds of the parents desired assistance in some, many or all
areas of parenting. They did, however, express why they chose the NO
response for some issues and those explanations include: not liking the
way the school handled other school-related issues (Parent 3), not
having a difficulty with the particular practice (Parent 2), feeling that it
is not the responsibility of the school (Parent 7), believing that only
new, young parents have need of formative parenting (Parent 1) and
having out-lived the need for help in a particular area, or thinking that
the issue is too personal to have the school involved. The latter two
explanations for not seeking formative parenting assistance from the
Catholic school were expressed succinctly by one parent:
The 'no' can mean several things. It can mean that I do not have
a problem with this issue because my child does not seem to have
a problem with this situation or I might have had that problem
five years ago but my child is past that stage so it is not an issue
now. It can mean that I don't think the school should get involved
because it is a personal issue. Or it can mean that I do not want
any help in that area. (Interviewee 2)
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One parent who has had experience with STEP workshops suggested
that because some parents may lack exposure to what the items really
mean, they may not know that they need the help. She expressed a
strong need to sensitize parents to the kinds of issues included in the
Questionnaire. She believed that unless respondents had some
experience of effective parenting training in their background they
would have failed to recognize the full impact of each question in the
survey. She cautioned:
I think parents lack knowledge of what you are talking about. ...
I have gone through a series of training for self esteem,
discipline, and the STEP method was so involved that I am
familiar with what you are talking about. But, if you have never
gone through that type of training, then I do not think anyone
would know what you are really talking about. They need to
know. I thought I knew until I went through that. Now, I feel
like I need to know more. (Interviewee 4)

Additional Input from the Interviews
At the conclusion of each interview the researcher asked if there
was anything that the parent desired to add to the interview data. Fifty
percent volunteered suggestions that include the following
considerations:
1. Disseminate formation information to support step-parents as
well as parents who were not, themselves, born, raised or educated in
the United States.
2. Target the following areas of concern: learning to encourage
consistently rather than degrade children, help children to live up to
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their potential, provide a positive, optimistic home environment, teach
children the tools and skills needed to cope with conflict, being too
sensitive, being picked on and feeling frustrated, learn a variety of ways
to respond to pressures and problems in life, and teach children how to
cope, compensate and overcome difficulties.
3. The school, parish and family must work together.
4. Consistency in parenting practices is most important to child
development.
5. Emotional availability to children is more important than
physical availability; parents need to have patience, listen and be
emotionally available to their children.
6. It is important to provide teacher inservice on the parenting
skills included in the Questionnaire for two reasons: (a) the teacher
should function that way in dealing with children and (b) the teacher
needs to pass on to parents what it is that parents could be doing to
foster the holistic development of their child.

Summary of the Major Findings
In both the Questionnaire and Interview responses, parent
perceptions were more representative of mothers than fathers and the
majority of respondents were Caucasian. The proportional
representation on both demographic characteristics was similar in both
the Questionnaire and Interview responses. On the Questionnaire,
ethnic participation was very representative of the diocesan proportions
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with the exception of African Americans who comprise 2.6% of
diocesan school parents but only I% of the subjects in the study. In the
Interviewing, however, Hispanics were under represented by 12% in
comparison to the ethnic composition of the diocese. Asians were over
represented by 5%. In both Questionnaire and Interviews, the majority
of parents were between the ages of 35 and 44; they had 14 or fewer
years of experience as parents; 6 or fewer years of parental experience
with a Catholic school; completed a master's degree program; and were
more affluent than was predicted by school SES.
Three hundred seventy-one subjects were selected to receive the
Parenting Practices Questionnaire. Attrition due to transfer since the
time that schools provided directories to the researcher and language
difficulty of some of the parents selected affected participation in the
study. The overall return rate of Questionnaires was 96%; the actual
participation rate of 94% represented 332 subjects who completed the
Parenting Practices Questionnaire. The Questionnaires were handdelivered to the students by the researcher.
Questionnaire data reflected that parents feel the school functions
at least fairly well as an agent of formative parenting. In contrast,
Interview data suggested that the majority of parents (83%) perceived
that they have not been well helped by the Catholic school but evaluated
high because they are pleased with the school atmosphere, the academic
program, or because they consider themselves helped vicariously by
teacher behavior with their children. Parents felt that all five subscales
(Family Socialization, Pro-Social Behavior, Democratic Family
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Atmosphere, Self Esteem and Identity Formation) were of nearly equal
importance to the total formation of the child. Two tendencies
emerged, however, around the subscale of pro-social behavior. A
statistically significant difference among SES groups was found for the
subscale mean of pro-social behavior. This suggested that the lowest
SES group considered pro-social behavior more important to the
holistic formation of a child than did the other two groups. Also, a
tendency was observed which suggested that Caucasian parents were less
concerned about pro-social behavior than were the minority ethnic
group parents. These patterns invite further study.
The data from Research Question 4 was based on an analysis of
the 50 items of the Questionnaire to the Scale C question: "Do you
desire assistance or information for this parenting practice?" An
examination of the means and standard deviation of each of the 50 items
indicated that, generally, parents did not seek help or information from
the Catholic school for their parenting practices. This finding contrasts
with the data that surfaced from Questionnaire item 53 in which 65% of
the parents reported that they did want school assistance in knowing
how to provide the kinds of parenting practices included in the
Questionnaire. In addition, examination of the response patterns
relating to the desire for school assistance and years of experience in the
role of parent suggested that younger, less experienced parents
requested more help than more experienced parents. Furthermore, the
response to Questionnaire item 54 illustrated that the majority of
Questionnaire respondents (83%) would like information about some
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aspect of parenting, particularly self esteem, discipline, sibling rivalry,
peer relations, conscience formation or angry behavior. The majority
of parents (80%) who participated in the interview process support
these findings.
Interview data addressed the need for formative parenting. The
majority (83%) of Interview participants affrrmed the need to prepare
parents for their role of providing the foundation for the whole person
development of a child. In regard to the parent process of establishing a
foundation for family socialization within a child, the vast majority of
interviewees (92%) failed to articulate an intentional process of shaping
family socialization although they suggested some descriptive
components of socialization. Generally, the interviewees did not
demonstrate knowledge of the ideas included in family socialization as
identified by the researchers cited in Chapter 2. The same was true of
parent responses to the Interview question regarding pro-social
behavior. A lacuna exists between the parent responses and the
literature summarized by Webb (1989) which may suggest a need for
formative parenting in the area of pro-social behavior.
The literature (Adler, 1927,1956; Dreikurs, 1958, 1964;
Dinkmeyer, 1965; Dinkmeyer & Dinkmeyer, 1983) suggested a
theoretical context within which to establish family atmosphere and self
esteem that is conducive to the holistic development of a child. Mention
of most of those components were absent in the interview discussions on
the topics of family socialization and the fostering of self esteem
although individual parents introduced isolated components.
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Interestingly, in the open-response option of Questionnaire item #54,
the majority of parents (56%) requested School assistance on the issue
of self esteem.
Related to the issue of fostering healthy self esteem is the issue of
identity formation from which questions related to the development of
initiative and industry evolved. With the exception of two interviewees
who expressed unawareness and inadequacy related to establishing the
foundation for initiative, the remaining parents (70%) identified the
need to expose children to new ventures as a primary way of fostering
identity. No other suggestion surfaced as a majority opinion. Fifty
percent of the interviewees noted that "follow up," staying with the
child through a project, was a component of industry development.
Beyond that component, however, parents did not indicate a pattern,
approach, or intentional process for the fostering of industry although
single suggestions emerged on an individual basis from the twelve
interviewees.
Data from Questionnaire item 52 identified how well the Catholic
school functioned as an agent of formative parenting for each
respondent. On the basis of that data, participation in a private
interview resulted from a purposive stratified sampling of respondents.
Four interviewees had chosen the response "Not at All"; four chose
"Fairly Well" or "Not Very Well" and four reported "Very Well". An
examination of the response given to that question during the interview
survey, however, revealed variation in the personal response given in
the Questionnaire. The majority of interviewees (83%) reported that
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the Catholic school did not help them well in matters of formative
parenting although some of those parents (50%) qualified their
evaluation by suggesting that the school tries but is ineffective, or that
the school provided help for a child, or that they, the parents, receive
vicarious help by the formation that their child receives from the
school.
With the exception of one parent who expressed that formative
parenting is probably unnecessary for private school clients, the vast
majority (92%) of the interviewees verbalized a need to provide parents
with the kinds of formation information related to the issues included in
the interview: family socialization, pro-social behavior, democratic
family atmosphere, self esteem, identity formation, and the development
of initiative and industry. Generally, parents advised that the ideal time
to provide such opportunities occurs at or before the time of birth and
in the early stages of child development.
Data from Questionnaire item 54 that surfaced child-rearing
practices or parenting concerns from the respondents parallel the
research data of Interview question 9. In both Questionnaire and
Interviews, parents identified the need for formation information
related to self esteem, discipline and conscience formation.
The last data collected in the study related to Interview question
10. Parents explained why they indicated "NO" to any or all of the
Questionnaire items in response to the Scale C question: "Do you desire
help or information for the practices?" The majority of interviewees
(67%) indicated the desire for assistance in some, many or all areas of
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parenting and explained that their "NO" choices surfaced from a variety
of reasons that include: dissatisfaction with previous dealings with the
school, having out-lived the need for help in particular areas, or
thinking that the issue is too personal for school involvement.
Lastly, four limitations surfaced during the study:
1. The first relates to a single interviewee who noted that, at the
time she submitted her Questionnaire, she had completely missed the
demographic page in her Questionnaire booklet. This may explain why
twelve other respondents also returned their Questionnaires without
supplying the demographic information desired by the researcher.
2. Beyond these thirteen parents who did not respond to any of
the demographic items, there were two demographic items to which
several other parents did not respond: yearly household income and
present geographic location. An additional 20 parents withheld
information regarding income and an additional 37 parents did not
indicate their geographic location to be urban, rural or suburban. With
the exception of these two demographic items, the respondents supplied
the information asked on the demographic page of the Questionnaire.
3. The School SES stratum in which the parents enroll their child ,
compared with the personal income reported by those parents resulted
in a third limitation. Participation in the study resulted from a
stratified, proportional random sampling based on the SES of schools in
the diocese. The determination of SES groupings resulted from a study
of the 1990 Census of Population and Housing that issued from the
United States Department of Commerce, Economic and Statistics
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Administration Bureau. The Computer Information Systems Analyst
of the diocese based the SES school groupings on census tracking of the
per capita income according to parish boundaries contained in the
diocese. Household incomes in the Diocese ranged from $30, 000 to
$150,000. Stratum 1, low SES schools, defined by expected incomes of
$30,000 to $59,999 represented 39% of diocesan school communities.
Stratum 2, middle SES schools, defined by expected incomes of $60,000
to $89,000 represented 47% of the diocesan school communities.
Stratum 3, high SES schools, defined by expected incomes of $90,000
or more represented 15% of the diocesan school communities. Personal
incomes reported on the Questionnaires and Interviews do not reflect
those proportions. Generally, personal incomes of the subjects exceeded
the expected incomes. While expecting 39% of the parents to be
representative of Stratum 1, low SES schools, in actuality there were
fewer parents who reported personal incomes in the Stratum 1 range.
Twenty-eight percent of the Questionnaire subjects and only 8% of the
Interview subjects reported Stratum 1 status. Likewise, although 47%
of the subjects ranked as Stratum 2, middle SES schools, only 29% of
the Questionnaire subjects reported Stratum 2 status and 50% of the
Interview subjects reported a personal income of Stratum 2 status.
Lastly, 15% of the parents ranked as Stratum 3, high SES schools.
However, 33% of Questionnaire subjects and 42% of Interview subjects
reported yearly household income to be within or beyond a Stratum 3
income status. The population of both Questionnaire and Interview
participants is more affluent than predicted by their school of
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enrollment. In fact, there were more than twice as many high SES than
predicted among both the Questionnaire and Interview participants.
Two Interview subjects (16%) were an exception to this. They reported
a personal income below that of the school communities in which they
live.
4. Lastly, information given during two interviews may suggest a
limitation to the study. The two couples, both Asians, shared that they
received no parent formation help from the Catholic school but loyalty
and respect suggested to them the need to indicate high ratings on the
Questionnaire for school helpfulness in assisting them in knowing how
to practice the kinds of behavio.rs included in the Questionnaire.
Therefore, both interviewees assigned the "Very Well" rating to each of
the 50 items in the Questionnaire. An analysis of variance between the
variables of ethnicity and the school helpfulness related to pro-social
behavior revealed that the mean for the group of Asian parents (3.21)
was slightly higher than for Hispanic, African American or Caucasian
parents (3.02). Although the difference was not statistically significant,
it may indicate a pattern. The insights gleaned from the interviewees
suggest further study.

CHAPTER V
CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS
Restatement of the Problem
The holistic, integrated development of children directly affects
the future of society (Leo XIII, 1878; Paul VI, 1967). Quality
parenting is essential to the welfare of society and yet it is the least
prepared-for profession (Abidin, 1982; Dinkmeyer, 1965; Hicks &
Williams, 1981; Pius XI, 1929; Pugh, 1983; United States Catholic
Conference, 1992; Wolfendale, 1983). Parent formation directly relates
to the hope of future generations and yet, parents report that they are
experiencing confusion, inferiority, limitation and bewilderment in
promoting the unique life formation needs of their children and they
approach their vocation conscious of their limitations (Congregation for
Catholic Education, 1977; Hicks & Williams, 1981; National Conference
of Catholic Bishops, 1972; Nowak, 1986; United States Catholic
Conference, 1979; Yankelovich et al. 1977).
Parent education is a matter of deep concern and the focus of
varied sources: public access magazines that address multiple aspects of
child-rearing, formation and socialization, numerous self-help parenting
books, family support centers, parent study groups like STEP
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(Systematic Training for Effective Parenting) and PET (Parent
Effectiveness Training), workshops, video seminars, television and
radio talk shows, and professional periodicals. The common goal at
each level is to support parenting: the behavior of parenthood that
encompasses the parent role and integration of parental behaviors into
an established role set so that the parent becomes comfortable with his
or her identity as parent (Mercer, 1985).
Current research indicates that formative parenting has a positive
effect on child development (Huhn & Zimpfer, 1989). Vatican Council
II ( 1965 [A]) hailed parents as the primary educators of their children
and declared the educational role of the Church in supporting and
guiding personal formation. The Council and subsequent documents
(Congregation for Catholic Education, 1977; John Paul II, 1988;
National Conference of Catholic Bishops, 1988; United States Catholic
Conference, 1976) identified the Catholic school as a formation agency
of special significance "because of the inadequacy of the family and
society" (Congregation for Catholic Education, 1977, #45) to promote
the holistic formation of children that is so vital to true, personal
fulfillment and the welfare of society. The National Conference of
Catholic Bishops (1972, 1988) challenged the Catholic school, as the
educational arm of the Church, to nurture parents in their vocation by
providing formative support. It was the purpose of this study,
therefore, to evaluate the responsiveness of the Catholic school to this
challenge and the effectiveness of the Catholic school to function as an
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agent of formative parenting as perceived by parents of elementary
school children in K-8 Catholic schools.

Conclusions and Implications
The final message of Vatican Council II addressed youth as the
hope of our future and uttered the solemn reminder: "It is you who,
receiving the best example of the teaching or your parents and your
teachers, are to form the society of tomorrow. You will either save
yourselves or you will perish with it" (Paul VI, 1966, p. 736). Quality
parenting is integral to the holistic formation of which the Pontiff
speaks. It is a parenting rooted in sound principles of psychosocial
development (Congregation of Catholic Education, 1977; National
Conference of Catholic Bishops, 1972; Vatican Council II, 1965 [A]).
This study revealed agreement among parents about the
importance of parenting practices and psychosocial developmental
factors that psychologists associate with effective parenting and child
formation as well as parent-expressed need for formative parenting
issues that transcend SES, ethnicity, parental experience and parental
education. On the basis of the data reported in Chapter Four of this
study, conclusions can be drawn from the findings regarding parents
and their perceptions of the responsiveness and effectiveness of the
Catholic school to function as an agent of formative parenting. These
conclusions suggest implications and recommendations for the future
that call for a revitalized response on the part of the Catholic school to
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nurture parents in their vocation by providing formative support.
Following are the conclusions and implications presented according to
the research questions that formed the direction of this study.

Research Question 1

To what degree does the Catholic school function as an
agent of formative parenting as perceived by parents of
elementary school in K-8 Catholic schools.
Responses on the Questionnaire were generally high, reflecting
that parents feel the Catholic school functions at least fairly well as an
agent of formative parenting. The lowest five behaviors where parents
felt the school could possibly provide more parenting assistance
involved democratic family atmosphere, socialization, and identity
formation. lt is noteworthy that both democratic family atmosphere
and socialization issues contribute to the formation of identity that is the
core component of psychosocial development. The findings imply a
need to clarify the elements of identity formation and communicate such
information and strategies to parents.
Parents felt that the school was most helpful in nurturing the
spiritual needs of the child, modeling sharing and respect, giving
practice in positive social behavior, and connecting the child's choices
with both consequences to self and others. While this evaluation on the
part of parents is complimentary to the Catholic school, at the core of
this study is recognition that parents must be the instruments of this
formation for their children. Some parents may need assistance,
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information or challenge in order to be intentional in the process of
providing such formation to their children.
The Interview data provided some contrast to the Questionnaire
data in that the majority of parents interviewed (83%) expressed that the
Catholic school did not function well as an agent of formative parenting
for them but that other motivations led them to give high evaluations to
the school on the Questionnaire not because the school helped them, the
parents, to know how to practice the behaviors effectively but because
(a) they were pleased with the atmosphere of the school, (b) they were
appreciative of the academic program or (c) they believed that the
school directly helped their children in the kinds of parenting practices
listed in the Questionnaire. In fact, (58%) of the interviewees chose the
"Fairly Well" or "Very Well" rating for the school on the Questionnaire
but in the Interview process responded "Not At All". This phenomenon
of inconsistency in evaluating the degree to which the Catholic school
functions as an agent of formative parenting may be further explained
by the reasoning of four interviewees:
1. Two of the 12 families that formed the Interview sample were
Asian. In both cases, both parents participated in the Interview. Both
couples explained that they received no parenting formation from the
Catholic school but loyalty and respect prompted them to give the
superior rating consistently.
2. One interviewee who had participated in a parenting workshop
series conducted by the STEP program (Systematic Training in
Effective Parenting) suggested that her STEP experience permitted her
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to be critical of the school in a way that she could not have been prior to
participation in the STEP program. She believed that her experience of
the STEP program gave her a fuller understanding of the meaning
included in the Questionnaire practices. Consequently she was aware
that the school did not assist her in those ways. She suggested that
without her involvement in the STEP program she would have given the
school more positive ratings because she would not have realized what
she was missing.
3. One couple expressed that they interpreted the Questionnaire
Scale B question "How well does the Catholic school assist you to
demonstrate the practice effecti~ely?" to mean how well the school itself
helped the child directly. They did not understand it to mean how well
the school has helped the parent directly.
The unsolicited written comments that 15 respondents included in
their returned Questionnaires expressed the perception that formative
parenting assistance is not provided by the schools of those respondents
but is desired by those respondents and viewed as a need. If the
comments of those respondents and the parent interviewees were
representative of the population rather than aberrations, those comments
suggest that the Catholic school has not functioned well as an agent of
formative parenting for parents of elementary school in K-8 Catholic
schools in a small diocese in northern California. This invites the
development of a comprehensive program of direct services to parents
that supports parent adequacy to provide for the holistic, psychosocial
development of their children.
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Research Question 2

From parenting factors suggested by the psychological
community, what parenting factors do parents identify
as important in the total formation of their child?
Parents felt that all five subscales (Family Socialization, ProSocial Behavior, Democratic Family Atmosphere, Self Esteem and
Identity Formation) were of nearly equal importance to the holistic
formation of their child or children. Interestingly, the means of the
importance of the factors were substantially lower than for the analysis
of how well the school was assisting with knowing how to practice the
behaviors effectively. The subs·cale means indicated that the parenting
factors suggested by the psychological community were sometimes
important rather than always important, rarely or never important.
Perhaps parents considered the "sometimes important" response more
realistic than the "always important" option and, if that is so, there is
little else to comment. However, if the "sometimes important" response
indicates that parents consider the practices relative, this raises a
question regarding consistency in parent practice. Consistency is
essential to the formation process and psychosocial development of
children. Several interviewees also highlighted the need for consistency
in parenting practices. As a need, then, or at least as a caution, the
Catholic school would serve parent needs well by communicating basic
child needs for psychosocial development and underscoring the need for
consistency in practice in order to establish within the child a sense of
security and limitation which are components of identity formation.
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Another question arises from this data related to the comparison
of the means of the importance of the parenting factors to the evaluation
of how well the school assists with those factors. One might imply from
the data that the school places more emphasis on the factors than the
parents consider necessary or important. This raises an interesting
question that invites further study. One might ask: Does the Catholic
school identify certain parenting practices to be more necessary to the
holistic formation of children than do parents?

Research Question 3

How well does the Catholic school assist the parent to be
effective in those areas of parenting that parents
identify as important in the total formation of a child?
The study illustrated that parents were appreciative or at least
uncritical of the efforts of the Catholic school to assist them to be
effective in the areas of parenting that they, the parents, identify as
important to the total formation of their child or children. The biggest
difference in ranks between parent perceptions of school assistance and
importance of the parenting factors occurred for the self esteem
subscale that was perceived as fourth in importance but first in how well
the school assisted parents. Parents rated self esteem as the factor for
which they received the most school assistance and, in an open-ended
question on the Questionnaire, parents identified self esteem as the most
noted concern for which they seek future assistance. This suggests that
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parents are in need of formative help in order to establish a foundation
for self esteem and to know how to foster continued growth in healthy
self esteem as their child or children grow.
Data from research question 2 also demonstrated that parents
considered the subscale of family socialization least important and least
assisted by the school (although still relatively "well-assisted"). Since
socialization in the family provides the foundation for self esteem and
pro-social behavior outside the family, care ought to be given to
sensitize parents to the components and process of establishing healthy
socialization for their child or children.

Research Question 4

For what parenting practices do parents want formative
assistance?
Four measures were used to answer this question: (1) the
Questionnaire Scale C issue: "Do you desire help/assistance in this
parenting practice?" applied to each of 50 items, (2) Questionnaire item
53: "Do you want the Catholic school to help/assist you in knowing how
to provide the kinds of parenting practices that are contained in this
questionnaire?" (3) Questionnaire item 54: "For what child-rearing
practices or parenting issues would you welcome information or
assistance?", and (4) Interview question 9: "For what child-rearing
practices or parenting issues would you welcome information or
assistance?" Questionnaire responses suggested that parents were
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ambivalent about receiving help with most of the 50 practices included
in the Questionnaire and generally did not seek formative assistance
from the Catholic school. This finding is challenged by the data from
Questionnaire item 53, a summary item, in which (65%) of the parents
reported that they did want school assistance in knowing how to provide
the kinds of parenting practices included in the Questionnaire. This
position was further supported by data from the Interview survey.
Eighty percent of the parents who participated in the Interview process
requested formative assistance. In addition, the response to
Questionnaire item 54, an open-ended question, illustrated that the
majority of Questionnaire respondents (83%) would like information
about some aspect of parenting, particularly: self esteem, discipline,
sibling rivalry, peer relations, conscience formation or angry behavior.
The inconsistency in the data that surfaced in the four measures
may suggest that, in general, parents do not recognize a need for help at
this point in their parenting, at least not for the specific parenting
practices included in the questionnaire. However, they identified other
issues for which they would welcome information. Interviewees
suggested during the Interview process that experienced parents passed
their time of need for the basics included in the Questionnaire. Several
interviewees suggested that new and inexperienced parents would
benefit most from formative parenting education. This invites program
preparation and transmission to new, inexperienced parents while, at the
same time, offering formative parenting sessions in the areas of interest
that respondents identified through both the Questionnaire and
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Interview process: self esteem, discipline, sibling rivalry, peer relations,
conscience formation and angry behavior.
An additional implication arose from the interview process
related to the need for formative assistance. If the parent interviewees
were representative of the parent population, there exists a need to
provide parenting inservice on the components and intentional processes
involved in establishing the foundation of socialization, pro-social
behavior, democratic family atmosphere, self esteem and identity
formation. As the data revealed, most of the interviewees (92%) failed
to articulate or indicate confidence about concrete ways of fostering
such development in their child or children. Parents articulated isolated
components of a democratic family atmosphere, self esteem and identity
formation but, for the most part, an intentional approach, definition or
process to foster these factors or establish a foundation for them within
their child seemed absent. This lacuna suggests a definite need to expose
parents to the components of psychosocial development and to suggest
concrete ways to foster and maintain the holistic development of their
children in age-appropriate ways. This study suggests themes for a
concrete response to meet the needs of parents for such formative
parenting information and experiences. The themes need to be extended
into "parent friendly" materials and/or presentations.
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Research Question 5

Is there variability in the parent identification of
effective parenting factors due to the following
demographic features?
A. socio-economic status
B. ethnicity/race
C. parental experience
D. education of parents
Variability in the parent identification of effective parenting
factors was limited to the subscale of pro-social behavior. Two
significant results were found. For the variability of SES, the lowest
SES group considered pro-social behavior more important to the
holistic formation of a child than did the other two groups. It appeared
that there were some differences among ethnic groups related to the
importance of pro-social behavior. However, the group sizes were too
uneven to draw any firm conclusions. For the variability of ethnicity,
Caucasian parents appeared less concerned about pro-social behavior
than were the minority ethnic group parents. No other statistically
significant differences were found among the subscales of effective
parenting factors grouped on the basis of demographic factors.
These results suggest the need to balance ethnic group sizes in
follow up studies in order to determine if the results of this study are
singular to the study or representative of patterns within the lowest SES
families and among ethnic groups. If it is true that pro-social behavior
is more important to the lowest SES groups, three questions surface: (1)
Does the data suggest a need to provide more formative assistance in
this subscale to parents of low SES schools? or (2) Does the data suggest
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a need to increase sensitization in the area of pro-social behavior to
parents in the middle and high SES groups? or (3) Does the data mean
something all together different? The question needs further study.
Also, if it is true that Caucasian parents are less concerned about prosocial behavior than minority parents, does that suggest lack of need or
increased need for parent education regarding the development of prosocial behavior among Caucasian families? This question, too, invites
further study.

Research Question 6:

Is there variability in the parent-expressed desire for
assistance in parenting practices due to the following
demographic features?
A. socio-economic status
B. ethnicity/race
C. parental experience
D. education of parents
No statistically significant variability in the parent-expressed
desire for assistance in parenting practices was found among
demographic groups. However, an examination of the response patterns
related to years of experience in the role of parent suggested a tendency
that younger, less experienced parents requested more help than other
parents. It follows, then, that younger, less experienced parents may
most need and appreciate formative parenting. This suggests the need to
target that parent population in the design of formative parenting
programs. This direction compliments the advise of parent interviewees
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who suggested that formative parenting opportunities are most
appropriate at or before the time of birth and in the early stages of child
development. Therefore, an implication of this study might include
establishing formative parenting experiences during pre-natal care, at
birth, during early childhood, and throughout the school-age years of
the child, as well as at appropriate times when adult catechesis is needed:
marriage preparation and on-going formation programs related to
children's reception of Baptism and the Sacraments of Eucharist,
Reconciliation and Confirmation.
Lastly, the majority of interviewees (67%) indicated the desire
for assistance in some, many, or all areas of parenting included in the
Questionnaire. They also explained that their "NO" choices surfaced
from a variety of reasons that include: dissatisfaction with previous
encounters with the school, having out-lived the need for help in
particular areas, or thinking that the issue is too personal for school
involvement. If the interviewees were representative of the parent
population, they support the need to provide formative parenting
education and to elicit from the parent clientele what issues they most
desire to include in the formative sessions.

Parent-Su~:~:ested

Implications

In conclusion, additional implications for the future that are
worthy of consideration and action evolved from the parent interviews:
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1. It was suggested that step-parents and parents who are not
products of American family life may have special needs regarding
parent formation. This caution invites attention and sensitivity.
2. It was suggested that parents need tools or skills to teach their
children how to cope with conflict, pressure and frustration, as well as
the ability to prepare children with a mind-set to overcome difficulties
and an awareness of healthy compensation possibilities.
3. The need for consistency in parenting practices surfaced from
several parents during the interview process as well as recognition that
emotional availability to children is more important than physical
presence.

4. It was suggested that formative parenting is the

responsibility of the parish community: family, school and Church.
5. It is important to provide teacher inservice on the parenting
skills included in the research so that (a) the teacher can function in a
like manner in dealing with the children and (b) the teacher can pass on
to parents what it is that parents could be doing to foster the holistic
development of their child.

Recommendations for Practice
The fmdings, conclusions, and implications of this study invite
further research and authorship in the field of parent formation and
inspire formative parenting presentations to educate parents at the need
levels of prevention, support or remediation. The recommendations
proceed from a twofold recognition:
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1. Catholic Church literature acknowledges the primary right
and duty of parents to provide whole person formation for their
children while reserving the office of educating to the Church
(Congregation for Catholic Education, 1988; John Paul II, 1981; John
XXIII, 1963; Leo XIII, 1878, 1880; National Conference of Catholic
Bishops, 1972; Paul VI, 1967; Pius XI, 1929, 1930; Pius XII, 1943;
United States Catholic Conference, 1979; Vatican Council II, 1965 [A],
[B]).

2. The Church views the Catholic school as the educational arm
of the Church. The Congregation for Catholic Education (1988)
synthesized the role of the Catholic school: "The Catholic school finds
its true justification in the mission of the Church. Through it, the local
Church evangelizes, educates, and contributes to the formation of a
healthy and morally sound life-style among its members" (#34).

Recommendations, therefore, are addressed to six institutions who
exercise responsibility to direct the individual and social formation of
souls. These recommendations take the form of statements suggesting
action and reflection aimed at improving existing practices and attitudes
regarding, specifically, efforts of the Catholic school to assist or
prepare parents to fulfill their vocation of establishing the foundation
for the psychological, social, spiritual and moral development of their
child. Each recommendation is consistent with the direction provided
by the National Conference of Catholic Bishops (1972):
It is essential that such programs recognize not only the particular
needs of adults, but also their maturity and experience. . .. For
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this reason adult programs must be planned and conducted in
ways that emphasize self-direction, dialogue, and mutual
responsibility. (#44)

The Church
1. The Bishops of the United States might establish a National
Office for Formative Parenting as a source or center for the
development of a comprehensive program of formative parenting that
spans birth to high school age minimally so that parents and diocesan
agencies will know where to tum for help and support at each stage of a
child's development.
2. Diocesan offices for Parish and Pastoral Ministry might
expand Family Life Ministry by making available to the local parishes a
developed, comprehensive program of formative parenting which
includes guidelines, resources, consultants and speakers.
3. Local parishes need to assess the formative parenting needs of
their parishioners and develop immediate and long range plans to meet
those needs.
4. Local parish Family Life Groups might consider clustering
with nearby parishes to provide a salary to secure a full time consultant
to develop a comprehensive program of formative parenting that would
address the needs of the parents.
5. Church leaders on all levels (universal, diocesan, local) need
to provide for a comprehensive program of formative parenting that
can be advertised at the time of marriage preparation and integrated
into Baptism preparation.
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The National Catholic Education Association
1. The National Catholic Education Association might establish
an office of formative parenting from which publications, consultation,
and programs can be developed, advertised and offered nationally
through the institution of the Catholic school.
2. The National Catholic Education Association might establish a
position for a consultant of formative parenting to design a
comprehensive program to be communicated through existing vehicles:
Link, a newsletter for parents which is distributed through the
Department of Elementary Schools or The Family Piece which is
published by the Department of Religious Education.

Diocesan Education Offices
1. Superintendents of diocesan offices of Catholic education need
to provide inservice for Principals regarding formative parenting
education and resources.
2. Diocesan offices of education need to help principals to
generate a creative response to provide formative parenting support to
parents without adding additional burden to teachers.
3. Diocesan education offices need to sponsor forums and
opportunities to acquaint school faculties with theories of psychosocial
development that enable teachers to identify factors in the school and
classroom that support healthy psychosocial developmental growth
within a student and prepare teachers to assist parents in correlating
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home factors that promote optimum psychosocial development within
their child.
4. Diocesan personnel might recruit a consultant for formative
parenting who will develop a diocesan-wide response to the needs for
formative parenting education and provide such formation.

University Programs for Catholic Educational Leadership
Catholic universities that offer programs in Catholic school
leadership need to expose administrators to information that focuses on
the issues specific to student, parent and faculty needs related to
formative parenting.

Religious Congregations Which Sponsor Schools
1. Religious congregations which sponsor, own or direct schools
need to prepare their personnel to fulfill the Church's mission of
preparing parents to fulfill their role of providing for the holistic
development of their children.
2. Religious congregations need to recognize formative parenting
as vital to the welfare of souls and society and make the necessary
sacrifices to respond to this need.
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Catholic Elementary School Principals
1. Principals need to realize that the Catholic school is the
educational arm of the Church and, as such, is to serve as an agent of
formative parenting.
2. Principals need to recognize the necessity to provide a
comprehensive program of formative parenting that addresses the preschool formation needs of parents as well as the needs of parents whose
children are of school age.
3. Principals may need to be creative in providing for formative
parenting due to the limitations imposed by finances, personnel, time,
resources and size of school population. Creative responses might
include uniting with other schools to provide a single resource to
coordinate and present formative parenting education.
4. Principals need to prepare their faculties to be intentional
regarding the establishment of factors in the school and classroom that
support healthy psychosocial developmental growth within a child.
5. Principals need to offer faculty inservice that will prepare
teachers to assist parents in correlating home factors that will promote
optimum psychosocial development within their child.

Other School Related A~encies
1. School Accreditation Associations need to expand accreditation
self-study instruments to incorporate formative parenting as a
component of the self-study of a school.
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2. School Boards need to include in their evaluations the
effectiveness of the local school to meet the formation needs of its
parents and students.

Recommendations for Further Research
This study generated valuable data. Findings and implications of
those findings yield important information about the perceptions of
parents whose children are enrolled in K-8 schools in a small diocese in
Northern California. The study reported parent perceptions related to
parenting practices they consider most necessary to their process of
fostering the holistic development of their child and included parent
perceptions of how well the Catholic school serves as an agent of
formative parenting. Suggestions emerge from the study for future
research directions that build upon, extend, and expand the findings
revealed by this study. The following suggestions are proposed:
1. Replicate the methodology and analysis procedures with
parents of elementary school children in another diocese in order to
determine if the same findings hold true for both groups.
2. Replicate the methodology and analysis procedures with
parents of elementary school children in several geographic regions of
the United States in order to determine if the same findings hold true
for all groups.
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3. Pursue the same research question with a different
methodology, for example, participatory research, to determine if
similar findings result.
4. Pursue the same research question with the same methodology
but add clarity to the Scale B (School Helpfulness) question by
rephrasing it to read: "Since you became a parent, how well has the
Catholic school formed your ability to know how to practice the
following behaviors?" Determine if the findings remain congruent with
those resulting from this study.
5. Pursue in depth one or two of the findings resulting from this
study to deepen the understanding of those results and to determine
more extensively the implications and potential applications of those
findings. For example:
a.

Do parents in the low SES group consider pro-social
behavior to be more important than parents of average and
high SES groups?

b.

Are Caucasians less concerned about the development of
pro-social behavior than other ethnic groups?

c.

Is the pattern of response to Scale B (School Helpfulness)
questions of how well the School assists parents more
predictable for Asian parents than parents of other
cultures?

6. Conduct a similar study with parents of ten or fewer years of
experience to determine if the pattern suggested in this study is
predictable of parents in this age group.
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7. Survey both parents of a family separately and compare the
results to see if a response pattern is consistent or more predictive of
gender.
8. Repeat the study but control for ethnicity. Establish a
balanced, substantial subject pool within each ethnic grouping to
determine if responses are culture related.
9. Design a study to consider one or a combination of the
following questions:
a.

Do parents experience a need for parent formation?

b.

Do experienced teachers perceive that parents are in need
of parenting formation?

c.

What factors do experienced teachers cite as important to
·parent effectiveness and the holistic formation of a child?

d.

Is there congruency between the perceptions of parents and
experienced teachers regarding the areas, issues, or factors
that are important for parent effectiveness and the holistic
formation of a child?

e.

To what degree are parents empowered by collaborative
support?

f.

Does parent experience of formative parenting facilitate
the integrated formation of the child?

g.

Do parent perceptions of the need for formative parenting
differ between the geographic regions of the United States?
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h.

Does the degree to which the Catholic school functions as
an agent of formative parenting vary between geographic
regions in the United States?

1.

Do parents whose children attend Catholic schools feel
more adequate in meeting the whole person formation
needs of their children than parents whose children attend
other private or public schools?

Closin& Statement
If Catholic schools desire to be intentional about responding to the

needs of the times and the repeated mandate to enter into the saving
mission of the Church by "promoting the formation of the whole man"
(Congregation for Catholic Education, 1977, #8), then the Catholic
school must direct energy towards establishing the "formation
community" of which John Paul (1988) spoke:
What is needed is to prepare the lay faithful to dedicate
themselves to the work of rearing .their children as a true and
proper part of Church mission. What is needed is to constitute
and develop this 'formation community' which is together
comprised of parents, teachers, clergy, women and men religious
and representatives of youth. (#62)
A comprehensive program of formative parenting needs to be
made available to the people of God. It is important to the welfare of
society; it is important to the mission of the Church whose documents
affirm the Catholic school as the agent of formative parenting. Defined
by contemporary Church documents as "a privileged environment for
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the complete formation of her members" (Congregation for Catholic
Education, 1977) and the educational arm of the Church, the Catholic
school is uniquely situated to respond to this need.
Clearly, a wholehearted response to this call will require creative
discernment and planning. It ought not be expected that those charged
with full time classroom duties and school administration also be the
core providers of formative parenting programs. As John Paul
identified, a formation community is needed. The Catholic school must
extend its leadership and expertise to be a vehicle for that community
and a catalyst for its growth.
This study recommends practices that support initial
implementation phases of a comprehensive program of formative
parenting that address the psychosocial developmental needs of children
from birth to high school. May it spark further research, scholarship
and program development that will support parents in their efforts to
provide for the holistic development of their children.
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APPENDIX A
PARENTING PRACTICES PACKET
I: Letter of Introduction
II:

Parenting Practices Questionnaire (PPQ)

199

200

Appendix A
1: Letter of Introduction
Formative Parenting Research 1840 Grant Road Los Altos, CA 94024
March 1994
Dear Parent,
The welfare of our society depends upon the healthy formation of our children.
Parents are the first teachers and, therefore, parents set the foundation for the
psychological, social, intellectual, moral and spiritual development of their children.
Indeed, the role of parent is an overwhelming responsibility and yet, what preparation
do parents receive for the accomplishment of this task?
Catholic Church writings ask the Catholic School to offer support and guidance
to assist parents in their role of parenting. The encJosed questionnaire is part of a
doctoral study to determine how well the Catholic school is helping parents to feel
effective in their role of parenting and what areas of parenting can be improved upon by
the Catholic School in order to better meet parent formation needs. The Catholic
School tries to meet many needs. Consider this questionnaire like a report card that
grades one need only: help in the role of parenting so that parents feel adequate to set
the foundation for the holistic development of their children.
Completion of the enclosed questionnaire will require 30 minutes of your time.
It lists 50 child-rearing practices which some researchers consider related to the holistic
development of a child. Each item seeks three kinds of information from you:
1. the parenting practices that you believe are important to the process of
fostering the holistic development of your child;
2. the parenting practices, if any, for which you desire assistance or
information; and
3. your rating of how well the Catholic School assists you to know how to
practice effectively the behaviors that are listed in the questionnaire.
You are one of 371 parents throughout the Diocese who were selected by a
scientific, random process to participate in this study. Your response is essential to the
accuracy of the research. Your name and code number will not be involved in reporting
the data. They are used only for the purposes of collection and follow-up contact. The
responses you give will remain completely confidential.
Please complete the questionnaire and return it to your school Office by
Wednesday: March 16 in the same envelope in which it was received. Thank you.
Your gift of time and honest opinion will help countless parents and children.
God bless you. May you know daily the personal presence, support and
direction of our God as you exercise your ministry of parenting. I salute you.
Respectfully,
Sister Patricia M. McCormack, I. H. M

Parenting Practices
Questionnaire

Formative Parenting Researw:h
Sister Patricia M. McCormack, I. H. M.
1840 Grant Road
Los Altos. CA 94024-6843

N

0

.......

Parenting Practices Questionnaire
Dear Parent,
The welfare of our society is related to the healthy formation of our children. Parents are the first teachers of their children and,
therefore, parents establish the foundation for the psychological, social, intellectual, moral and spiritual development of their children.
This foundational formation of the whole child, termed holiatjc develcpnent, is rooted in the beginning years of a child's life. Indeed, the
role of parent is a profound responsibility and yet, what preparation do parents receive for the accomplishment of this task?
Catholic Church writings consistendy express respect for the vocation of parent, offer support and guidance to assist parents in
their role of parentins. and sussest that the Catholic School is uniquely suited to serve u an agent of total, personal formation. T.his
questionnaire is part of a study to detennine bow well the Catholic School functions u an agent of parent formation. Your responses on
this questionnaire will sugsest how much parentins help you have received from the Catholic School and what areu of parenting need to
be given more attention by the Catholic School.
Authors of parentins boob sunest a variety of child-rearins practices which they believe are associated with establishing the
foundation for the holistic development of a child. This questionnaire presents SO such practices for your three-fold consideration:
I. to indicate how impor1ant each practice is in your process of fosterins the holistic development of your child;
2. to indicate bow well the Catholic School assists you to know bow to pracJjce each behavior effectively, and
3. to indicate for which parentins practices, if any, you desire assisrance or information.
Your responses will be confidential and they will direct future parentins formatioo/support programs.
DIRECTIONS:
For each PARENTING PRACI'ICE, please ~a ratlnaln Column A, <CIRCLJ) a ratlnaln Column B, and
~a ratlnaln Column c.
COLUMNA
How Important Is the puent1n1 praetlee
to the hollltlc dnelopment or your child?
4=t
Alwaytlmportant
3:a
Sometimes Important
.2Rarelylmportant
1=
NeYer Important

COLUMNB
How well doel the Catholic ltbooluslst you
to how how to ppstlg the behaYior efrectiYely?
4=t
VeryWell
3Fairly Well
2=
Not Very Well
I•
NotAtAII

COLUMNC
Do you desire assistance or
Information for this
parentlna practice?
(I)

Y=YES

(l)

N=NO
N
0

N

COLUMN A.
HOW IMPORTANT IS

COLUMN

TilE PRACTICE?

SCHOOL ASSIST YOU

5

I~ I~ IqI
~
..

!A !

I

c

TO JSNOW HOW TO

COLUMN
DO YOU
DESIRE
HELP OR

PRACTICE THE
BEHAVJOR EFFECTIVELY?

INFORMATION
FOR THIS

B

HOW WELL DOES THE

I
;~ Is~ es ~~~

PRACTICE?

>-

PARENTING PRACTICES

A !

~

ei

A !

~

!

3

2

I

y

N

e..>- ..A

IE

4

4

3

2

Hotr fmpotUnt 18 It •••
I
1. to know what child bebavion are considered age-appropriate for development

4

3

2

I

2. to show/expras love and carina for my child in verbal ~ays (e. a.• words of
encouragement. sayina "I love you•, etc.)

4

3

2

I

y

N

4

3

l

I

3. to expect my child to finish an age-appropriate job, responsibility or task
that he/she bepn especially one that affects the welfare or interests of

4

3

2

I

y

N

4 3

l

I

y

N

othen <~···· cleanins up the kitchen,removina toys from the noor, etc.)

..

3

l

1

4. to give my child the f~ to explore and experiment with self-chosen,

non-harmful, qe-appropriate interests
4

3

2

I

S. to correct behavior with the explanation for why the action is/was unacceptable
rather chan merely stoppins the behavior with ~ quick remark or command

..

3 l

l

y

N

4

3

2

1

6. to provide, accordina to my child's qelevel,the structure and predictability
needed for a feelins of emotional security within my child

4

3

1

l

y

N

4 3 l

I

7. to practice parentina behavion chat foster a healthy, age-appropriate sense of
autonomy (independence, fn:edom) in my child beginnins at the toddler
stase or development

4

3 1

l

y

N

N
0

w

mLVMN A

COLUMN

BOW IMPORTANT IS
TBB PRACTICE?

~

I II
§

.~ I.. I I
.

I

SGQLUMN C
DO YOU

BOW WELL DOES THE
SCHOOL ASSIST YOU
TOUW!BQWTO
PRACTICE THE
BEHAVIOR ErnCTJVELY?

PARENTING PRACTICES

A !

How bnportant lilt •••
8. lo model helpina another penon either throulh physical or emotional support

DESIRE
HELP OR
INFORMAnON
FOR nus
PRACOCE?

I~
I
I i !C
!.. !. ~ ..~
~

A

I

e,. iI.

4

3

2

I

y

N

4

3

2

I

y

N

10. 1o communicate displeasure when my child expresses afoolish or seljlsll
desire such as demandina the use of a toy that another penon is usina

4

3

2

I

y

N

I

11. to provide opportunities for my child to feel competent by usina skills or
knowledse that be/she poaesses

4

3

2

1

y

N

2

I

12. to refrain from over-intervenina when my child is wodins on a problem if the
problem is one that my child can solve entirely or largely on his/her own

4

3

2

I

y

N

3

2

I

13. to express confidence in the abilities and worth of my child

4

3

2

1

y

N

4

3

2

I

14. to help my child to understand that beins fair does not always mean givins
all persons the exact same thinp

4

3

2

l

y

N

4

3

2

I

15. to planlaet aside time for sharina run amons family members

4

3

2

I

y

N

4

3

2

I

16. to encourage my child to ~forth his/her best effort but to acknowledge the
sood in efforts that may be leas than my child's hishest performance

4

3

2

I

y

N

3

2

I

4

3

2

I

4

3

2

I

4

3

2

4

3

4

9. to help my child to aet nuonable, ap-appropriate pis

N

~

4

3

:1

I

17. to identify the positive elements or my child's perfonnance, behavior or
choices when my child's efforts have been unsuccessful

4

3

:1

I

y

N

4

3

2

I

18. to demonstrate patience in answerins whatever questions my child asks

4

3

:1

I

y

N

4

3

2

I

19. to help my child understand the difference between intentional actions (done
on purpose) and accidental actions

4

3

:1

I

y

N

4

3

:1

1

20. to sive my child practice in positive social behaviors (e.s.• sharins. being
helpful, making up for wrongs, comforting another, etc.)

4

3

1

I

y

N

4

3

:1

I

21. to help my child understand (e.g., throush real-life examples, stories, etc.)
the viewpoints and feelings or other persons

4

3

:1

I

y

N

4

3

1

I

22. to require my child to complete regularly scheduled chorea which are equal
to his/her age and ability

4

3

2

I

y

N

4

3

2

I

23. to teach my child that he/she can make choices lhat differ from those of
other children and that differ from other members of the family

4

3

:1

I

y

N

4

3

1

I

24. to apply fair and reasonable, pre-determined COIIIeCiuenc:es to the behavior
choices of my child

4

3

:1

I

y

N

4

3

2

I

25. to expect my child to do age-appropriate things for himself/herself without
beins told or directed J>y me

4

3

2

I

y

N

4

3

2

I

26. to establish and enforce age-appropriate rules, resulations, and limits for
my child

4

3

2

1

y

N

4

3

2

1

27. to sklu response when my child jnaPlJOl!liatcly bids for my attention
(e.s.• by interruptins, whinins. tantrums, etc.)

4

3

2

1

y

N

4

3

2

I

28. to listen respectfully to the feelings of my child while requirina that such
feelings be respectfully expressed

4

3

2

1

y

N
N

0
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~ I~ ;
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A A !

4

3

2

4

3

2

I

4

3

2

4

3

4

COLUMN a
BOW WELL DOES THE
SCHOOL ASSIST YOU

COLUMN C
DO YOU
DESIRE

TO IQ!O!! DOW TO
PRACFICETBE
lEBAVIOR En'EC'I'IVELY?

INFORMADON

PARENTING PRACTICES

How bnportant II It •••
I
29. eo practice parentins behaviors that support an attitude of imb11Ja within my
my child
(lodust(y means steady application to a task; beins productive.)

HELP OR
FORTIDS
PRACFICE?

~i !! I~ ~i
.. A A !

ei

:. I.

4

3

2

I

y

N

30. to expect my child to do .:tivities (e.s.• pickins up, home\vort, chores, etc.)
that he/she is capable of doins independendy with a minimum of parent
supervision and intervention

4

3

2

1

y

N

I

3 t. to stick to the limits of behavior boundaries once they have been thoushtfully
established

4

3

2

I

y

N

2

I

32. to provide resular opportunities for my child to make ase-appropriate choices in
areas of penonal freedom where choice is appropriate (e.J., with reJUd to
clothes, hair style, play preferences, etc.)

4

3

2

I

y

N

3

2

I

33. to involve my child in choosina family responsibilities which are well-matched
to contribute eo my child's particular abilities

4

3

2

1

y

N

4

3

2

I

34. to practice parentina behavicnlhat create a sense of ~eeurity and inner trust
within my child from infancy to the present level of development

4

3

2

I

y

N

4

3

2

I

3S. to concentrate on bow the injured person feels when I need to COITeet my child
who caused hurt to that person

4

3

2

I

y

N
N

0

0\

,

3

2

I

36. to help my child learn to anticipate the needs and desires or others (e.J., to help
without always neectins to be asked)

4

3

2

I

y

N

4

3

2

I

37. to Rquire all family members, includins siblinp, to treat each other with respect

4

3

2

I

y

N

4

3

2

1

38. to encourase my child for the effort Jiven to a task repnlleu or the results of the
task

4

3

2

I

y

N

4

3

2

I

39. to anticipate the basic needs of my child (e.J., for food, love, comfort,
encourasement, suidance) and provide for thoae needs without beins asked

4

3

2

1

y

N

4

3

2

1

40. to nurture the spiritual needs or my child

4

3

2

1

y

N

3

2

I

41. to be viewed by my child as predictable (as opposed to sporadic) in meeting
his/her needs for food, clolhins, shelter and hyJiene

4

3

2

I

y

N

3

2

I

42. to teach my child to interpret constructive cridcism as an opinion about
his/her action; not an opinion about his/her person

4

3

2

1

y

N

3

2

I

43. to express love and carina for my child in non-verbal ways (lite bup,
hand aestures,lovina facial expression, etc.)

4

3

2

I

y

N

4

3

2

1

44. to practice parentina behaviors that cultivate an ase-appropriate exercise or
initiative in my child
(Initiative is the power to oriJinate aomelhina; havina the inner energy
to besin new undertakinp.)

•

3

2

1

y

N

•

3

2

1

45. to convey to my child that be/she is loved even when the actions of my child
need to be corrected

3

2

1

y

N

4

3

2

1

46. to determine the methods or leadership and authority that contribute to a
positive family atmosphere

•
•

3

2

I

y

N

•

3

2

1

~. to model sharing (Jivinsaomelhina of my own to another person)

4

3

2

1

y

N

•
•
•

N
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48. to help my child learn the connection between penonal choices and
consequences, includins the connection between his/her actions and
the effects of those actions on self and others

4

3

2

I

y

N

1

49. to involve my child in aae-appropriate ways in family problem-solvins
discussions

4

3

2

1

y

N

1

50. to communicate to my child clear behavior expectations that help my child
develop inner standards and a value system

4

3

2

I

y

N
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4

3

2

I

4

3

2

4

3

2

51.

Ho~te do you

How Important lilt •••

! ..

!

/. :l

feel about providins for the holistic development of your child/children?

~mE NUMBER OF YOUR RESPONSE.

4= VERY ADEQUATE

3= ADEQUATE

· 2= SOMEWHAT INADEQUATE l= VERY INADEQUATE

52. How well does the Catholic school assist you in tnowina how to be effective in providins for the holistic development of your child?
~NUMBER OF YOUR RESPONSE.
4= VERY WElL

3= FAIRLY Wfl.L 2= NOI' VERY WFJ.L

l=NOI'ATAIL
N
0

00

S3. Do you want the Catholic achool to help/assist you in knowin1 bow to movicle lhe kinds or parenting practices that are contained in this
questionnaire?
~YOUR RESPONSE.

(1) Yes

(2) No

S4. For what child-rearing practices or parenting issues would you welcome information or assistance? Ust, in order or importance, your
TOP THREE PARENTING CONCERNS ul!l:imlx u possible. (For eumple: sibling rivalry, discipline, lying, hostility, angry behavior,
fostering self-esteem, consc:ience formation, peer relationships, competition..&.)

______________________

PRIORITIZE YOUR TOPTIIREE PARENTING CONCERNS:
).

2·-----------~---------3. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Please continue onto the next page ...
~

DEMOGRAPHIC INFORMATION
(This infonnation is used solely for meareh purposes. Confidentiality is guaranreed.)

DIRECTIONS:
For each Item, pleue place a cheek mark (tf) before the deserlptlon that best represents your
re1pon1e.
l. Sex:

(1) _ _ Female

{2) _ _ Male
2.

A&e:

(I) _ _ younpr than 2S
(2) --25-34

(3) - - 35-44
(4) _ _ 45-S4
(S) _ _ 55 or older
3.

Rell&lou• Amllatlon:
(1) _ _ Catholic Christian
(2) _ _ Non-Catholic Christian
(3) _ _ Non-Christian
(4) _ _ NO ReliJious Affiliation

4.

Yearly Household Income:
( 1) _ _ Under $30, 000
(2) - - $30, 000 - $44, 999
(3) - - $45, 000 - $59, 999
(4) - - $60, 000- $74, 999
(S) $75, 000- $89, ()()()
(6) _ _ $90, 000- or more

5. What best describes your hlahest
Lnel or Education?
(I) _ _ FJementary School Graduate
(2) _ _ High School Graduate
(3) _ _ Colle8e Graduate
(4) _ _ Post Graduate Work
'· Pre.ent Geoaraphlc Location:
(1) _ _ Urban
{2) _ _ Rural
(3) _ _ Suburban
1. Ethnlclty:
(I) _ _ African American
(2) _ _ Hispanic
(3) _ _ Asian, Pacific Islander
(4) _ _ Caucasian; Non-Hispanic
(S) _ _ Native American
(6) _ _ OTHER:
(please specify)

N

0

I. Marital Status:
(1) _
(2) _

NeverMarried
first Marriage
(3) _ _ Single (Separated/Divorced)
(4) _
Remaniase
(5) _ _ Widow/Widower

'·

E:~pertenee

12. In what Elementary Grade(s) do you have
ehlldren now enrolled?
(Piaee a eheek (If} In eaeh eatqory: A, 8,
and C.)
A.. Primary Oradel (Kindergarten - 3)
(1) YES__
(0) NO _ _

In the Role of Parent:

( I ) - - 0-9years

(2) - - 10 • 14 years
(3) _ _ IS- 19 years
(4) _ _ 20ormoreyears

10. How many ehlldren do you haYe
OYer II yean or aae?
(1) --None
(2) - - 1

(3) _ _ 2 or more

II. How many ehlldren do you hue
of Hlp Sehool aae?
(1) --None
(2) - - 1

(3) _ _ 2 or more

B. lntennediate Orades (Orades 4 - 6)
(1) YES__
(0) NO _ _

c.

Junior High (Orades 7-8)
(1) YES__
(0) NO _ _

13. As a parent, how mueh nperlenee
haYe you with a Catholle Sehool?
(1) _ _ I...ess than 2 years
(2) _ _ 3 - 6 years
(3) 7 - 12 years
(4) _ _ More than 12 years

I

CONFIDENTJA~--cODEl\IUMBER

I

Thank you for &lvln& your time to complete this questionnaire.
Confidentiality Is 1uaranteed.

N

......
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Appendix B
Interview Protocol: A Study of Catholic Elementary Schools
As Aeents of Parent Formation Needs
I.

Introduction
• Any concerns about what we are about to do?
• Any questions you have at this time?
• Reiterate the purpose of the study:
• to evaluate the effectiveness of the Catholic elementary
school as an agent of formative parenting that facilitates the
integrated, consonant formation of children;
• to identify which parenting practices parents consider most
important to the process of fostering the holistic
development of their child;
• to determine for which parenting practices parents desire
formative assistance.
• Reiterate confidentiality.
• Your name and location ·will never be revealed. You will
be assigned a number identification and your interview will
be referred to only by number.
• Explain the procedure for interview and data reporting.
• You will have a printed copy of the questions before you.
• Please complete the Demographic Information Sheet and
read over the questions that we will discuss.
• I will tape record our interview.
• I will ask a question and provide as much time as you wish
to respond to the question.
• Feel free to ask for clarification during the interview.
• When we have completed the interviewing session, I will
transcribe the tape of our interview.
• From the transcription of our interview I will compose a
written summary of the main points.
• This summary will be grouped with the interview
summaries of twelve other participants in the appendix of
the dissertation.
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Appendix B (Continued)
Interview Protocol: A Study of Catholic Elementary Schools
As Aa:ents of Parent Formation Needs
• Participant's role in the study:
• You are the expert, the parent, the one with the experience.
• The richness of this study will be the richness of your
expenence.
• I respect what you are about to share of yourself and
your experience as a parent.
• I welcome your questions.
• I welcome your critique and suggestions about the function
of the Catholic school as an agent of formative parenting.
• Your input may help thousands of parents and the future
generation of children.

II.

Interview Questions
1. Role of Parent

Parents establish the foundation for the psychological, social, spiritual
and moral development of their child.

Do you think there is a need to prepare parents for their
role of providing the foundation for the "whole person" development of
a child? Why or why not?

2.

Family Socialization

Socialization is the teaching process through which the standards, skills,
motives, attitudes and behaviors of a culture are transmitted to a child so that the child
will experience social acceptance and belonging.

Explain what is included in your process of shaping
standards, attitudes and behaviors within your child so that your child
meets acceptance within the family and in the larger society.

3.

Pro-Social Behavior

Prosocial forms of behavior involve understanding the needs and
feelings of others, gening along with others, or functioning well in group situations.

How would you respond if your child intentionally ruined,
broke, destroyed or made fun of the possession of another child (like a
toy, notebook, or favorite piece of clothing) and hurt the feelings of that
child by doing so?
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Appendix B (Continued)
Interview Protocol: A Study of Catholic Elementary Schools
As Aeents of Parent Formation Needs
4.

Democratic Family Atmosphere
How would your describe your role as a parent and the role
of your child regarding family rules, policies, and decision making?
5. Self Esteem
Self esteem was defined by the California Task Force ( 1990) to mean:
"Appreciating my own worth and importance and having the character to be accountable
for myself and to act responsibly toward others. "

What factors do you think support the development of
healthy self esteem in children? What child-rearing practices contribute
to the development of healthy self esteem in children? Specifically,
name factors over which you, the parent, have some control.

6.

Identity Formation

Identity is a sense of being-at-one with oneself. For identity to develop,
a person needs to experience a pattern of being counted upon as an accountable part of
the larger whole. The development of a positive sense of trust, autonomy, initiative
and industry are necessary to fanning identity.

Initiative and industry are formed during elementary school age
years.
A. How can you help your child to develop the trait of initiative?
• Initiative is the power to originate something; having the inner
energy to begin new undertakings.
B. How can you help your child to develop the trait of industry?
• Industry means steady application to a task; being productive.

7. From the time that you became a parent, how well has the
Catholic school helped you to know the kinds of issues that we have
discussed in this interview today?
8. Do you think there is a need to provide parents with
formation information like the kinds of issues we have discussed in
this interview today?
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Appendix B (Continued)
Interview Protocol: A Study of Catholic Elementary Schools
As A~:ents of Parent Formation Needs
9. For what child-rearing practices or parenting issues would
you welcome information or assistance?
10. Please examine the Parenting Practices Questionnaire that you
completed and returned to me in March. Column C asked the question:
"Do you desire help or information for the practices?" If you indicated
"NO" as a frequent response, will you please share your reason or
reasons for choosing the "NO" response.
III. Conclusion
• How do you think the interview went today?
• Have you any suggestions for how I might improve the
interview process?
• Thank you for the valuable role you played in the study.
• Reassure confidentiality.

APPENDIX C
VALIDATION PANEL
I. Procedure and Criteria for Selection
II.

Competencies Represented
III. Panel Membership
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Appendix C
1: Procedure and Criteria for Selection
of Sixteen (16) Experts for Survey Validation Panel
The sixteen members of the validation panel were selected on the
basis of experience as parents or professionals in the formation of
children: educators, psychologists, parent education presenters, and
authors familiar with child development and related issues.

Potential panelists received a telephone request to examine and
critique the draft instrument entitled Parenting Factors Questionnaire.
All sixteen persons agreed to participate in the validation exercise. A
validation packet containing the draft questionnaire, a cover letter,
competency checklist and evaluation form was mailed on May 19, 1993.
All sixteen panelists returned written responses by June 7, 1993.
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Appendix C (Continued)
II: Competencies Represented
in the Validation Panel Membership
The competencies represented in the validation panel that
examined and critiqued the draft instrument entitled Parenting Factors
Questionnaire included:
1)

parent

2)

presenter of parenting skills

3)

presenter of parent formation programs

4)

presenter of child development programs

5)

professional in child rearing practices

6)

statistician

7)

expert in survey design

8)

child psychologist

9)

author of parenting help literature

10)

officer or member of a parenting support association

11)

officer in a national education association

12)

university professor

13)

elementary school teacher

14)

elementary school administrator

15)

family counselor

16)

author in child psychology literature

17)

elementary school counselor
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Appendix C (Continued)

III: Validation Panel Membership

PANEL MEMBERS:
COMPETENCIES:
A Parent
Presenter of Parenting Skills
Presenter: Parent Formation Programs
Child Development Program Presenter
Professional in Child Rearing Practice~
Statistician
Expert in Survey Research
Child Psychologist
Author: Parenting Help Literature
Member in a Parenting Support Assoc.
Officer/National Education Association
A University Professor
Elementary School Teacher
Elementary School Administrator
Family Counsellor
Author: Child Psychology Literature
Elementary School Counselor
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Appendix D
Validation Panel Cover Letter
Saint Simon Convent

1840 Grant Road

Los Altos, CA 94024

May 19, 1993
Participant Name
Address
City, State, Zip Code
Dear (Name of Participant),
Thank you for agreeing to serve as a member of my dissertation validation
panel. In addition to critiquing the questionnaire for face, content, and construct
validity, please complete the two accompanying forms. The enclosed questionnaire
will be used to obtain data for my doctoral research at the University of San Francisco.
My research concerns factors of psychosocial development that are related to the
holistic formation of children.
I am depending on you to complete three tasks:
1. Critique the questionnaire which involves :
A. Timing the completion of the questionnaire
B. Providing editorial feedback

Feel free to write comments on the questionnaire itself. Cross out any items that you
feel are not relevant to the research. Strike out words that are unclear. Suggest clearer
language. Note any item that has double meaning, is ambiguous, or misleading.
Include any comments-- pro or con -- directly on the questionnaire. I appreciate any
insights that you may have.
2. Complete the Validation Panel Evaluation Form (a separate enclosure).
3. Complete the Validation Panel Competency Checklist (a separate enclosure).
Check those areas of competency that apply to you whether you are presently in the
position or have served in that position.
A pre-addressed stamped envelope has been enclosed for your convenience. I
would appreciate receiving your critique by June 7. Thank you for assisting me.
Sincerely,
Sister Patricia M. McCormack, I. H. M.

APPENDIX E
VALIDATION PANEL' COMPETENCY CHECKLIST
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Appendix E
Validation Panel Competency Checklist
Factors of Psychosocial Development
That Are Related to the Holistic Formation of Children
NAME
TITLE
DIRECTIONS: Please check (~) all areas of competency that apply to
you whether you are presently in the position or have ever served in the
position.
_ _ Aparent
_ _ Familiarity with Roman and Episcopal documents on parents as the primary educators of their
children
_ _ Familiarity with Roman and Episcopal documents on the role of the Catholic school in parent
formation
_ _ Presenter of parenting skills
_ _ Presenter of parent formation programs
_ _ Presenter of child development programs
_ _ Authority/Professional in child rearing practices
_ _ Statistician
_ _ Expert in survey research
_ _ Child psychologist
_ _ Author of Parenting Help books
_ _ Officer/Member of a parenting support association
_ _ Officer in a national education association
_ _ A university professor
_ _ An elementary school Aide
_ _ An elementary school teacher
_

O t h e r - - - - - - - - - - - - - - - - - - - {Please Specify)

APPENDIX F
VALIDATION PANEL EVALUATION FORM
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Appendix F
Validation Panel Evaluation Form
Please complete the questionnaire and feel free to write
comments on the instrument itself. After completing the
questionnaire please answer the following questions.
1. Approximately how long did it take you to complete the questionnaire?
Minutes _ __
2. Do all items in the questionnaire appear to cover content relevant to the topic of
factors of psychosocial development that are related to the holistic formation of
children?
Yes
No
Comments (optional):

The items in each subscale were researcher-constructed,
based on published research.
3. Do items 1 - 12 appear to represent the content of "Family Socialization"?
Yes
No

4. Do items 13 - 21 appear to represent the content of "Pro-Social Behavior"?
No
Yes

5. Do items 22- 32 appear to represent the content of "Democratic Family
Atmosphere"?
Yes
No

6. Do items 33 - 47 appear to represent the content of "Self Esteem"?
Yes

No

7. Do items 48 - 60 appear to represent the content of "Identity Formation"?
Yes

No
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Appendix F (Continued)
Validation Panel Evaluation Form
General Applicability Evaluation
8. Are there any items in the questionnaire that are unclear and/or ambiguous?
Yes
No
If so, please list them by number:

9. Should any items be eliminated or modified?
Yes
No
Which Ones? Please list them by number:

10. Should any new items be added to the questionnaire?
Yes
No _ _
Please write new items here:

11. Do the questionnaire instructions need clarification?
Yes
No
In what sense?

12. Are any "lay-out" modifications required before printing this questionnaire for
distribution to the larger population?
Yes
No
Comments:

13. Which "layout" do you recommend?
the booklet format as it is
_ _ single sheets stapled in the upper left hand comer
_ _ Other: (Please suggest)
14. Any additional comments?
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Appendix F
Validation Panel Evaluation Form
THANK YOU VERY MUCH FOR YOUR ASSISTANCE
Please return (1) this form and (2) the completed questionnaire and (3) the validation
panel competency check list by June 7, 1993 or A.S.A.P. in the envelope
provided to:
Sister Patricia M. McCormack, I.H.M.
1840 Grant Road
Los Altos, CA 94024-6843

APPENDIX G
SUMMARIES OF INTERVIEWS
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Appendix G
Summary of Interview 1
The mother of two children ages 11 and 14 participated in the
interview process. The children of the interviewee are enrolled in
intermediate and junior high grades of a Stratum 1 Catholic elementary
school, the low income stratum. The family resides in a rural location.
The parent interviewed was Caucasian and she is a college graduate.
The parent reported she was in the age range of 35-44, yearly
household income of $90,000 or more, and 3-6 years of parental
experience with a Catholic elementary school. Additionally, on the
previously completed Questionnaire, the respondent gave consistently
low ratings to the 50 Scale B items indicating that the Catholic school
did not function as an agent of formative parenting for her.
The respondent indicated that she felt very adequate to provide
for the holistic development of her children. She expressed that the
Catholic school did not assist her very well in knowing how to be
effective in providing for the holistic development of her children and
verified that of the 50 parenting practices included in the Questionnaire
she indicated desiring help in only eight areas. She based her decision
on that fact that she did not have young children or newborns. She
expressed belief that the kinds of parenting practices included in the
Questionnaire should be offered to parents with a newborn:
Most of my responses were based on the fact that I do not have
young children but I do not say there shouldn't be something for
the young children and the newborns. I really believe that is
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probably where it should start with a newborn child and parents
leaving the hospital.
Beyond the items listed in the survey schedule the respondent affirmed
that she would welcome parenting information or assistance in the areas
of fostering self esteem, conscience formation and how to dissipate the
anger that a child experiences particularly during the years of puberty.
In addition, the interviewee indicated that consistency in parenting
practices is most important to child development. Although the
interviewee did not directly explain her process of transmitting family
standards, attitudes, skills and behaviors to her children, she repeated
the need for consistency in the teaching process. She articulated that
components of pro-social behavior formation included "face to face
apologies" for hurts caused another, "punishment that fits the crime",
sensitivity to the facial expressions of another, and the development of
empathy for another by asking: "How you would feel in a similar
situation?" In regards to family atmosphere, the interviewee suggested
that she and her husband like to involve the children in decision making
but reserve the ultimate decision to themselves: "We are the dictators.
It is a dictatorship. We are the parents". She stated that the
development of positive self esteem required working with her child,
praising the efforts of her child, showing pride in her child, giving her
child confidence and providing constant reinforcement while being
careful not to be over inflationary. In addition, she viewed it to be
important that her child know the guidelines or expectations for
behavior and be accountable by accepting the consequences of actions.
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Initiative is developed, she believed, by providing consistent
reinforcement early in the child's life through praise for each job or
project that her child attempted and noting with pleasure that her
daughter accomplished the task on her own. She felt, on the other hand,
that sitting with her child, setting guidelines in manageable pieces,
parent follow-up through the whole project and praise at the end of the
project was necessary to foster the development of industry within her
child.
The interviewee expressed that the Catholic Church has helped
her very little as a parent. She credited the Catholic school for
modeling pro-active behaviors

~ut

expressed that little has been offered

by the school in way of formative parenting. While noting a need to
provide parents with formation information she cautioned that formal
parenting sessions might be intimidating to parents in that they may feel
inadequate in their role as a result of the information. She repeated the
advice to provide formative parenting education when parents leave the
hospital with newborns.
At the conclusion of the interview session the interviewee offered
several suggestions for future parenting education which included: (1)
Advertising child need education, e.g. child needs and discipline, child
needs in self esteem, or child needs in industry rather than putting the
emphasis on parent education, (2) validating parent expertise by
offering the "what's" of child needs and not the "how's" to meet those
needs, and (3) providing a structure for parent to share with parent
about the "how's" of child development.
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Appendix G (Continued)
Summary of Interview 2
The mother of two children ages 10 and 13 participated in the
interview process. The children of the interviewee are enrolled in
intermediate and junior high grades of a Stratum 2 Catholic elementary
school, the middle income stratum. The family resides in an urban
location. The interviewee identified herself as an Italian American and
her highest level of education included post graduate work. The parent
reported she was in the age range of 45-54, yearly household income of
$60,000- $75,000 and 8 years of parental experience with a Catholic
elementary school. Additionally, on the previously completed
Questionnaire, the respondent gave consistently low ratings to the 50
Scale B items· indicating that the Catholic school did not function as an
agent of formative parenting for her.
The respondent indicated that she felt adequate to provide for the
holistic development of her children and she credits the cooperative
nursery school in which her children were enrolled:
When I was in the nursery school for six years there was required
parenting meetings monthly. I did six years of that school and so
I feel like I got a lot of the parenting issues that I needed in that
six year time period. . . . I learned a lot of parenting there.
When a situation would come up, I would watch the teacher and
then modeled what the teacher would do.
She expressed that she received no assistance from the Catholic school in
knowing how to be effective in providing !or that development and she
verified that of the 50 parenting practices included in the Questionnaire

234

she desires help in 32 areas. Beyond the items listed in the
Questionnaire the respondent affirmed that she would especially
welcome information or assistance in the areas of self esteem, dealing
with anger, and conscience formation and disciplining a strong-willed
child, and raising adolescents and teenagers.
The interviewee reflected that she is a product of parents who
were raised during the Depression and their feelings about "children as
a whole person did not even exist". Consequently, she suggested that
"we really need to know how to protect that person in order to develop
the whole person" and she supported the need for early formative
parenting:
I think it needs to be started when the child is born. We cannot
wait until we get to elementary school. Somewhere the
foundation has to be started and instruction has to be given to
parents at the very early ages, the young years, the toddler years,
when we are disciplining the terrible two's and all that.
The interviewee stated that talking with the children is integral to
her process of family socialization. She related that she and her
husband explain what they "feel is acceptable in their family and what is
not" and, as the children grew older they added to that explanation to
include behaviors outside the home.
Reflective listening, encouraging children to talk about their
feelings, and "trying to make them [children] realize what the results of
their actions are" are the components that this couple employ to develop
pro-social behavior in their children. As for family atmosphere
communication, agreement and shared decision making between the
parents was cited as foundational:
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If a question comes up we answer it. I will not give an answer if
I haven't questioned my husband about it. My husband will do
the same. We make decisions together. The kids know they can't
go to one and get away with it. It has to be a family decision.
We don't have set rules but we make them as we go and we make
them together.
The mother indicated that consistency is important and admitted: "I do
not feel I follow through very well with my threats .... My husband
and I are both very soft".
The interviewee defined her process of supporting the
development of self esteem to include giving her children opportunities
to accomplish on their own, expecting them to be totally responsible for
themselves "to get themselves up, get dressed, make their own lunches,
remember their own things to be brought to school", and permitting "a
certain amount of independence" so that "they do not have to rely totally
on the parents". She believes that a foundation for the development of
initiative was set by providing a variety of choices like several toys, a
reading area in their living room, a personal bookshelf for each person
in the family, a computer and hobbies: "We have done a lot of teaching
and training and provided a lot of things for opportunities". In
addition, the mother gave credit to the Catholic school for aiding the
development of initiative: "Our teachers have really trained the students
from a very young age about how to organize themselves. They have
taught them study skills and they have taught them organizational
skills". She defined industry as staying with a project until it is
completely done and not giving up on something. She credits two
sources for establishing a climate conducive to the development of
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industry in her children: the cooperative nursery school that her
children attended and the expectations and modeling of herself and her
husband. Of the nursery school she said: "I set up my home the way the
nursery school was set up". and of her philosophy regarding industry
she explained:
We just tell them we don't give up on anything. I guess it is an
expectation to follow through and not give up on something. I
think they see this in us even when we get frustrated with
something that we do not give up on it. ..
Near the conclusion of the interview the mother said:
Even though I haven't needed some of these topics myself, I think
there is a need to provide parents with formation information like
the issues we have discussed in this interview today. I do talk to a
lot of other parents .... I think some of those parents are in need
of some kind of classes, having some kind of professional come
out or even having the teachers or principal have the meeting,
some kind of parenting meetings. I know that not all parents
went to the kind of co-op nursery school that I went to and so
they did not have the fortunate opportunity to have a lot of the
lessons that I got. I think it is absolutely necessary.
The interviewee asked the researcher to tell her how the topic and
primary question for the study evolved. She then offered this insight:
I think the school needs to work with the parish and the parish
work with the families and the school work with the families. I
think it is a three-part process. I do not think it is just the school
that counts. I think it is the school, the parents and the parish. I
think when those three can work together and build and help
somehow, you would have a real success story there.
At the request of the interviewee, the interview concluded with a
review of the responses that she had given to the original survey
questionnaire. She noted that she indicated a desire for help in 32 of the
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50 areas listed and she suggested that there were several reasons possible
to explain why she indicated the lack of desire for help in the remaining
18 areas:
The 'no' can mean several things. It can mean that I do not have
a problem with this issue because my child does not seem to have
a problem with this situation or I might have had that problem
five years ago but my child is past that stage so it is not an issue
now. It can mean that I don't think the school should get involved
because it is a personal issue. Or it can mean that I do not want
any help in that area.
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Appendix G (Continued)
Summary of Interview 3
The mother of three children ages 21, 19, and 8 participated in
the interview process. She is step-mother to the two oldest children; her
parenting is limited to the last nine years. The elementary school age
child of the interviewee is enrolled in a primary grade of a Stratum 1
Catholic school, the low income stratum. The family resides in a
suburban location. The parent interviewed was predominately Hispanic
and a high school graduate. The parent reported she was in the age
range of 45-54, yearly household income of $60,000-$75,000, and more
than 12 years of parental experience with a Catholic elementary school.
Additionally, on the previously completed Questionnaire, the respondent
gave consistently low ratings to the 50 Scale B items indicating that the
Catholic school did not function as an agent of formative parenting for
her.
The respondent indicated that she felt adequate to provide for the
holistic development of her children. She expressed that with the
exception of one teacher she has received no parenting guidance from
the Catholic school. She reported: "Most of the parenting skills I have
learned are from going through counseling myself or reading books".
She recognizes a need for help in nine areas of the survey. Specifically
she requested help in fostering self esteem and initiative in her boy. She
explained that she did not indicate a desire for help in the remaining 41

239

areas because she "did not like the way the school handled a lot of issues
at the school".
The main teachings in the family socialization process of this
mother are: " ... be nice to other people .... Don't treat anybody
mean. Treat them like you want to be treated. . . . no name calling....
be really concerned about other people's feelings". She did not explain
her process for developing socialization. She attempts to foster prosocial behavior in her son through discipline and giving him two
reasons for being careful with others: " ... this could happen to him and
how would he feel if it happened to him". She stated:
We do not really have a discipline problem so there is no need for
any rules .... We usually talk things out first, like what do you
want to do. We negotiate a lot. I give him choices.
She feels that his only problems are school related and "if he does
something wrong then he is disciplined at home". This discipline
involves "time-out after a long talking to or turning off the TV".
The mother said she fosters self esteem in her son by reinforcing
when he does something good and "when something bad happens, I try
to find something positive in that for him". In matters related to
personal issues like appearance, she helps him to work on it, do exercise
and she reminds him that God loves him as he is. She said:
We made sure he knew that God loved him and that I love him
and I think he hears this at least three times a day. He gets a hug
and I tell him he is a really good person and that God loves him.
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She included having responsibilities at home and being accountable for
actions and the consequences of his actions as important to the
development of self esteem.
The interviewee expressed a desire to know how to foster
initiative in her son. She said:
I know he has initiative but I do not know how to develop it
more .... I know that it makes a big difference on how he is
feeling about himself to have that initiative. If he is not feeling
good about himself then he will not do anything.
She shared that she tries to make him feel proud about what he is doing
and her husband tells him: "If you do it right then you will be proud of
your work". She praised her husband for being a good model of
initiative and industry for her son. She reported that homework time is
particularly frustrating for him. At such times she says: " ... Just stop
and return to it when you feel better.... You take a break, relax and
then come back to it.
The interviewee concluded the sharing by saying:
I think there is a very strong need for formation information. I
think a lot of parents need that background education for the
formation. I think they should also gear it towards working
parents ... I would like to see things on weekends.
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Appendix G (Continued)
Summary of Interview 4
The mother of three children ages 10, 8, and 2 participated in the
interview process. Two children of the interviewee were enrolled in
primary and intermediate grades of a Stratum 3 school, the high income
stratum. The family resides in a ·suburban location. The parent
interviewed was Caucasian and her highest level of education included
post graduate work. She reported she was in the age range of 35-44,
yearly household income of $90,000 or more, and 5 years of parental
experience with a Catholic elementary school. Additionally, on the
previously completed Questionnaire, she gave consistently low ratings to
the 50 Scale· B items indicating that the Catholic school did not function
as an agent of formative parenting for her.
The respondent indicated that she felt adequate to provide for the
holistic development of her children mostly because both she came from
a large, well-ordered family and because she completed a course on
self-esteem: "It was I 0 meetings with my son's preschool and it was
called the STEP: Systematic Training for Effective Parenting .... It
was real positive, real upbeat, real democratic". She explained why she
reported that the Catholic school did not assist her in her parenting
needs:
If I did not have that STEP information, then I would look at
school and say everything is fine and dandy but knowing that
things could be better with the way we are treating our children, I
know that it is lacking .... Now that I have this information I
would like to see more of it in the Catholic school system....
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I think our Catholic school has tried but I do not really think they
know how to go about doing it. It is not an organized venture on
their part and I think just through parent teacher conferences they
try and give you feedback about your child but I just don't think
it is there. It would be nice if maybe a conference was offered.
We tried a series of seminars but they were not specific enough to
really be able to apply the information. I think our school has
attempted to do it but I really do not think they know how to do
it.
She repeated that she does want formative parenting assistance of the
Catholic school and indicated desiring education on 27 of the 50 items
included in the Questionnaire. In particular she indicated a need for
information on conscience formation, setting limits, consequences, peer
relationships and developing a sense of self in her children.
She expressed the opinion that parents are in need of formative
parenting education and preparation in order to feel competent and
strengthened in their attempts to provide for the holistic formation of
their children. She said:
I think there are a couple of techniques and a few things you can
do that can really help your children in their development and in
their growth. If you can do them intentionally instead of just
subconsciously or accidentally, I think it would help the whole
family.
Family socialization, to her, means learning "to live with other
people . . . giving of yourself ... consideration for other people's
feelings and sensitivity". She mentioned the ego-centeredness of young
children and expressed the importance of teach them "what it is like to
be hurt and what it is like to feel good". Her approach for the
development of pro-social behavior in her children involves helping
them to identify the reason why they are doing a particular behavior
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and then trying to meet the need that underlies their reason rather than
saying "Why did you do this or what do you think it would be like if
they did this to you?" Of the second approach she said:
I think this is a little too heavy for some children. You have to
kind of figure out the reason why they are doing that. There are
probably several reasons why a kid would do that. Probably the
main reason is some kind of an attention thing, negative attention.
Responsibility for choices is also important to her:
Definitely there should be a responsibility involved for their
action. If they are destroying someone else's property they
definitely should have some kind of consequence for this.
Choices, responsibilities and consequences are foundational to her
process for establishing family atmosphere:
I try to give them choices whenever possible. I let them know
beforehand what is expected of them.... So if they choose to do
whatever they choose, if it is an improper choice like
misbehaving or whatever, then they will have to pay the
consequences. They need to know that before so they can choose.
She reported that she attempts to make the children aware of chores,
values and money, although she added: "I am a little weak in the chore
area and I think we should have a little more". She fosters an attitude of
"we are a family and we all chip in". As parents, she and her husband
try to be present for all of the events in which their children participate
and they strive to have a child-centered home. Some examples that she
stated include letting the children select the restaurants they use and
centering their weekends around the children's desires.
The interviewee shared that the child-rearing practices that she
employs to develop the self esteem of her children focus on positive
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reinforcement, encouragement vs. praise, complementing them, loving
and touching them, and emphasizing the things they do right over the
things they do wrong. She wants her boys "to be in touch with their
feelings and be able to say them to other people freely and to feel
confident that they can say that and express themselves". She stated that
giving the children choices within a democratic situation and allowing
them to experience the consequences of their choices is basic to
developing the "character to be accountable and to act responsibly
towards others" (California Task Force, 1990). She advised:
Consequences have to be related to whatever the behavior is in
order for it to be meaningful for the child for them to put it all
together.... Especially when it is associated with misbehavior.
The mother believes that fostering creativity and independence
within her c~dren supports the development of initiative although she
suggests that "some personalities are more prone to be more of the
extroverted type and more prone to go out on their own and not be
afraid of new things". It requires, she said, letting go of children and
balancing the tensions between overprotectiveness and permissiveness.
She advised that "parents need to intervene when necessary" but
"whatever a child can do on their own you let them do". Towards the
development of a sense of industry in her child she tries to instill a "can
do" confident attitude and be present consistently, even at a distance "to
guide him and give him ideas on what to work on but let him do it". If
her child is experiencing frustration with a task she suggested:
I sort of break it up into smaller tasks and have him work on each
task separately. I provide the guidance along the way. I think
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when a task is too overwhelming or enormous or they cannot do
it ... specificity and breaking it up might help with actually
accomplishing a bigger task that they feel like they do not want to
do or that they cannot do.
At the conclusion of the interview the interviewee inquired about
the results of the survey. When she learned that the survey results
indicated that most parents believed that the Catholic school was
functioning well as an agent of formative parenting she expressed
concern and offered suggestions. She feels that a strong need exists to
sensitize parents to the kinds of issues that were covered in the survey
questionnaire. She believes that unless respondents had some effective
parenting training in their background, they would have failed to
recognize the full impact of each question in the survey:
I think parents lack knowledge of what you are talking about. ...
I have gone through a series of training for self-esteem,
discipline, and the STEP method was so involved that I am
familiar with what you are talking about. But, if you have never
gone through that type of training, then I do not think anyone
would know what you are really talking about. They need to
know. I thought I knew until I went through that. Now, I feel
like I need to know more.
She clearly expressed the opinion that parents who reported that their
school was assisting them to feel effective in the parenting practices
included in the questionnaire may not have had exposure to what the
items really mean and, consequently, do not know that the school is not
doing it or do not know that they need it. She believes that, generally
speaking, parents are comfortable with their children being in a
Catholic school as opposed to public education and, therefore,
automatically give positive ratings to the school She feels that her
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school has not served her parenting needs in these matters although she
feels that her school is a very good school.
She suggested that formative parenting be made available in the
diocese and that child care be arranged. Also, her belief is that parents
want tools to take home and try: "some real practical things that they
can do and start to use" In conclusion, she thinks it is extremely
important to in-service teachers on the parenting skills included in the
questionnaire for two reasons: (I) the teacher should function that way
in the classroom in dealing with children and (2) the teacher needs to be
equipped to pass on to parents what it is that parents could be doing.
She finished the interview by stressing, again, her desire to see
programs developed and presented throughout the diocese.
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Appendix G (Continued)
Summary of Interview 5
The mother of two children ages 16 and 13 participated in the
interview process. The younger child of the interviewee is enrolled in
the junior high grade of a Stratum 2 school, the middle income stratum.
The family resides in a suburban location. The parent interviewed is
Caucasian and she is a college graduate. The parent reported she was in
the age range of 35-44, yearly household income of $60,000- $75,000,
and 12 years of parental experience with a Catholic elementary school.
Additionally, on the previously completed Questionnaire the respondent
gave consistently average ratings to the 50 Scale B items indicating that
the Catholic school functions fairly well as an agent of formative
parenting for her. During the interview she said:
I do not think the Catholic school has done anything for N or I in
bringing our kids up behaviorally, what is right; what is wrong .
. . . I am satisfied with the school because my kids are good kids.
I think they are getting it here. But as to the Catholic school
helping Nick and I, as parents, they really have not done
anything .... The school might offer things for the parents but N
and I have not joined in anything. I am not aware of any classes
that are for parents to help rearing up kids.
The respondent indicated that she felt somewhat inadequate to
provide for the holistic development of her children but does not want
"outside sources" to teach her parenting practices:
I want to be able to bring up my children on my own
information, on my husband's information, on our beliefs, on
what we feel. . . . I would rather deal with each situation as it
arises with my children and not say 'Well, this psychologist says
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that we should do that'. I do not want to do that. I want to deal
with my kids on that individual basis and not put them in a
category or put them in with other kids being tested.
Beyond the items included in the survey the respondent indicated that
she would like information regarding esteem, discipline and peer
relationships, and guiding a teen in today's sexually active environment.
The interviewee suggested that depending on personal background
and moral up-bringing, some parents might need help in their role of
providing the foundation for the whole person development of their
children. She offered the opinion that parents "will bring up their kids
the way they were brought up". She felt that most children in private
schools "have those good morals; those good emotional feelings; the self
esteem; the teachings of what is right and what is wrong". She indicated
that she had her own goals and standards for the socialization of her
children but she did not name them, nor did she explain her process for
establishing family socialization. She felt strongly that children are
individuals and "you cannot mold them into what you are". She stresses
with her children that they are family: living together, sharing
experiences, . . . giving advice, . . . respecting others' property and
feelings".
She spoke of developing pro-social attitudes in her children from
two divergent views. She taught her son who was shy and victimized in
the neighborhood how to defend himself, his property, his belongings
and his self respect; she taught her daughter who was an aggressive type
child to consider how she would like it if her mother did to her what
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she did to other children. The interviewee believes that "talking many
times is a lot more effective".
Regarding family atmosphere she said:
The decision making frrst off started years ago with my husband
and I, but now as the kids get older they do become a big part of
a lot of the rules and regulations that are set down. . .. We want
to be able to have their input so we can make rules which are
satisfactory for us and which the kids will also abide by and
respect.
Self esteem, she said, starts from the minute the child can understand
what a parent is saying. She cautioned that parents must praise the child
consistently, appreciate the effort more than the outcome, avoid
degrading comments, and affirm when a child tries to do the best they
can on a task. She believes that r~sponsibility to the household is
important:
By teaching them this responsibility I think it makes them feel
that they are part of this family. They have certain obligations
and responsibilities just like their father and I. ... It does keep
the family together.
Important to her concept of developing initiative is encouraging
children to try new things even if they fail; to teach them that "there is
nothing wrong in failing, you just come back"; and to prize trying
things on their own. Industry, she believes, requires organization and
the attitude that they must finish whatever they start. She affirmed: "It
goes back to discipline. You have to stay on the kids".
The interviewee does not think that formative parenting is
necessary in a private school or a Catholic school:
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The people that you find that put their kids in a private school or
a Catholic school and they are going to be paying that kind of
money they are a lot closer knit families than those in public
school. . . . In this particular school, the people that care that
much and want to spend that kind of money to put their kids in
this school are going to be good parents like we are.
She concluded the interview by requesting that when the interviewer
speaks to parents in the future she should stress the importance of self
esteem, the need to praise children and to have discipline, and the need
to keep a close-knit family unit.
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Appendix G (Continued)
Summary of Interview 6
The mother of two children ages 18 and 8 participated in the
interview process. The youngest child of the interviewee was enrolled
in the primary grades of Stratum 2 school, the middle income stratum.
The family resides in a suburban location. The parent interviewed was
Mexican-Portuguese and she was a college graduate. The parent
reported she was in the age range of 45-54, yearly household income of
$60,000- $75,000, and more than 12 years of parental experience with
a Catholic elementary school. Additionally, on the completed
Questionnaire the respondent gave consistently average ratings to the 50
Scale B items indicating that for her the Catholic school functions fairly
well as an agent of formative parenting. However, in response to the
single query: "How well does the Catholic school assist you in knowing
how to be effective in providing for the holistic development of your
child?" she responded "not very well". She said:
School has helped in giving us the information on these types of
things. However, I feel it was just information that the school is
aware of. Somehow, once the information is given I do not see it
being followed within the school. This is where I sometimes have
the feeling that a Catholic school environment is not really where
our child should have gone.
The respondent indicated that she felt somewhat inadequate to
provide for the holistic development of her child and verified that of the
50 parenting practices included in the Questionnaire she desired help in
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13 items.

She limited her choices because she did not want to "pin

hole" her child "into a certain box". She said:
I would not want to pigeon hole them. I would not want to expect
them to do things that they are not capable of doing at maybe age
8. I think I would rather just have my child develop fully if
necessary and keep the self esteem rather than push them to what
I think they should be. Every child is different. I guess I have
the idea that if I tried to follow guidelines then I would be trying
to make my child what I feel she should be rather that what she is
eventually going to become.
Beyond the items listed in the Questionnaire she affirmed that she would
appreciate gaining skill in teaching her child respect for others
especially adults, honesty in dealing with others, applying consequences
to her actions and she desires information "on help with a child that
does not seem to see the real issue before her .... The child needs to
realize that things are not always what she wishes and certain things
have to be seen as they are".
The interviewee suggested that a child must abide by basic rules
in order to achieve family socialization. She did not say what those
rules are in her home but she did clarify that "the rules are not that
strict where they cannot be deviated from a little bit" and "even if their
friends have the okay to do something that we regard as wrong, they
[her children] must follow our rules". She reflected on her college age
child and suggested: "I really think the parents have to know that these
rules have to begin in the early years and they have to go on all the way
through high school".
Pro-social attitudes can be fostered, she suggested, through shared
discussion of the vicarious experiences of others as they are observed,
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like on the playground. She teaches her child about restitution and
making apologies even for hurt feeling experiences. And she asks the
question: "How would you feel if... " She disagrees with the
philosophy of some parents who say "Just let it be and the two will work
it out":
If there are no guidelines to say this was not right, you should do
it this way, or at least think about what you're going to do, they
will not learn. They will go on and we will have young adults
that are not aware of things going on around them.

Family atmosphere decision making in her home begins with
basic rules which are often negotiable. She posts basic rules on the
refrigerator which provide a

st~bility.

She volunteered, however, that

she is not always consistent in applying the process:
There are rules but I have to admit I do not stick to the rules all
the time. But the rules have to be there and when things seem to
be getting out of hand, you have to say, 'Wait a minute! We need
to go back and start over and rethink what is going on here'.
The interviewee offered suggestions for setting the foundation for
self esteem. She finds what her child enjoys and gives positive feedback
on it, praising her for what she is doing and encouraging her to stick
with it. She tries not to be too critical of the mistakes that her daughter
makes and tries to bring in new points of view that might appeal to her
child. She summarized her position: "Keep pushing them in the same
direction. Do not give up".
In response to the discussion of initiative the interviewee
suggested concrete practices. Initiative begins in the early years, she
said, when children "want to do things that seem to take a little bit more
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time by the parents" like cooking, dusting, and doing yard work. She
admitted that "most of the time it is more trouble than help". However,
she advised that parents need to take the time and let the children do it
in order to lay the groundwork for the growth of initiative. Also, she
advised not to criticize, to be positive in instructions, and sometimes call
the child to come and help. Then, she suggested, "Let the child help in
what he thinks is the best way and then praise the child and let the child
continue". Her final advice related to suggestion making:
Another thing is if your child does go out to help or make a
suggestion, do not tell the child that is wrong or that was not what
is needed because then the child will not try the next time.
The fostering of industry~ she believes, particularly in tasks that
do not interest the child requires the parents to continually ask about it.
She acknowledged that her advice might sound like nagging but is
necessary:
I know at some point this can seem like a nagging type of getting
things done but if a parent does not try to keep the child going in
the right direction, the child will just feel he can slide by life
without finishing things and I think this will take away from his
self esteem when he gets older. There will be things he comes
across that he cannot put off. By then, he will feel that just doing
anything to g~t it out of the way will be sufficient and he will fall
short of what he actually can do.
She believes that "the parent is the one who has to be there and guide the
child", checking over work and perhaps saying: "You need to go back,
sit down, and look at it again". She feels strongly, too, about follow
through:
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Once the child starts an extra curricular activity, the child should
follow through until the end of the season because this is also part
of life .... other people are counting on him and he should
follow through to the best of his ability. The next time he takes a
task he will make sure it is what he wants to do and not just
something he likes at the time.
She concluded the interview by saying that she believes it is very
important to provide parents with formation information but thinks that
it "has to be done on somewhat of a personal level to make the parents
aware that this is not just something to read and set aside; there will be
end results if certain things are not followed". In addition, she thinks
parents need to be told to consider the information as guidelines; "put
things to use that can help your .child and forget about the things that
your child does not even fit into".
She is also concerned about forming a concept of community
within the child:
I really believe the child has to be taught that he is not an
individual all the time. There are times when he will be in
situations where he has to work as a group; he has to maybe give
in once in a while to what others feel is right and this does not
mean that he is less than what he is but for society to work as one,
he has to share with others' ideas.
She concluded the

i~terview

with the suggestion that parents would

benefit if the school provided opportunities for parents to assemble and
voice their opinions on how the school is doing without feeling negative
repercussiOn:
If they can do this where we would not have repercussion I think
the teachers would learn things, other parents would learn things
and we could become a oneness rather than several different little
groups.
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Appendix G (Continued)
Summary of Interview 7
The mother of three children ages 25, 15 and 13 participated in
the interview process. Only the youngest child of the interviewee
attended a K-8 elementary school. The child was enrolled in the junior
high grades of a Stratum 2 school, the middle income stratum. The
family resides in a suburban location. The parent interviewed is
Caucasian and she is a college graduate. The parent reported she was in
the age range of 45-54, yearly household income of $90,000 or more,
and 6 years of parental experience with a Catholic elementary school.
Additionally, on the previously completed Questionnaire, the respondent
gave consistently average ratings to the 50 Scale B items indicating that
the Catholic school functions fairly well as an agent of formative
parenting for her. She credits the principal of her school for securing a
loving atmosphere and for inviting specialists to provide parenting
topics. She said: "You do get group support as the parents get together
and discuss child rearing and you get affirmation in the group".
The respondent indicated that she felt adequate to provide for the
holistic development of her children and wants the Catholic school to
assist her in knowing how to provide the kinds of parenting practices
that are contained in the Questionnaire. In fact, the parent verified
desiring help in 18 of the 50 items that were included in the survey.
Beyond the items listed in the Questionnaire, the respondent seeks
information related to setting realistic goals, improving communication,
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dealing with sibling rivalry, and sex education. She explained why she
did not indicate a desire for information regarding other areas in the
survey:
I thought is was the parents' responsibility to do this. It mainly
rests with the parents. The school is there for support but it
cannot do everything. Now-a-days everything is placed on the
school. ... The school is there as a support. . . . I do not think it
is the school's responsibility to be a parent.
She expressed a need to prepare parents, especially "the younger parents
just coming up" for their role of providing the foundation for the whole
person development of their children:
Mainly there seems to be a lack of group support from the family
anymore. Everybody is in different states. There is no more
drawing upon grandparents for advice or seeing what your
parents did.... There are no close relations that I can pattern
myself upon. In olden days people stayed where they were. They
had grandparents and great-grandparents. You had a network to
draw upon as a support group and this is more or less gone .... I
think parenting courses would help, especially this generation
now. I am of the 60's generation and I think we need help too
because we were always so wild and free. It was a different time
-- before boundaries.
The interviewee included in her process of socialization family
example and involving her children in groups and outside influences of
which she approves:
They are there [in Catholic school] and in all the activities I
approve of. I try to shield them from outside influences as much
as I can and put them in groups which have the same background
we have and approve of things.
Teaching her children to be "sensitive to the feelings of others" and
trying "to see the good in other people" are pivotal to this mother's
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process of fostering pro-social behavior in her children as is the need to
face the consequences of their behavior choices:
I tried to show them that they are good people and they are
expected to act like the good people they are. If their actions
caused someone hurt they needed to go apologize to them or to
right whatever they did. To make sure that person knew they
were sorry.
She admits that "it takes energy" to establish this foundation. And later
said of herself and her husband: "Unfortunately, we are probably
dictators. We set the rules .... I do not give them that much control".
She suggested that allowing her children to try things that she
expected they would fail at while supporting their efforts and
emphasizing effort more than results contributed to developing their
self esteem. In addition, she believes that starting them early in
activities like sports so that they could gain skills and practice aids
competence. Her philosophy is: "It does not matter if you succeed or
fail, your intentions are good. Be happy you tried.... Be a leader,
don't be the follower.... Do not dwell on mistakes".
The interviewee feels that initiative can be fostered through
expenence:
I think by letting them be acquainted with different experiences.
I put them in all sorts of things and they have to figure out how to
get out of it. ... They make the best of a situation. . . . Both are
expected to go out and try to make the best of a situation that they
or I got them into. They do!
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Industry, she believes, is fostered in her home by the example that both
she and her husband set regarding deadlines, goals and follow-through.
She cited involvement in sports programs as a reinforcer of industry:
I think being in sports helps because they are constantly with kids
that are like themselves. They know what has to be done to
succeed and they do it or they do not succeed. If it is important
to them they will do it. If it is not, they won't and they will find
out.
She concluded the interview by sharing her perception that crime
rates and teenage gangs are on the rise and that it is indicative that
"They want self-approval. They want parents. Essentially the gangs are
taking the place of the parents" while "parents are giving up their role
of parenting and saying 'well it's up to the school to do it because I am
busy working'. She expressed hope that a program of formative
parenting be developed and effective in saving family life.
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Appendix G (Continued)
Summary of Interview 8
The mother of three children ages 7, 5 and 4 participated in the
interview process. The oldest child of the interviewee was enrolled in
the primary grades of a Stratum 3 school, the high income stratum.
The family resides in a suburban location. The parent interviewed is
Caucasian and she is a college graduate. The parent reported she was in
the age range of 25-34, yearly household income of $90,000 or more,
and 3 years of parental experience with a Catholic elementary school.
Additionally, on the previously completed Questionnaire the respondent
gave consistently average ratings to the 50 Scale B items indicating that
the Catholic ·school functions fairly well as an agent of formative
parenting for her. During the interview, when asked to generalize how
well the Catholic school assisted her in knowing how to be effective in
providing for the holistic development of her children she said: "not
very well" and affirmed that she desires assistance in 42 of the 50 areas
included in the Questionnaire as well as information on the topics of
effective communication, sibling rivalry, self esteem and ageappropriate independence.
The respondent indicated that she felt adequate to provide for the
holistic development of her children due primarily to her own
experience of growing up in a large family with two parents whom she
considered to be "great role models". She identified a need for the
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school to provide herself and other parents with formative information
on the issues treated in the survey and interview:
There is a definite need to help parents and to prepare parents in
the development of the child.... Each parent probably has their
area that they deal with and their weaknesses or dilemmas that
they would probably like additional input on.... I think the
more that parenting issues can be addressed and information can
be provided for the parents within the school system is very
important.
She explained that she believes many parents "want to do well but do not
really know what the needs of a child are". She suggested:
They need in-servicing to let them know what direction they
should go in. They may not be happy with the parenting role or
they see that they need help. I think this needs to be offered to
them in developing their child as a whole.
The interviewee considers the process of socialization critical to child
development in order for the child to
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acceptance by peers, others

outside, and within the family among their siblings. She attempts to
transmit socialization by focusing her children on treating others as they
would want to be treated themselves and identifying how they feel
themselves when they are treated nicely and courteously so that they, in
tum, "can extend this to others". She said that she would confront
unacceptable behavior in her children by telling them of her
disappointment and focusing them on how it would feel if someone did a
similar action to them. She believes that "this helps them to be able to
relate how the other person feels" and that realization in itself is
enough. "It does not require any further punishment". She verbalized
the need to model socialization and pro-social behaviors:
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Actions definitely speak louder than words and so we have to be
an excellent role model for the children. As I have seen with
other friends of mine as well as my own children, they will act in
the manner that their parents are acting.
The particulars of family decision making varies for her but
characteristically involves the input of the children:
Normally my husband and I will discuss it and go over it with the
two of us. We will also open up to the children if it affects them.
If it is something that does not affect them and they are not
involved we would make the decision and let them know that this
was a family rule .... I think that it is important that the children
are aware and they do feel that they are part of the family
decisions that are made.
The interviewee tries to foster self esteem in her children by
"positive parenting, ... letting them know when they do a good job and
building them up so that they feet good about themselves, ... not
always criticizing them or belittling, and ... showing appreciation".
She believes that self esteem is furthered when children have to be
accountable for their own actions:
A lot of times we want to pull the parents in there and have them
step up for them and handle it for them. I think children will
learn so much more if the parents instead take a step back and
say: 'Now you made the decision and you are accountable for that
decision; You need to follow through with this'. I think it is just
in growing up and taking on the responsibility that is important.
She included several conditions that she relates to the development
of initiative in children: (1) the right environment through a lot of
positive reinforcement by choosing and creative thinking; (2) helping
them to take on new ventures; (3) giving children their freedom to use
their imagination; (4) children to try new things and then take on larger
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challenges; (5) providing positive support when they fail; and (6)
teaching children to integrate failure with life:
I think when they fail you let them know that this will happen.
This is part of life and its okay. 'If you do not feel comfortable
with it now, we can try it later on'. I think you have to be there
when they fail to let them know that this is going to happen and
its all right. At the same time, when they do want to try new
things and want to explore new things to give them that
encouragement to definitely go forward with it.
Industry, steady application to a task, requires "parenting
encouragement on a step by step basis", she said. She believes that
accomplishment has its own reward and a sense of industry develops:
I think once the child has accomplished that [a task], where they
see the end result again, they have their own self-gratification
from it. I do think it is important to start small and build on that
in order to see the full effect of it.
As the interview concluded she said: "I think children are the
most precious things you have and you can only do it one time". She
suggested that emotional availability to children is more important even
than physical availability and stressed the need for parents to have
patience, to listen, and to be emotionally available to their children.
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Appendix G (Continued)
Summary of Interview 9
The mother of four children ages 21, 17, 11 and 9 participated in
the interview process. Two children of the interviewee were enrolled
in the intermediate grades of a Stratum 2 school, the middle income
stratum. The family resides in a suburban location. The parent
interviewed is Caucasian and she is a high school graduate. The parent
reported she was in the age range of 35-44, yearly household income of
$45,000- $60,000, and more than 12 years of parental experience with
a Catholic elementary school. Additionally, on the previously
completed Questionnaire the respondent gave consistently high ratings
to the 50 Scale B items indicating that the Catholic school functions very
well as an agent of formative parenting for her. During the interview
she shared:
I think we are working for the same goals. I think they do it all
on a daily basis in the classroom. I do not know that I would say
that the school has taught me to do anything. I think I have gone
more on instinct and looking from the child's point of view, how
I would want to be treated. I think the school helped me to
achieve the goals and if I have any questions or problems I feel
very comfortable that I could go and speak with the teachers. I
do not really feel, though, that they have actually taught me.
The respondent indicated that she felt very adequate to provide
for the holistic development of her children and, consequently, seeks no
assistance or information regarding the 50 parenting practices included
in the Questionnaire, nor did she name any parenting concerns. The
respondent said that she feels very comfortable with the way she reacts
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towards children and raising the rest of her children since she has
worked so long with children and has four of her own, the oldest being
21. As for parents in general, she suggested the need to "let them know
what they are in for before they have children and so they will be
prepared to deal with the situations that would come up".
She considers respect for others basic to the socialization process
in her family. She tries to teach them to "care about what the other
child is feeling, ... be responsible for themselves, to be considerate of
other people, to pick up after their toys and to be polite". She identified
the need to provide choices and to teach them "to be responsible for
their consequences no matter what it is". She addresses non-acceptable
behavior:
There is acceptable behavior and not acceptable behavior. If they
are being rude or inconsiderate or hitting another child or
something that definitely is not acceptable. I would then give
them a time out, put them in their room or take something away
that they like, for example TV.
She employs discussion of hurtful choices made by her child that
focuses on how her child would feel if the hurtful situation were
reversed. She elicits feelings and empathy to aid the development of
pro-social behavioral attitudes within her children.
Involvement in family decision making varies according to the
topic under consideration:

If I think it is something that the children should be involved in,
that I would want to take their opinion into consideration we will
sit down and talk about it. Sometimes if I do not think they have
maturity when making the decision then I tell them it is not a
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democracy. This is the way it is, I have decided and that's that,
period! It just depends on what we are deciding on.
She clarified that she is open to listening to her child's needs and it is a
part of their history that discussion does sometime lead to a change of
decision on her part.
Self esteem, she believes, is supported by "talking positively and
complementing the children when they do something that they should be
complimented for". In addition, she tries to foster an "optimistic
outlook" in her children by "giving them a nice atmosphere" and trying
"never to put them down". She believes that initiative can be
encouraged by exposing children to different, positive things and any
topic in which the children express interest as well as working with
them at home to model a variety of interests. She feels it is very
important to the formation of industry that parents help children to
know that they can learn from their mistakes and, thereby, accept their
own limitations. She also voiced the need to teach children to finish
what they start:
Encourage the child to finish what they start. If they are having
difficulty in doing this I will help them. I will not do it for them,
but I will help them, either give them suggestions or sitting down
with them and maybe ~tarting a little bit and then letting them
finish.
The interviewee suggested that the dissemination of formation
information "would be very helpful to everyone" and identified a
particular need to support step-parents:
You cannot know enough about helping children to grow up
healthy and happy and have productive lives and live up to their
potential and especially today with so many parents divorced and

267

having harder times now then they did twenty years ago and with
step-parents who may not have ever been a parent who want to
work on their skills and they are jumping into having these
children. What is the best way to help raise them?
She specified areas of concern to which she would target formative
information. She advised: learning to encourage constantly vs.
degrading children, helping children to live up to their potential,
providing "good support at home with positive thinking and being
optimistic", teaching children "tools and skills to cope better during
conflicts", learning "a variety of ways to respond to pressures and
problems in life", to apply "coping skills for things like overweight,
being too sensitive, always being picked on, feeling frustrated, and not
getting your own way", and "teaching children how to cope, compensate
and overcome the difficulties". ·
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Appendix G (Continued)
Summary of Interview 10
Both parents of two children ages 12 and 9 participated in the
interview process. The children of the interviewees are enrolled in the
intermediate and junior high grades of a Stratum 1 school, the low
income stratum. The family resides in an urban location. The
interviewees were Asian and the husband was a college graduate. The
parents reported they were in the age range of 35-44, yearly household
income of $90,000 or more and 6 years of parental experience with a
Catholic elementary school. Additionally, on the previously completed
Questionnaire, the respondents gave consistently high ratings to the 50
Scale B items indicating that the Catholic school functions very well as
an agent of formative parenting for them.
Although the couple indicated on the Questionnaire that they felt
very adequate to provide for the holistic development of their children,
the father expressed the need for formative parenting assistance:
We do need help because I do not kriow and I am confused about
what we really need or don't need .... We wish we knew those
things [issues raised in the survey] in the beginning long before
we had N.... The result I will say when I look back today is not
very good for N.
The mother agreed and suggested that parenting is further complicated
by the uniqueness of each personality:
We have two children and we found out that even with the same
patterns and family, each child is a totally different individual.
So what we learn from the first child might not work on the
second one. It is a new experience on the second one .... We
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educated the first child. We try to do this on the second child.
We have a problem and we fail most of the time. Then we learn
from the second child.
The father expressed the belief that young parents who have their first
child do not have much opportunity to learn how to prepare for the
parenting role and, therefore need preparation and education. He
advised: "Teach the parents how to form the child's early personality
and early social abilities and those kinds of things". The couple cite
their sources of parenting formation to include books, some television
programs and Church programs:
My wife and me [sic] were lucky because we always go to church
and church always has some program. Plus we both have very
good educations and so we know how to go to the library and get
a book or watch the progr~s~
They perceive a particular need for formative parenting information
and sensitivity toward parents who were not, themselves, born, raised
or educated in the United States.
The couple identified the ages between 1 and 5 to be the time for
establishing family socialization by setting family rules and executing
the rules with "some level of penalty if they do not follow the rules" as
well as a "prize when they do follow the rules". They did not expect
house chores of their first child but, in retrospect considered the lack of
responsibility to be harmful and, in the case of their second child, house
chores are expected. The development of pro-social behavior, they
suggested, requires that parents have knowledge and take the time and
patience to explain to the child why an act is wrong or hurtful as
opposed to ignoring the situation or merely assigning a penalty. The
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interviewees hope that they teach their children to care for others, help,
love, share and respect other people, "not just the people but also their
belongings".
Communication and agreement between the parents regarding
family policy was cited as essential to the family atmosphere. The
couple agreed that until their children reached an age of reasoning and
judgment, they, the parents, make the rules and do not ask the opinion
of the child:
Before they start asking questions, just make the rules and ask
them to follow .... When kids get into the 6, 7, or 8 year old they
start to ask why. I think this is the time to go into discussion with
them.... After she was 10 years old we spent a lot of time
talking to her.
The parents related that there are· times when the rules are necessary
and not negotiable and other times when they do negotiate.
Both parents expressed the need for information .that will help
them to address the self esteem needs of their oldest child. They
explained:
We probably gave her too much protection or we did not think
she had ability to do things when she was young so we always did
for her.... She does not have confidence to do things .... When
she was 6 or 7 she would like to help wash dishes but we did not
have patience or we did not want her to make a mess. We always
said: 'No, don't do it". Sometimes we did not have a good temper
and we would say 'You never do a good job'.
With their younger child they involved her with housework and let her
help with things. They advised: "Encourage them to use their own way
even if the way is really ridiculous. We can talk later on". They feel
that their second child has benefited from what they learned with the
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first child and they credit the teachers in the Catholic school for helping
them to rebuild the confidence of the oldest child. The mother related
that she has learned some things that can help her with her daughter
from watching the teacher.
Modeling by parents, teachers and friends was named as the
major component of initiative and industry development. The father
cited the need to encourage children to "just try some new things. Get
some new ideas". He suggested that he and his wife need to understand
what their child is trying to do and watch and wait. And, if they are
"really off track too much, you probably need to jump in and expose
yourself and stop them". Basic to industry, he believes, is modeling of
follow through and doing projects together in the family, staying with
the child through each step until completion.
The parents praised their Catholic school for helping them "to
learn how good our child is or what kind of personality she has". The
school, they said: "always let us know N's good points but also let us
know where we need to improve or what she needs to improve". They
expressed three information needs: (1) "to know how to establish the
child's self-esteem", (2) "information on how we are going to let kids
understand the problems they are going to face in the future, . . . to
handle a difficult world, ... and how to deal with different kinds of
people", and (3) "how to register what is good or bad about, for
example, sex, about the boyfriend or even something as why we say
abortion is not allowed".
At the conclusion of the interview the father said:
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I want to add one thing. I think we need all kinds of information
to teach the children. If nobody tried to do these things, most
parents like us just try to work it out by ourselves and I don't
think it is really fair. If somebody really paid attention to help
parents like in the school, they would have some off-time
program just for the parents and let parents talk about the things
that they do not understand or they are confused about or if they
want to know which way is better. I think this is very important.
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Appendix G (Continued)
Summary of Interview 11
The father of one child age 7 participated in the interview
process. The child of the interviewee was enrolled in the primary
grades of a Stratum 1 school, the low income stratum. The family
resides in an suburban location. The interviewee was Asian and his
education included post graduate work. The parent reported he was in
the age range of 35-44, yearly household income of $60,000 - $75,000
and 2 years of parental experience with a Catholic elementary school.
Additionally, on the completed Questionnaire the respondent gave
consistently high ratings to the 50 Scale B items indicating that the
Catholic school functions very well as an agent of formative parenting
for him. However, during the interview, the client shared that the
school had done none of the kinds of parent education regarding the
activities, skills or practices included in the questionnaire but because
the school has provided good academics which is his priority, he gave
"top ratings" to the school.
At the onset of the interview the respondent affirmed that on the
previously completed Questionnaire he expressed that he felt very
adequate to provide for the holistic development of his child. At the
conclusion of the interview he expressed that, prior to the interview, he
had never actually thought about how to foster the kinds of topics we
discussed (family socialization, pro-social behavior, self esteem,
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initiative, industry) and that, consequently, he recognizes an inadequacy
and desires formative information.
The father noted that he had indicated desire for information or
assistance on each of the 50 parenting practices that were included in the
Questionnaire. Beyond the items listed in the Questionnaire he affirmed
that he would especially welcome formative information regarding
discipline, peer relationships and fostering the self esteem of his child.
And he advised that simple, brief information would be the most helpful
to parents:
I definitely believe that in order to educate parents it is nice to
have something written or some kind of book to self-improve. In
providing information you don't need to give them like 100 pages
to read, just one single page and simple, few words. I think that
would help parents alot. ·
The father expressed the opinion that "most parents are very
mature and are very intelligent" and are capable of educating their own
children. His process of socializing his child into family and society
includes teaching his child on a daily basis to be responsible and to have
family and older friends set good example._ He named emotional control
as the central issue for the development of pro-social attitudes in
children but cautioned that emotional control is dependent upon
maturity. He advised patience:
It is not easy to explain to kids so we have to give them good
examples and just how you can set examples can be very
complicated. You cannot teach them one day and expect them to
learn the second day. It takes a little bit of time to catch up. That
is why parents have to have a lot of patience and in the middle of
that always try to point to the right direction.
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The interviewee expressed varying views in defining his family
atmosphere. Since he has only one child he and his wife are
comfortable with setting rules on a daily basis as need arises. They have
basic organization rules like when and where to eat, time for bed, and
time before the TV, but most times they "like to have the child also
grow naturally not being forced by any rules". At other times rules are
necessary:
Sometimes I would say you cannot do it and there is no way we
can change. We will not let him do it because we know that
sometimes a child is like a trained horse, and you have to
sometimes have tough rules so he feels this is not all his word,
that this is my word and you have to listen to me. Sometimes you
have to set down a rule like that because a child can get carried
away.
And at other times, he reported: "We just let him compromise. Even
though there is a rule and he broke it, we will let it go. This really
depends though".
Giving good examples by story and demonstration, he believes, is
the best way for children to develop their own self esteem. As for the
concept that self esteem requires "having the character to be accountable
for myself and to act responsibly toward others" (California Task
Force, 1990), the interviewee believes that the statement is theoretical
but "practically it is not going to work". He did not elaborate on his
statement.
During the discussion on initiative the interviewee stated: "I have
not yet thought about having to teach this yet so I do not know how to
answer the question". He expressed that the development of initiative
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has more to do with nature than with teaching. In response to the
interview question: How can you help your child to develop the trait of

industry? he responded: "That is a very good question. That is my
favorite question". He shared that occasionally he takes his son with
him to work and explains how he completes computer designs from
"scratch to production" and how much time and dedication and
correction is needed. He explains to his son how a sense of satisfaction
is connected to all of his effort and he is sure that his son understands
this concept. He then makes a parallel between this work and the boy's
homework. In that sense he hopes he teaches responsibility and follow
through to his son.
Throughout the interview and at the conclusion of the interview
the father asked to disengage the tape recorder in order to feel more
comfortable expounding on his taped responses. He expressed feeling
"enlightened" by the questions included in the interview process and said
that he was leaving the session with much to think about and hoped that
follow up information would be offered for him and parents like him.
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Appendix G (Continued)
Summary of Interview 12
Both parents of three children ages 9, 7 and 5 participated in the
interview process. The children of the interviewees are enrolled in
primary and intermediate grades of a Stratum 3 school, the high income
stratum. The family resides in a suburban location. Both parents were
born in Poland. The husband emigrated to the United States in 1972;
his wife came in 1981. The husband is a college graduate. The parents
reported they were in the age range of 35-44, yearly household income
of $60,000- $75,000 and 4 years of parental experience with a Catholic
elementary school. Additionally, on the previously completed
Questionnaire, the respondents gave consistently high ratings to the 50
Scale B items indicating that the Catholic school functions very well as
an agent of formative parenting for them.
The couple felt very adequate to provide for the holistic
development of their children and they credit their own family history
for that security:
My own background and values [prepare me for parenting]. My
husband and I were very lucky and blessed to grow up in loving
families whose values were very strong and straightforward.
They were passed to us and we are trying to pass them to our
children. It seems only to be natural that we are just passing them
to our children. So far we have not needed any help.
For this reason, they explained, they did not indicate a desire for help
from the Catholic school in any of the 50 parenting practices included in
the Questionnaire, nor did they list any parent concerns. They credit
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the Catholic school for helping their children with the kinds of
behaviors included in the Questionnaire and, in so doing, providing
them, the parents, with assistance vicariously and indirectly. For this
reason, they said, they assigned consistently high ratings to the
Questionnaire Scale B question: "How well does the school assist you to
know how to practice the [parenting] behavior effectively?" However,
in regard to receiving direct assistance in formative parenting the father
reported:
I will say that the Catholic School did not help us in any way.
Starting from development of the child to even when those kids
are in school and how to correct certain problems.
The mother shared the perception of the father:
I have to explain that I misunderstood the question. I understood
that you were asking me about how did it [the Catholic School]
help the child. I want to explain that no, I have to admit no, the
school really did not help me much as a parent because I think I
am just giving my husband and myself the credit for what my
kids are.
The couple expressed that while " it seems like it should be
natural that parents should have an idea if not from experience, from
their intuition, how to raise children", today's parents need formation
information and preparation "because there are so many problems,
especially when both parents are working outside the house". They
identified three components to their own process of family socialization
which flows from their belief that "parents are the first teachers":
setting good example in language and practices, establishing an orderly
system for day to day routines, and "practicing in a loving calm
atmosphere" such behaviors as: "sharing, being patient with others,
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taking turns and magic words like 'thank you', 'please', and greeting
and recognizing other people". The development of pro-social
behavior, they suggested, involves consideration of both feelings and
possessions: "reversing the situation... not only saying 'I am sorry' but
also you have to correct and you have to make up for what you did ...
assuring the person that you will not do it again". And, if hurt was
intentional, the father voiced that some punishment must be assigned:
I will add that when the child does something on purpose and
destroys somebody else's property or feelings there has to be
some punishment. It does not have to be very severe punishment
but something so he will know that this is punishment for this and
he is sorry but it has to be reinforced so next time he will think
twice before he even thinks about doing something like that.
Love supported by "some kind of schedule in a daily routine" was
identified as primary to the establishment and development of their
family atmosphere. Other characteristics of their family atmosphere
include: organization at home, verbal recognition of each other, defined
expectations and preparation of children so that "a child gets the same
answer from mother and from father" and thus "eliminate confusion
and manipulation of parents". The parents consider it important that
house rules apply to guest children also. The couple consider their
leadership style to be democratic: "Family decisions are sometimes
adjusted to the wishes of the children.... We kind of believe in a
democratic way in a reasonable way."
Self esteem is build up, they believe, "when we listen, pay
attention, when we ask him questions ... show our interest". Reflective
listening and "praising the child for what he does no matter what the
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results are" are considered fundamental to these parents. They also
relate participation in chores around the house on the child's ability
level to be essential to create a sense of belonging and partnership. In
addition, the husband interviewed underscored the need for a child to
know that he has a place to come to where "mom or dad is waiting for
him and he is welcome regardless of what. ... He is not a homeless
person; he does not have no where to turn."
Initiative and industry are developed, they suggested, by exposing
the child to new undertakings and new environments and by setting
example as well as establishing expected tasks and time lines for the
completion of these tasks. Important, also, is parent follow-up on how
the tasks were done "not only time-wise but kind of quality-wise".

APPENDIX H
FREQUENCY ANALYSIS OF PARENTAL RESPONSES TO
THE PARENTING PRACTICES QUESTIONNAIRE
Table 19: School Helpfulness Scale
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Appendix H
Table 19
Parental Responses to Items Askin& How Well the School
Assists Parents in Knowin& How to Practice the Behavior
Effectively
Item

n

Not at
All Well

Not Very Fairly
Well
Well

Very
Well

f

f

f

%

%

f

%

%

How well does the school
assist you to know how:
1. to know what child
behaviors are age
appropriate
326

14 4

68 21

178 54

66 20

2. to show love/caring
in verbal ways
324

16 5

4414

164 51

100 31

3. to expect my child to
finish tasks
329

18 6

71 22

143 44

97 30

4. to give my child
freedom to explore 325

19 6

70 22

167 51

69 21

5. to correct behavior
with explanation
329

19 6

89 27

141 43

8024

6. to provide structure
327
and predictability

26 8

70 21

148 45

83 25

7. to foster autonomy321

39 12

81 25

142 44

59 18

8. to model helping
325
another person

9 3

48 15

150 46

118 36
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item

n

Not at
All Well

Not Very Fairly
Well
Well

f

f

%

%

f

%

Very
Well
f
%

How well does the school
assist you to know how:
9. to help child set
reasonable goals

325

10 3

6420

161 50

90 8

10. to communicate
displeasure for
foolish/selfish
desires
324

27 8

6019

15448

83 26

11. to provide
opportunities for
child to feel
competent

329

11 3

68 21

158 48

92 28

12. to refrain from
over-intervening
326

17 5

65 20

167 51

77 24

13. to express
confidence in child

324

9 3

57 18

14144

117 36

14. to help child
understand that
fairness does not
equal equality

321

21 7

82 26

15448

64 20

15. to plan/set time
for family fun

325

27 8

75 23

134 41

89 27
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Table 19 (Continued)
Parental Responses to Items Askin~: How Well the School Assists Parents
in Knowint: How to Practice the Behavior Effectively
Item

Not at
All Well

Not Very Fairly
Well
Well

Very
Well

f

f

f

%

%

f

%

%

How well does the school
assist you to know how:
16. to acknowledge
child's less-than-best
efforts
325

15 5

66 20

14143

103 32

17. to identify positive
elements of failed
performance.
325

26 8

67 21

14244

90 28

18. to demonstrate
patience in answering324

23 7

82 25

153 47

66 20

19. to help child
distinguish intentional
vs. accidental actions321

28 9

5417

152 47

87 27

20. to give practice
in positive social
327
behavior

14 4

39 12

138 42

136 42

21. to help child
see others' views

328

11 3

52 16

137 42

128 39

22. to require child
326
to do chores

26 8

68 21

135 41

97 30
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item

n

Not at
All Well

Not Very Fairly
Well
Well

Very
Well

f

f

f

%

%

f

%

%

How well does the school
assist you to know bow:
23. to teach child
independence of
choice

321

28 9

7122

145 45

77 24

24. to apply fair
consequences to
child's behavior

325

20 6

6219

146 45

97 30

25. to expect child
to act independently 325

24 7

66 20

148 46

87 27

26. to enforce ageappropriate limits

325

24 7

5417

133 41

144 35

27. to delay attention
when child demands
317
it inappropriately

4414

85 27

150 41

58 18

28. to listen to child's
feelings expressed
325
respectfully

27 8

72 22

14444

82 25

29. to support an
attitude of industry

20 6

5116

167 51

87 27

325
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item
!!

Not at
All Well

Not Very Fairly
Well
Well

Very
Well

f

f

f

%

%

f

%

%

How well does the school
assist you to know how:
30. to expect my child
do chores independent
of supervision
327

16 5

55 17

138 42

118 36

31. to stick to behavior
boundaries once set 327

14 "4

59 18

13642

118 36

32. to provide
opportunities for
self-choice in areas
of personal freedom 327

29 9

79 24

152 47

67 21

33. to choose family
activities that showcase
324
child's abilities

44 14

9028

139 43

5116

34. to practice behaviors
that create trust in
322
parent

3411

73 23

137 43

78 24

35. to focus on how
injured person feels
when correcting my
child who has
321
injured someone

24 8

63.20

133 41

101 32
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item

n

Not at
All Well

Not Very Fairly
Well
Well

Very
Well

f

f

f

%

%

f

%

%

How well does the school
assist you to know how:
36. to help child
anticipate needs of
others

324

18 6

68 21

14244

96 30

37. to require all
family members to
treat family with
respect

325

13 4

47 15

113 35

152 47

38. to praise effort
regardless of results 321

16 5

66 21

143 45

96 30

39. to provide basic
needs of child without
323
being asked

30 9

71 22

127 39

95 29

40. to nurture spiritual
322
needs of child

8 3

17 5

94 29

203 63

318

4414

59 19

114 36

101 32

42. to teach child
to interpret constructive
criticism positively 326

27 8

77 24

139 43

83 26

41. to be viewed as
reliable in meeting
child's needs
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item

Not at
All Well
f %

n

Not Very Fairly
Well
Well
f %
f
%

Very
Well

f

%

How well does the school
assist you to know how:
43. to express love
in nonverbal ways

324

28 9

72 22

121 37

103 32

44. to cultivate ageappropriate
initiative in child
321

31 io

6420

146 46

8025

45. to convey love
even when correcting
behaviors
324

26 8

6420

14144

93 29

46. to use leadership
and authority for
positive atmosphere 322

33 10

73 23

128 40

88 27

47. to model sharing 322

14 4

35 11

124 39

149 46

48. to connect child's
choices with both
consequences to self
323
and others

8 3

43 13

149 46

123 38

49. to involve child
age-appropriately
in solving family
321
problems

40 13

86 27

137 43

58 18
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Table 19 (Continued)
Parental Responses to Items Asking How Well the School Assists Parents
in Knowing How to Practice the Behavior Effectively
Item

n

Not at
All Well
f %

Not Very Fairly
Well
Well
f
%
f
%

Very
Well

f

How well does the school
assist you to know how:
50. to communicate
clear expectations
to develop child's
320
value system

8 3

49 15

150 47

113 35

%

APPENDIX I
FREQUENCY ANALYSIS OF PARENTAL RESPONSES TO
THE PARENTING PRACTICES QUESTIONNAIRE

Table 20: Importance of Factors Scale
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Appendix I
Table 20
Parental Responses to Items Askin& How Important Parent
Factors Are in the Total Formation of the Child
Item

n

Never
Impt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:
1. to know what child
behaviors are age
appropriate
330

0 0

4 1

9027

236 71

2. to show love/caring
in verbal ways
331

0 -0

1 <1

15 5

315 95

3. to expect my child to
finish tasks
331

0 0

2<1

85 26

24474

4. to give my child
freedom to explore 332

0 0

3<1

106 32

223 67

5. to correct behavior
331
with explanation

0 0

5 2

7422

252 76

6. to provide structure
332
and predictability

0 0

1 <1

31 9

30090

7. to foster autonomy331

1 <1

4 1

82 25

24474

8. to model helping
330
another person

0 0

3 <1

8125

246 75

9. to help child set
reasonable goals

1 1

4 1

89 27

239 72

332
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Table 20 (Continued)
Parental Resnonses to Items Asking How Imnortant Parent Factors Are
in the Total Formation of the Child
Item

n

Never
Impt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:
10. to communicate
displeasure for
foolish/selfish
desires
328

2<1

11 3

133 41

182 55

11. to provide
opportunities for
child to feel
competent .

332

o ·o

0 0

43 13

289 87

12. to refrain from
over-intervening
331

1 <1

10 3

116 35

20462

13. to express
confidence in child

332

0 0

1 <1

8 2

323 97

14. to help child
understand that
fairness does not
equal equality

329

2<1

4 1

96 29

227 69

15. to plan/set time
for family fun

331

2<1

2<1

76 23

25176

16. to acknowledge
child's less-than-best
327
efforts

1 <1

3<1

50 15

273 84
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Table 20 (Continued)
Parental Resnonses to Items Asking How Imnortant Parent Factors Are
in the Total Formation of the Child
Item

n

Never
lmpt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:
17. to identify positive
elements of failed
performance
331

0 0

2<1

45 14

284 86

18. to demonstrate
patience in answering332

0 0

2<1

86 26

24474

19. to help child
distinguish intentional
vs. accidental actions330

1 <1

6 2

57 17

266 81

20. to give practice
in positive social
behavior
329

1 <1

2<1

33 10

293 89

21. to help child
see others' views

328

0 0

5 2

68 21

255 78

22. to require child
331
to do chores

1 <1

12 4

120 36

198 60

23. to teach child
independence of
choice

330

1 <1

11 3

78 24

240 73

24. to apply fair
consequences to
child's behavior

331

0 0

5. 2

89 27

237 72
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Table 20 (Continued)
Parental Resnonses to Items Asking How Imnortant Parent Factors Are
in the Total Formation of the Child
Item

n

Never
Impt

Rarely
Impt

f

f

%

%

Sometimes Always
Impt
Impt
%
f
f %

How important is it:
25. to expect child
to act independently 332

1 <1

7 2

118 36

206 62

26. to enforce ageappropriate limits

330

1 <1

5 2

48 15

276 84

27. to delay attention
when child demands
it inappropriately
328

8 2

25 8

14043

155 47

28. to listen to child's
feelings expressed
respectfully
332

0 0

4 1

50 15

278 84

29. to support an
attitude of industry

329

1 <1

2 2

112 34

21164

30. to expect my child
do chores independent
332
of supervision

0 0

3<1

84 25

245 74

31. to stick to behavior
boundaries once set 331

0 0

9 3

82 25

240 73

32. to provide
opportunities for
self-choice in areas
of personal freedom 332

1 <1

9 3

154 46

168 51
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Table 20 (Continued)
Parental Resnonses to Items Asking How Imnortant Parent Factors Are
in the Total Formation of the Child
Item
!1

Never
Impt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:
33. to choose family
activities that showcase
child's abilities
331

3 <1

20 6

132 40

176 53

34. to practice behaviors
that create trust in
parent
331

1 <1

3 <1

25 8

302 91

35. to focus on how
injured person feels
when correcting my
child who has
injured someone
328

0 0

7 2

7122

250 76

36. to help child
anticipate needs of
others

332

0 0

6 2

83 25

243 73

37. to require all
family members to
treat family with
respect

332

0 0

2<1

7 2

323 97

38. to praise effort
regardless of results 328

0 0

5 2

75 23

248 76

39. to provide basic
needs of child without
332
being asked

0 0

4 1

38 11

290 87
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Table 20 (Continued)
Parental Resnonses to Items Askin~ How Imnortant Parent Factors Are
in the Total Formation of the Child
Item

n

Never
Impt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:
40. to nurture spiritual
needs of child
331

0 0

8 2

43 13

280 85

41. to be viewed as
reliable in meeting
child's needs

328

0 0

3 <1

5116

274 84

42. to teach child
to interpret constructive
criticism positively 332

0 0

8 2

6219

262 79

43. to express love
in nonverbal ways

332

0 0

1 <1

21 6

310 93

44. to cultivate ageappropriate
initiative in child
331

1 <1

4 1

81 25

245 74

45. to convey love
even when correcting
331
behaviors

0 0

4 I

25 8

302 91

46. to use leadership
and authority for
positive atmosphere 331

1 <1

12 4

69 21

249 75

47. to model sharing 331

0 0

9 3

76 23

246 74
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Table 20 (Continued)
Parental Responses to Items Asking How Important Parent Factors Are
in the Total Formation of the Child
Item

n

Never
Impt

Rarely
Impt

Sometimes Always
Impt
Impt

f

f

f

%

%

%

f

%

How important is it:

48. to connect child's
choices with both
consequences to self
and others
328

0 0

49. to involve child
age-appropriately
in solving family
problems
327
50. to communicate
clear expectations
to develop child's
value system
328

0 0

2<1

22 7

304 93

13 4

117 36

194 59

2<1

25 8

302 92

APPENDIX J
FREQUENCY ANALYSIS OF PARENTAL RESPONSES TO
THE PARENTING PRACTICES QUESTIONNAIRE
Table 21:

Desired Assistance Scale
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Appendix J
Table 21
Parental Responses to Items Askin&: If Parent Desires Help or
Information For This Practice?
Item

No

Yes

n

f

%

f

%

Do you desire help or
information for this
practice?
1. to know what child
behaviors are age
appropriate

318

132 42

186 59

2. to show love/caring
in verbal ways

317

54 17

263 83

3. to expect my child to
finish tasks

317

106 33

211 67

4. to give my child
freedom to explore

316

100 32

216 68

5. to correct behavior
with explanation

312

104 33

208 67

6. to provide structure
and predictability

308

111 36

197 64

7. to foster autonomy

310

101 33

209 67

8. to model helping
another person

316

68 22

248 79

9. to help child set
reasonable goals

313

113 36

200 64
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Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

No

Yes

n

f

%

f

%

Do you desire help or
information for this
practice?
10. to communicate
displeasure for
foolish/selfish
desires

308

63 21

245 80

11. to provide
opportunities for
child to feel
competent

317

106 33

21167

12. to refrain from
over-intervening

314

92 29

222 71

13. to express
confidence in child

313

83 27

230 74

14. to help child
understand that
fairness does not
equal equality

313

84 27

229 73

15. to plan/set time
for family fun

313

68 22

245 78

301

Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

No

Yes

n

f

%

f

%

Do you desire help or
information for this
practice?
16. to acknowledge
child's less-than-best
efforts

310

89 29

221 71

17. to identify positive
elements of failed
performance

309

104 34

205 66

18. to demonstrate
patience in answering

311

92 30

219 70

19. to help child
distinguish intentional
vs. accidental actions

308

72 23

236 77

20. to give practice
in positive social
behavior

310

75 24

235 76

21. to help child
see others' views

311

8126

23074

22. to require child
to do chores

314

98 31

216 69
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Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

No

Yes

n

f

%

f

%

Do you desire help or
information for this
practice?
23. to teach child
independence of
choice

313

89 28

224 72

24. to apply fair
consequences to
child's behavior

314

99 32

215 69

25. to expect child
to act independently

318

113 36

205 65

26. to enforce ageappropriate limits

314

102 33

212 68

27. to delay attention
when child demands
it inappropriately

314

95 30

219 70

28. to listen to child's
feelings expressed
respectfully

312

8126

23174

29. to support an
attitude of industry

305

107 35

198 65

303

Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

No

Yes

n

f

%

f

%

Do you desire help or
information for this
practice?
30. to expect my child
do chores independent
of supervision

314

106 34

208 66

31. to stick to behavior
boundaries once set

316

95 30

22170

32. to provide
opportunities for
self-choice in areas
of personal freedom

316

70 22

246 78

33. to choose family
activities that showcase
child's abilities

315

8427

231 73

34. to practice behaviors
that create trust in parent

314

97 31

217 69

35. to focus on how
injured person feels
when correcting my
child who has
injured someone

310

70 23

240 77

304

Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

Yes

n

f

No

%

f

%

Do you desire help or
information for this
practice?
36. to help child
anticipate needs of
others

313

97 31

216 69

37. to require all
family members to
treat family with
respect

314

89 28

225 72

38. to praise effort
regardless of results

308

75 24

233 76

39. to provide basic
needs of child without
being asked

313

56 18

257 82

40. to nurture spiritual
needs of child

308

83 27

225 73

41. to be viewed as
reliable in meeting
child's needs

308

4113

267 87

42. to teach child
to interpret constructive
criticism positively

309

120 39

189 61

305

Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

Yes

f.

No

%

f.

%

Do you desire help or
information for this
practice?
43. to express love
in nonverbal ways

311

50 16

261 84

44. to cultivate ageappropriate
initiative in child

309

113 37

196 63

45. to convey love
even when correcting
behaviors

308

77 25

231 75

46. to use leadership
and authority for
positive atmosphere

307

93 30

214 70

47. to model sharing

306

59 19

247 81

48. to connect child's
choices with both
consequences to self
and others

307

104 34

203 66

49. to involve child
age-appropriately
in solving family
problems

303

104 34

199 66

306

Table 21 (Continued)
Parental Responses to Items Asking If Parent Desires Help or
Information For This Practice?
Item

Yes

n

f

No

%

f

Do you desire help or
information for this
practice?
50. to communicate
clear expectations
to develop child's
value system

301

113 38

188 63

%

APPENDIX K
GLOSSARY OF TERMS
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Appendix K
Glossary of Terms
Agent (p. 2): An agent is a person or thing (institution, structure, or
other organism) that performs an action through which a result is
generated: in short, a vehicle which produces an effect (Buetow, 1988).
Consonant Formation (p. 2): Consonant formation is the consistent,
harmonious, well-integrated development of the total person primarily
oriented toward the gradual realization of the foundational identity of
the child (Nowak, 1986).
Formative Parenting (p. 2): Formative parenting is the process of
preparing parents and/or increasing parent adequacy to perform the
responsibility of fostering the whole person formation of their child
through parenting practices that are foundational to the psychosocial
development of the child.

Holistic Development (p. 2): Holistic development refers to the
foundational formation of the whole child which incorporates the
psychological, social, intellectual, moral and spiritual development of
the person.

Parenting (p. 6): Parenting is the possibility of a creative or formative
encounter between parents and their children within the whole context
of their lives together (Nowak, 1986).
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